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About This Report

This report was funded through the Disability Program Navigator (DPN) initiative,
Employment and Training Administration, U.S. Department of Labor. The report is the
result of a comprehensive assessment of the disaityl services available in the CINY
Talent for Growth region consisting of southwestern Connecticut and Westchester and
Putnam Counties in New York, and federal initiatives developed to address some of the
challenges identified.

Research results relating ¢ individuals with disabilities including detailed demographic
analyses, description of the educational pipeline, results of a needs analysis, survey results,
and employer best practices for the GNY Talent for Growth region are located in the
Appendicesat www.TheHiddenWorkforce.com

The research team consisted afill CasnerlLotto, a consultant conductingesearch through
Westchester Community Collegand Wenda Sheard, J.D., Ph.D. a research speciatist a
Norwalk Community College. Nancy DeRiggi, Associate Dean at Westchester Community
College, directed the work of Ms. Casnérotto. Vanessa Smith Morest, Ph.D., Dean for
Institutional Effectiveness at Norwalk Community College, directed the work of Dr. Stuel,
who is the lead author of this southwestern Connecticut report.

The steering committee included the research team and the following individuals:

Joyce Barcley, The WorkPlace, Inc.

Jo Shute, The WorkPlace, Inc.

Chris Bruhl, The Business Council of kéeld County

Bob Stokes, The Business Council of Fairfield County

Robert B. Cole, Cole Communications, representing The Business Council of Westchester
Nancy DeRiggi, Westchester Community College

Ann Rubenzahl, Westchester Community College

Vanessa Snth Morest, Ph.D, Norwalk Community College

The WorkPlace, Inc., a private, noffor-profit organization, serves as the Workforce
Investment Board for southwestern Connecticut anaenanages the project grantThe

mission of The WorkPlace, Inc. is talevelopa well-educated, welitrained, and self

sufficient workforce that can compete in the changing global marketplac&he Business
Council of Fairfield County is a nonprofit organization committed to strengthening the
economic vitality of Fairfield County, Conecticut, through research-based public policy
initiatives, information services, and networkbuilding programs. The Business Council of
Westchester is a membership organization committed to helping businesses market, learn,
advocate, and grow.
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Jill Casrer-Lotto and Wenda Sheard conducted the demographic analyses, asset mapping,
interviews, focus groups, and surveys beginning in December 2008 and ending with the
completion of this report in June 2009.
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DISABILITY PROGRAMNAVIGATORINITIATIVE :
ADDRESSING CHALLENGES

Under the Workforce Investment Act of 1998, the U.S. Department of Labor Employment
and Training Administration (DOLETA) directed funds and resources to improve workforce
services for individuals with disabilities.

In 2003 the DOLETA and theSocial Security Administration (SSA) jointly funded the

Pl OEOQEIT 1T &£ OEA $EOAAEI EOU 0 OT -Stopidareer Gedt&r<C A OT O
in response to barriers to OneStop services including physical and program accessibility,

and to promote meanngful and effective participation of job seekers in the workforce
investment system. Since 2003, the DOL/ETA has allocated about $112 million, along with

$12 million from the SSA to jointly fund, implement, and evaluate the DPN Initiative within

the statelevel workforce investment system. There are now 450 DPNs across 43 states, the

District of Columbia, Puerto Rico, the U.S. Virgin Islands, and Guam.

The DPN Initiative focuses on developing new and ongoing partnerships to achieve
seamless, comprehensiveand integrated access to services, creating systemic change, and
AobAl AET ¢ OEA x1 OE&Zl OAA ET OAOOI AT O OUOOAI 60 A
and employers.

The role of the DPN is to:

e Improve access to programs and services in the One Stops fob seekers with
disabilities;

e Facilitate integrated, seamless, and comprehensive services that are individualized
to meet the needs of job seekers with disabilities;

e Improve linkages to the employer community;

e Bring together multiple partners to foster a collaborative effort by building
Interagency Action Committees (IACs) to address systentsvel barriers and
Integrated Resource Teams (IRTs) to address individud¢vel barriers to
employment that job seekers with disabilities experience.

IRTs,oneo®EA $0. 66 1100 OOAAAOOAOI DPOIT T EOETI C DPOAA
private sector representatives at the local On&top community level to improve
communication and coordination of services for individual job seekers. As part of this team,
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the individual job seeker is also assigned responsibilities to achieve his/her employment
goals. The goals and activities of an IRT differ from those of an IAC, which focuses on
systems coordination, problem solving, and collaboration to create universal access to
services and services delivery for the benefit of all job seekers with disabilities on a
community-wide level.

According to the ETA, nationwide data collected over the past six years show changes in
the workforce investment system attributed to the Navigato, including increased
accessibility to One Stops, more staff tools and resources to serve all customers,
improvements in connecting youth with disabilities to the workforce investment system,
and assistance in building bridges between partner and commurnjitagencies and One
Stops to reduce duplication of services.

. Ax 91 OE A1 OAOAA OEA $0. )T EOEAOEOA EI c¢nmaoTc
Lead DPNs are engaging the regional DPNs in programs and initiatives to address several of
the challenges ciéd in this report.

Two DPN websites with additional information and resources are:

e %4160 | AEEAA [ = 717 OE &l OAA YT OAOOI AT O6
www.doleta.gov/disability/ . Includes information on how to onnect with state and
local DPNs and also includes disability and employment resources, promising
practices, products, curricula, and federal laws and regulations.

A - NEN L A L oA o~ A
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information about the DPN Initiative and training and technical assistance
resources, such as online training series to help DPNs improve employment
opportunities for job seekers with disabilities. Examples of topicénclude: Ticket to
Work/Employment Networks, Mental Health in the Workplace, Asset Development,

AT A OEA /1T A 301D 411T1EEO 02A01 OOAAO 1 £ OEA
of websites, publications, and other resources to help improve employment
opportunities for people with disabilities.
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PREFACE

The objective of our research is to inease the number of people with disabilities in the
southwestern Connecticut workforce, and to increase employment opportunities for
people with disabilities in southwestern Connecticutand Westchester and Putnam
Counties in New York In furtherance of ourobjective, we have conducted an analysis of the
strengths, weaknesses, opportunities, and threats facing people with disabilitiés
southwestern Connecticut and the agencies and institutions that serve their educational
and workforce needs.

The five chapters in this report constitute the five deliverables mandated by the Scope of

71 OE AT AOIi AT O ¢ci OAOT ET ¢ OEA OAOAAOAEeOAAI 60 x
deliverables wereintended as standalone documents, readers will notice some overlap

among the chapters. Because the provider and educator surveys included responses from

both New York and Connecticut, and because some respondents work in both states, this
southwestern Connecticut report includes survey results from the entire GNY Talent for

Growth region, which includes 20 towns in southwestern Connecticut (in Fairfield and New

Haven Counties) and all of Westchester and Putnam Counties.

The fourth chapter, which is our gaps and needs analysis, includes detailed information on
our sources of dda, and the limitations of the dataThe fifth chapter places the results from
the first four chapters and information about available resourcesn a summary form
designed for action and advocacy. Readers who have read the final repditte Hidden
Workforce, for the CFNY Talent for Growth region as a whole will notice that the fifth
chapter in this report is the regional report striped of components applicablsolely to the
New York area of the CINY Talent for Growth region.

We hope that both the final CINY Talent for Growthregional report and this final
southwestern Connecticut report will provide workforce service providers, government
agencies, educators, people with disabilities, parents of children with disabilitieand
others with information useful for advocacy and action.

We thank all who participated in our research, whether by giving background information,
responding to a survey, participating in a focus group, or granting an interview. Without
your contributions, this report would not exist.
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INTRODUCTION

Three major themes emerged from our research. The major themes appeared nearly
everywhere we looked in schools, in transition services, in the workplace, and in the
community. We mention the major themes here because filling the gaps anceting the
needs described in this report can only occur if policymakers and program developers take
action to address the major themes in the context of their policy making and program
developing.

The first major theme is that discrimination against peop with disabilities continues to
exist. People interviewed recounted incidents of discrimination involving education,
extracurricular activities, volunteer work, transportation, employment, and voter
registration. Many complained that employers and othergn our society think first about
the disabilities and only later about the assets of people with disabilities. Others
complained that our society views disability through a medical lens where the individual
has a problem that requires intervention on behdlof that individual, rather than through a
social lens where we recognize that disability is part of our diversity and we create
enabling environments to eliminate or mitigate the effect of disabilities.

The second major theme is that many of the peoplaterviewed expressed reluctance to
disclose their disabilities, even in circumstances where disclosure would entitle them to
accommodationsin education or workforce settings. The reluctance to disclose not only
precludes the provision of accommodations;te reluctance obscures the true numbers of
adults with disabilities in colleges and in the workforce.

The third major theme is positive. Everyone we interviewed expressed genuine concern
and appreciation for people with disabilities. All appeared to beliee that it is possible to
increase the number of people with disabilities in the workforce, and all appeared to

believe that it is possible to increase employment opportunities for people with disabilities.
People participating in the focus groups sharedmpathy, compassion, and concern. During
individual interviews, people shared stories of success and reasons to hope for the future.
They hoped for an end to discrimination, a focus on the talents of people with disabilities,
and the application of universl design principles in an effort to make schools, colleges,
workplaces, and communities accessible to all. Here are a few poignant quotes from people
who shared their insights:

0/ 60 O1 EOAOOEOU EAO A AOI AA T EOOETT 1T & AEO

dvA OOEOUB8 3 O0OO0OAAT OO xEOE AEOAAEI EOEAO AOA DA
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"You can inspire care. Sometimes you see a place and everyone is so caring. It's

usually the head of the place who is the one who cares and inspires others to

AAOAS8OG

0) OOA A wdddh Spedialiolymiiids students swim, because | can't swim

and dive and do it that beautifully. | started to see the amount of trust and

acceptance that they were willing to give me when | worked with them. There

were qualities and attributes and talentthat these folks have that many

peopleAT 1T " O EAOAS8G
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CHAPTERONE: DEMOGRAPHICANALYSIS

This demographic analysis includes informatiorabout people with disabilities in

Southwestem Connecticut, including the southerrfifteen towns in Fairfield County and five

towns in the Upper Naugatuck Valley region of New Haven County. This report also includes

an analysis of the data availablegnd an analysis othe many definitions, sourcesand sample

sizes of that data. Rather than rely exclusively on data provided by the Connecticut State Data
Center, this report also incorporates data from the 2007 American Community Survey

OAT AACGAA ET .1 OAIT AAO ¢mmny ET OtAtbriReseddchAnd #1 O1 A
Training Center on Disability Demographics and Statistics.

A.MANYDEFINITIONSMANY SOURCES

Executive Order 13078 signed by the kited Sates President on May 13, 1998required the

Bureau of Labor Statistics of the Department ofdbor and the Census Bureau of the

$APAOCOI AT O T &£ #1711 AOAAh ET AT T PAOAOCEI T xEOE 1
and implement a statistically reliable and accurate method to measure the employment rate

of adults with disabilities as soon as possidis 6 $AOPEOA OEA | AT AAOGA 1 £
Order, the method of defining and measuring the numbers of adults with disabilities remains
uncertain.

A 2005 analysis of six methods of determining the percentage of people with disabilities in
the population found the discrepanciesapparent in the following table.

Estimated United States Population of Persons Ages 18 to 64 with Disabilities, by Data Source, Numbers in Thousands
‘ % with “No ‘ Any ‘ Employment Mental ‘ Physical Sensory
Disabilities Disability Disability Disability Disability Disability Disability
American Community Survey, 2003 11.7% 155,786 20,610 11,680 7,093 12,648 4,757
Census, 2000 9.9 154,091 16,861 NA 6,450 11,039 4,046
Current Population Survey, March 2004 7.9 164,935 14,197 14,197 NA NA NA
National Health Interview Survey, 2002 15.8 145,399 27,363 15,934 5,558 16,871 3,119
Panel Study on Income Dynamics, 2001 14.7 130,309 22,429 22,429 NA NA NA
Survey of Income and Program Participation 17.9 144,678 31,627 17,126 5,723 21,938 7,695

From: Table 11, A Guide to Disability Statistics from the American Community Survey,Rgbert R. Weathers |[Employment and
Disability Institute , Cornell University, May 2005, retrieved January 20, 2009 from
http://digitalcommons.ilr.cornell.ed u/cgi/viewcontent.cgi?article=1123&context=edicollect.

The U.S. Department of LabgDOL) continues to cooperatein effortsto refine the method.
4EA $/,60 | EEEAA 1T £ S$SEOCAAEI EOU %i DI TUI AT O ol
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Bureau of Labor Stat©h OEAO O Ei pOi OA OEA #O0O0OOAT O 01 BOI AO
unemployment rate of people with disabilities?

The United Nations has been testing disability questions for use in surveys worldwide. After

initial work by the UN International Seminaron Measurement of Disability in 2001, the

United NationsGWashington Group on Disability Measurement developed a set of six

guestions in 2007. The questions ask whether a respondent has difficulty 1) seeing, 2)

hearing, 3) walking or climbing steps, 4) rerambering or concentrating, 5) washing or

dressing, or 6) communicating. Each question asks whether the respondent has no difficulty,
Ol i A AEEEEAOI OUh A 1170 1T £ AEEEEAODI OUR T 0 OAAI
By contrast, the 2000 s Census required yes or no answer® the following questions

about six types of disabilities including sensory disability, physical disability, mental

disability, self-care disability, gooutside-home disablity, and employment disability.

16. Does this person have any of the following long -lasting conditions:

a. Blindness, deafness, or a severe vision or hearing impairment?

b. A condition that substantially limits one ormore basic physical activities such as walking,
climbing stairs, reaching, lifting, or carrying?

17. Because of a physical, mental, or emotional condition lasting 6 months or more, does
this person have any difficulty in doing any of the following activiti  es:

a. Learning, remembering, or concentrating?

b. Dressing, bathing, or getting around inside the home?

c. (Answer if this person is 16 YEARS OLD

/12 /1 6%28Qq 'ITEIC | OOOGEAA OEA EIIT A AITTTA O61 O
d. (Answer if this person is 16 YERS OLD OR OVER.) Working at a job or business?

American Community Survey (ACS), whitcthe US Census Bureau designed in 1996 to
replace the US Census decennial census long form, also collects information about those six
types of disability. The following table compareshe questions, sample sizes, and other
information relative to the 2005 U.S. Census longdrm, the ACS, and other surveys.

1 Disability Employment Ratghttp://www.dol.odep/categories/research/index.htm , Retrieved January 8, 2009.
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Comparison of Data Sources

Source Disability Questions Sample Size Notes

2000 Census Long Form 6 15.8% Temporary employees used as interviewers,
long form obsolete.

American Community 6 2.5% Highly trained interviewers, improved
Survey2005+ disability questions after 2005.
American Community 6 12.5% Increased sample size, not yet available.
Survey Multi-year, 2005
2009
Current Population Survey 1 <.1% Small sample, omits peopleni institutional
Pre-2008 group quarters, only one disability question.
Current Population Survey 6 <.1% Small sample, omits people in institutional
2008 group quarters.

The ACS included the same.8 Census questions on disability until 2003 when, after an
analysis of the questions revealedhe likelihood that some people were interpreting
guestions17c and 17d without the introductory phrasein question 17, the ACS restrctured
guestion 17 into two questions.The restructuring lessened the possibility, for examie, that
some people might interpretquestionp x A AO OEI b1 U AOEEIT ¢ O! OA
AOOET AOOeo

Results from the 2003 ACS with the new disability questions showeddmajor change in the
prevalencerates of people with disabilities.For example,in 2002 and 2003, the prevalence
rate for people ages 18 to 24 dropped from 7.7 percent to 6.5 percent, and the prevalence
rate for persons ages 25 to 61 dropped from 13.7 percent to 11.9 percent. These percentage
point drops were 4 and 3 times larger tharsimilar drops in any other year. At least one
analyst suggests that it is possible that the change in survey results between 2002 and 2003
was due to the restructuring of the survey:

For this reason it is likely that the pre2003 ACS disability ratesand the 2000 US. Census
disability rates are overstated in the categories affected by the restructured question
overall disability, go-outside-home disability, and employment disability. For that reason,
ACS disability statistics from data gathered in 20®or later is superior to disability statistics
from ACS data and 13 Census data gathered before 2003.

Because of the superiority of ACS data, this report includes information taken from the 2007
ACS and reported in the United States, Connecticut, aNdw York 2007 Disability Status

2Weathers, Robert R. llA Guide tdisability Statisticsfrom the American Community Surve2005. Employment
and Disability Institute, Cornell University.
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Reports released on November 18,2002 U #1 OT Al 1 51 EOAOOEOUB O 2AE/
Training Center on Disability Demographics and StatisticsBecause 2000 U.S. Census data

provided by the Connecticut State Data Ceett includes data specific to our C-NY Talent for

Growth region, this report also includes that data.

B.WHAT IS THEPREVALENCE OPISABILITY?

The following two tables show disability prevalence as found by the American Community
Survey in 2007 forthe population ages five and older.

Percent People Ages 5 and over by Disability Type,
American Community Survey, 2007
Disability Type Connecticut New York United States
Any Disability 12.8 14.2 14.9
Sensory 3.5 3.7 4.2
Physical 7.8 9.0 9.4
Mental 4.8 54 5.8
SeltCare 2.5 3.0 3.0
GoOutside 4.6 5.5 5.4
Employment 5.4 6.5 7.1

3 Erickson, W., & Lee, C. (2008). 2007 Disability Status Report: United States. Ithaca NC: Cornell University
Rehabilitation Research and Training Center on Disability Demographics and Statistics. See, also, Ericksor& W.,
Lee, C. (2008). 2007 Disability Status Report: Connecticut. Ithaca NC: Cornell University Rehabilitation Research
and Training Center on Disability Demographics and Statistics, and Erickson, W., & Lee, C. (2008). 2007
Disability Status Report: New Yorklthaca NC: Cornell University Rehabilitation Research and Training Center

on Disability Demographics and Statistics.
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Disability Percents by Demographic Characteristics,
People Ages 5 and older, American Community Survey7 200

Characteristic Connecticut New York United States
Age

Age 5+ 12.8% 14.2% 14.9%
Ages 515 5.8 6.0 6.3
Ages 1620 5.8 6.3 6.8
Ages 2164 10.4 11.7 12.8
Ages 6574 22.8 27.2 29.7
Age 75+ 48.8 52.7 52.9
Gender

Male 12.1 13.3 14.3
Female 13.5 15.0 15.5
Hispanic Origin

Hispanic 12.6 14.1 10.7
Non-Hispanic 12.8 14.2 15.6
Race

White 10.1 115 12.6
Black 12.4 13.9 17.0
Asian 4.2 6.4 6.3
Native American 173 25.0 22.5
Other 14.9 13.6 11.7

The following table compares prevalence rates for our GNY Talent for Growth region from
the 2000 US Census with prevalence rates from the 2007 American Community Survey for
Connecticut, New York, and the UniteStates as a whole. The 2000.8/Census data is
complete to the extent it was provided by the Connecticut State Data Center.
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. 2000 US Census 2007 American Community Survey
DEMEHELINE Southwestern Connecticut United
Characteristics Connecticut | New Yak
States
Number Number % with
with and With Disabilities
without Disabilities
Disabilities
Age 5+ 699,121 121,284 17.3% 12.8% 14.2% 14.9%
Ages 1664 478,074 78,588 16.4
Ages 515 120,368 5,997 5.0 5.8 6.0 6.3
Ages16-20 40,868 5,580 13.7 5.8 6.3 6.8
Ages 2164 437,206 73,008 16.7 10.4 11.7 12.8
Ages 6574 52,872 13,249 25.1 22.8 27.2 29.7
Age 75+ 47,807 22,804 47.7 48.8 52.7 52.9
Gender(Ages 5+)
Male 335,196 57,853 17.3 12.1 13.3 14.3
Female 363,925 63,431 17.4 13.5 15.0 15.5
Hispanic Origin
Hispanic 15,668 12.6 14.1 10.7
Non-Hispanic 62,920 12.8 14.2 15.6
Race
White 46,057 10.1 11.5 12.6
Black 12,413 12.4 13.9 17.0
Asian 2,324 4.2 6.4 6.3
Native NA 17.3 25.0 22.5
American
Other 2,126 14.9 13.6 11.7
Disability Type &
Age
Any Disability 12.8 14.2 14.9
Sensory 5+ 699,121 19,205 2.7 3.5 3.7 4.2
Physical 5+ 699,121 42,776 6.1 7.8 9.0 9.4
Mental 5+ 699,121 25,100 3.4 4.8 5.4 5.8
SelfCare 5+ 699,121 15,485 2.2 25 3.0 3.0
Go-Out 16+ 578,753 48,760 8.4 4.6 515 5.4
Employment
21-64 457,237 54,341 11.9 5.4 6.5 7.1
Two Plus
Total Population
Ages 1664 Per 473,677 78,588 16.6
Disability Status File
Total Population
Ages 5 ad over Per
CT Disability Data 699,121 121,284 17.3
File

According to the 2007 American Community Survey, the disability rates for people ages five
and over in the United States is 14.9 percent, but in Connecticut is 12.8 percent. Women and
minorit ies, except Asians, have higher disability rates than men and whites.

The tables above reveal that the prevalence of disability increases with age. Assuming the
median age of people within the United States, Connecticut, and New York increases
approximately four years between 2000 and 2030 as predicted by the.& Census Bureau,
the prevalence of disability within the populationof our CT-NY Talent for Growth region will
also increase.
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2000 & Projected Median Age of Populations
Year Connecticut New Yok United
States
2000 37.4 35.9 353
2010 39.6 37.9 37.0
2020 39.7 38.6 38.0
2030 41.1 39.9 39.0

C.HowMANYWORKINGAGEADULTS WITHDISABILITIES

According to the 2000 U.S. Census data in the following two tables, more tt@hpercent of
the peoplewith disabilities aged 16-64 in our CT-NY Talent for Growth region areemployed.
This figure is surprisingly high, given figures that show much lower employment rates of
people with disabilities in places outside of our C'INY Talent for Growth region.

Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gende!
Source: s Census, 2000

Total Population of Total Employed Total Not Employed
People with
Disabilities
# # % # %
Westchester County 98,120 59,519 60.7 38,601 39.3
16-20 2,706 4.5 4,088 10.6
21-64 56,813 95.5 34,513 89.4
Female 27,086 45.5 21,345 55.3
Male 32,433 54.5 17,256 44.7
Putnam County 8,469 5,299 62.6 3,170 374
16-20 235 4.4 357 11.3
21-64 5,064 95.6 2,813 88.7
Female 2,339 44.1 1,430 45.1
Male 2,960 55.9 1,740 54.9

Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gende
Source US Census 2000

Total Population of Total Employed Total Not Employed

People with

Disabilities

# # % # %

Southwestern Connecticut 78,588 50,380 64.1 28,208 35.9

16-20 2,654 5.3 2,926 10.4
21-64 47,736 94.8 25,282 89.6
Female 23,279 46.2 15,782 55.9
Male 27,101 53.8 12,426 44.1

American Community Survey 2007 data from Connecticut, New York, and the United States
as a whole shows employment rates of 42.7, 34.0, and 36.9 percent, respectively, fornon
institutionalized people with disabilities ages 2164. The first table below stows the
employment rate, the second table shows the employed ftiiime, full-year rate, and the third
table shows rates of people who are not currently working but actively looking for work.
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Employment Rate of Norlnstitutionalized People Ages 21 to 64vith and without

Disabilities
- 2007 American Community Survey Data
DlElaliy T2e Connecticut New York United States
No Disability 82.2% 78.6% 79.7%
Any Disability 42.7 34.0 36.9
Sensory 52.2 45.6 46.4
Physical 35.7 29.3 31.3
Mental 35.6 25.6 28.0
SelfCare 20.6 15.6 16.7
Go-Outside Home 19.4 16.0 16.6
Employment Disability 22.2 15.5 17.0

Full-Time, FulkYear Employment Rate of Nosinstitutionalized People Ages 21 to 64
with and without Disabilities

2007 American Community Survey Data

Dl 322 Connecticut New York United States
No Disability 58.4% 56.4% 56.7%
Any Disability 22.7 19.7 21.2
Sensory 35.0 30.9 30.6
Physical 19.3 17.3 17.7
Mental 14.0 11.6 13.0
SelfCare 10.3 8.1 7.9
Go-Outside Home 6.6 7.1 6.9
Employment Disability 8.2 6.7 7.2

Not Working But Actively Looking For Work

Non-Institutionalized People Ages 21 to 64 with and without Disabilities

L 2007 American Community Survey Data
DIEElaNy TH2E Connecticut New York United States

No Disability 23.4% 19.1% 20.1%
Any Disability 10.6 7.1 8.4
Sensory 115 6.7 8.8
Physical 7.3 5.8 6.4
Mental 10.7 6.3 7.9
SelfCare 2.2 3.3 3.3
Go-Qutside Home 2.7 3.0 3.6
Employment Disability 7.4 4.5 5.3

Differences exist in the employrent rates of people with dfferent types of disabilities. The
first table shows that 52.2 percent of Connecticut people with sensory disabilities are
employed, but only 35.7 and 35.6 percent of Connecticut people with physical and ntan
disabilities are employed. The third table tells a different story» that greater percentages of
people with sensory and mental disabilities are looking for work than people with other
types of disabilities.

D.WHAT IS THEEDUCATIONAIATTAINMENT OAPEOPLE WITHDISABILITIES

People with disabilities in our CFNY Talent for Growth region have a higher level of
education than people with disabilities elsewhere in the United States. Tliellowing table
shows that according to 2000 L& Census data 31.3 percent of people with dabilities ages
18-34 in Southwestern Connecticut have a college degree.

21|Page



Number and Percent of People Ages348with Disabilities at Different Educational Levels by Gender in Southwestern Connecticut (2000
Total No High School Completed ligh School Some College College or Graduate
Populatio School
n # % # % # % # %
Female 11,200 2,387 21.3 2,537 22.7 2,784 24.9 3,492 31.2
Male 12,510 2,917 23.3 3,131 25.0 2,531 20.2 3,931 31.4
Total 23,710 5,304 22.4 5,668 23.9 5,315 22.4 7,423 31.3

Thefollowing table shows that according 2007 Amdcan Community Survey data, 16.6
percent of people with disabilities in Connecticut ages 264 have a college degree, but only
12.5 percent of people with disabilities in the United States have a college degree:

Educational Attainment of Nonrlnstitutionalized People Ages 21 to 64 with and without Disabilitieg
Educational 2007 American Community Survey Data
Attainment Connecticut New York United States

With Disabilities
High School Diploma or 36.2% 33.2% 35.3%
Equivalent
Some College or Associate 25.7 24.7 27.9
Degree
"AREAIT T 080 $ACO 16.6 15.3 12.5
Without Disabilities
High School Diploma or 27.2 26.6 28.1
Equivalent
Some College or Associate 27.0 26.6 30.2
Degree
"AAEAI | @8r®org ACO 22.4 36.1 30.8

Although the American Community Surveyigure of 16.6 percent of people with disabilities

aged 2164 who have a college degree or graduate school level of educational attainment in
Connecticut is lower than thefigure of 31.3 percent of people with disabilities ages 184

with a college education in 2000 L& Census data for our C'NY Talent for Growth region, the

16.6 percent! | AOEAAT #1171 O1 EOU 3000AU OAOGOI O A O #I11
i T OAd nrAfdr@dbgd with disabilities is significantly higher than the 12.5 percent for

the country as a whole. Both tables reveal that peopigith disabilities in our CT-NY Talent

for Growth region have higher levels of educational attainment than peoplsith disabilities

in other regions of the United States.

E.How Marny Children With Disabilities?

Although the population of children with disabilities is not the same as the population of
children enrolled in special education programs, the overlap is large enough to warrant
displaying the following table of thel2,842 children in southwestern Connecticut enrolled in
special education programsduring the 2007-2008 school year.
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Special Education Enrollments iSouthwestern Connecticut]
2007-2008 School Year
Grade Level Specal Education
Enroliment
Pre-Kindergarten 970
Kindergarten 659
1 679
2 713
3 899
4 1060
5 952
Elementary School Total 4,303
6 1,077
7 1,004
8 969
Middle School Total 3,050
9 1,075
10 971
11 923
12 891
High School Total 3,860
Total Pre-K to 12 12,842

F.WHAT ARE THECAREERSECTORS ANINDUSTRIESWHEREPEOPLE WITHDISABILITIES ARE
WORKIN®

The tables on the following page answer this question. The tables, however, show data from
selected PUMAS, which are not the sames aur CFNY Talent for Growth region. The Fairfield
County PUMASs in Connecticut cover only thidteen Fairfield County Towns included in the
CT-NY Talent for Growth region that is the subject of this study. The New Haven County
PUMASs cover only three offte five New Haven County towns included in the CGNIY Talent

for Growth region and cover many other towns in both New Haven County and Middlesex
County that are not included in this CINY Talent for Growth Region.

The Putnam and Westchester County PUMAs Wew York includedin the table cover only
parts of Westchester County, all of Putnam County, and all of idhess CountyWe include
the New York table in this report in order to allow readers to compare data from the two
parts of our CFNY Talent for Grovth region. Some of the differences are large; we have not
determined why the differences exist.

23|Page



Southwestern Connecticut, Selected PUMASs: Occupations and Industries of People with Disabilities

Total With Disabilities Without Disabilities
Occupation # % # %
Construction, extraction, maintenance, & repair 57,393 2,605 4.5 54,788 95.5
Farming, fishing & forestry 554 0 0.0 554 100.0
Management, professional, & related 258,800 9,084 35 249,716 96.5
Military 328 0 0.0 328 100.0
Production, transportation, & material moving 59,096 3,869 6.5 55,227 93.5
Sales & office 150,182 8,863 5.9 141,319 94.1
Service 84,862 7,506 8.8 77,356 91.2
Total 611,215 31,927 5.2 579,288 94.8
Industry # % # %
Active duty military 504 0 0.0 504 100.0
Agriculture, forestry, fishing, hunting & mining 1,828 154 8.4 1,674 91.6
Arts, entertainment, recreation, accommodation, & food 33,665 2,556 7.6 31,109 92.4
service
Construction 51,207 1,901 3.7 49,306 96.3
Educational service, health care & social assistance 138,180 8,091 5.9 130,089 94.1
Financial & insurance services, real estate, rental and 70,601 3,694 5.2 66,907 94.8
leasing
Information services 17,253 657 3.8 16,596 96.2
Manufacturing 74,891 3,656 4.9 71,235 95.1
Other services (except public assistance) 26,839 2,229 8.3 24,610 91.7
Professional, scientific, management, administration and 81,366 2,469 3.0 78,897 97.0
waste management
Public administration 19,719 815 4.1 18,904 95.9
Retail trade 59,815 4,792 8.0 55,023 92.0
Transportation, warehousing & utilities 23,438 497 2.1 22,941 97.9
Wholesale trade 2,146 316 14.7 1,830 85.3
Total 601,452 31,827 5.3 569,625 94.7

Westchester and Putnam Counties, &#éd PUMAs : Occupations and Industries of People with Disabilities

Total With Disabilities Without Disabilities
Occupation # % # %
Construction, extraction, maintenance, & repair 35,201 1,561 4.4 33,640 95.6
Farming, fishing & forestry 971 0 0.0 971 100.0
Management, professional, & related 207,089 4,348 2.1 202,741 97.9
Military 54 0 0.0 54 100.0
Production, transportation, & material moving 26,770 1,811 6.8 24,959 93.2
Sales & office 101,454 3,842 3.8 97,612 96.2
Service 72,018 3,554 4.9 68,464 95.1
Total 443,557 15,116 3.4 428,441 96.6
Industry # % # %
Active duty military 343 0 0.0 343 100.0
Agriculture, forestry, fishing, hunting & mining 313 0 0.0 313 100.0
Arts, entertainment, recreation, accommodation, & food 26,417 1,219 4.6 25,198 95.4
service
Construction 32,481 1,479 4.6 31,002 95.4
Educational service, health care & social assistance 113,603 3,483 3.1 110,120 96.9
Financial & insurance services, real estate, rental and 49,283 1,025 2.1 48,258 97.9
leasing
Information services 17,171 108 0.6 17,063 99.4
Manufacturing 20,258 435 2.1 19,823 97.9
Other services (except public assistance) 24,949 758 3.0 24,191 97.0
Profesdonal, scientific, management, administration and 71,556 2,332 3.3 69,224 96.7
waste management
Public administration 18,522 1,033 5.6 17,489 94.4
Retail trade 36,044 1,736 4.8 34,308 95.2
Transportation, warehousing & utilities 19,172 816 4.3 18,356 95.7
Wholesale trade 13,455 692 5.1 12,763 94.9
Total 443,567 15,116 3.4 428,451 96.6
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For southwestern Connecticut, the occupation category with the greatest number of people
with disabilities (9,084) is the management, professional, & relatedategory, but the
occupation category with the greatest percent of people with disabilities (8.8 percent) is the
service category. The industry category in southwestern Connecticut with the greatest
number of people with disabilities @,091) is the educational service, health care & social
assistancecategory, but the industry category with the highest percentage of people with
disabilities (14.7 percent) is the wholesale trade category. By contrast, the New York table
shows that people with disabilities comprse only 5.1 percent of people in the wholesale

trade category.

G.WHATNUMBERS ANIPERCENTS OPEOPLE WITHDISABILITIESRECEIVESSIAND OASDI

PAYMENT®

Earlier tables in this report showed that 10.4 percent (2007 American Community Survey) of
the peoplein Connecticut ages 2464 or 16.7 percent (2000 US. Census) of people in the
Southwestern Connecticut portion of our CINY Talent for Growth region ages 264 have
disabilities. The following table illustrates thata far smaller percent ofemployed people in
Fairfield County receive SSI (1.0 percent) and OASDI (3.6 percenthe Fairfield County
PUMAscomprise the same fifteen towns from Fairfield County that are part of our GNY
Talent for Growth region.

SSI and OASDI Recipient Statu€ofployedPeopleAges 2164 with and without Disabilities
Percent of Total Number Number Total in
Selected PUMAs Support Type Population with Without Category
Disabilities  Disabilities
Fairfield County
Selected PUMAs No OASDI 96.4% 35,130 472,885 508,015
Total Population: No SSI 99.0 38,477 483,027 521,504
527,030 No SSI and/or OASDI 95.5 30,263 472,885 503,148
OASDI Recipients 3.6 8,873 10,142 19,015
SSI and/or OASDI Recipients 4.5 13,740 10,142 23,882
SSI Recipients 1.0 5,526 0 5,526
New Haven County
Selected PUMASs No OASDI 94.4 25,127 235,398 260,525
Total Population: No SSI 98.3 30,355 240,996 271,351
276,071 No SSI and/or OASDI 93.0 21,495 235,211 256,706
OASDI Recipients 5.6 9,761 5,785 15,546
SSI and/or OASDI Recipients 7.0 13,393 5,972 19,365
SSI Recipients 1.7 4,533 187 4,720
Putnam and Westchester
Counties All PUMAs No OASDI 95.7 31,521 543,395 574,916
Total Population: No SSI 99.0 35,965 558,684 594,649
No SSI and/or OASDI 94.9 26,614 543,395 570,009
OASDI Recipients 4.3 10,197 15,432 25,629
SSI and/or OASDI Recipients 51 15,104 15,432 30,536
SSI Recipients 1.0 5,753 143 5,896

25|Page



CONCLUSION

Although the definition of disability varies from data source to data source, we are able to
draw the following conclusions about the people with disabilities in southwestern
Connecticut:

Because the prevalence of disability increases with age, and because the U.S. Census
Bureau predicts that the median age in Connecticut will increase four years betesw
2000 and 2030, the percentage of people with disabilities in southwestern

Connecticut will increase during that time frame.

According to 2000 U.S. Census data, more thé@d percent of the people with
disabilities aged 1664 in our CT-NY Talent for Growh region areemployed.This
figure is surprisingly high, given figures that show much lower employment rates of
people with disabilities in places outside of our region.

Although 52.2 percent of Connecticut people with sensory disabilities are employed,
only 35.7 and 35.6 percent of Connecticut people with physical and mental disabilities
are employed.People with sensory and mental disabilitiesare looking for work at
higher ratesthan people with other types of disabilitiesare looking for work.

Although 16.6 percent of people with disabilities in Connecticut ages 264 have a
college degree, only 12.5 percent of people with disabilities in the United States have a
college degree

There were 12,842children in southwestern Connecticut enrolled in special
education programsduring the school year 20072008.

For southwestern Connecticut, the occupation category with the greatest number of
people with disabilities (9,084) is the management, professional, & relatedategory,
but the occupation category with the greatest percent of people with disabilities (8.8
percent) is the service category.

The industry category in southwestern Connecticut with the greatest number of
people with disabilities (8,091) is the educational service, health care & social
assistarce category, but the industry category with the highest percentage of people
with disabilities (14.7 percent) is the wholesale trade category.
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CHAPTERTWO: ASSETMAPPING

A.SOUTHWESTERICONNECTICURASSETMAP
This entire report comprises the asset maor southwestern Gnnecticut.

Asset mapping, at its best, goes beyond merely listing resources. The U.S. Department of

Labor Employment and Training Administration (ETA) commissioned an asset mapping

001 AAi Apo O DOl GEAA COE A A btrAnlthed theircompestive OACET 1
position in the global economyThat roadmap,Asset Mapping Roadmapk Guide to Assessing
Regional Development Resourakescribes three different levels of asset mapping. The first

level is identification of resources, the scond is evaluation of the resources, and the third is a
comprehensive assessment of the resource gaps and needs of the region.

Although the asset map spreadsheeate completed in March 2009 as part of our research

represents the most basic level of &gt mapping, a listing of resources, this entire report

particularly the gaps and needs analysis, the workforce pipeline analysis, and the summative

fifth chapter? represents the highest level of asset mapping with respect to the educational

and workforce pipelines of people with disabilities. As theVIRED Asset Mapping Roadmap

ET AEAAOAORh OEA EECEA Ofordcdnipiehensivefassattmaphidy | ADPET C
initiative [that] will provide a deep understanding of the key networks and cultural attitudes

tha OEAPA OEA OACEITT Al AATTTiUh ETAEAAOA OCADS
DOl OEAA A AAOGAT ET A AU xEEAE O EOACA &£OOOOA b
Our asset mapping process, therefore, includes not only the raw data representedfie asset

map spreadsheet, but also includes this entire report. In other words, this final report, in and

of itself, constitutes an asset map of the highest level.

B.DISSEMINATIONOF THE ASSETMAP

The WIRED Asset Mapping Roadmagentifies five key questions that a WIRED region asset

mapping team must address. The first four questions (about the learning objectives, the level

of asset mapping, the funding available, and the stakeholders participating) were answered

before our research team commencedwét E1 ¢8 4EA £EAZOE NOAOOEITT AO
OET O A OEA AOOAO i1 Ab AA AEOOAI ET AOAAed 4EA OO
the final regional report (our regional level three asset map

27|Page



C.OTHERCONNECTICULISTS OFRESOURCES

Another factor that we considered was whether our list of resources duplicates or augments
other lists of resources. We have discovered three other level one asset mapping projects
that include resources for people with disabilities in southwestern Connecticut. Twof the
three projects are significant assets in themselves, and have created lists of resources far
more comprehensive than ouMarch 2009asset map spreadsheet. A third project aspires to
be more comprehensive, and aspires to exist beyond the period ofroiesearch timetable.

Here are descriptions of the three asset mapping projects, including information about
whether they duplicate or augment our asset map spreadsheet:

e 4EA #1171 AAOCEAOO )1 A£i2-1pET EO3BOEDARA BTIi 101 £EO
administered by the United Way of Connecticut. It is supported by the State of
Connecticut and Connecticut United WayPeople can access information in the system
OEA )1 OAOT A0 10 OAI ApEiTA8 3AAOAEETI ¢ AU OE
resources, incluing a great many, but not all, of the resources listed on our asset map
spreadsheet. Trained referral specialists answer the-2-1 phone number around the
clock. The nine data fields include name, address, phone, email, website, services,
hours, eligibility, and description. The 21-1 website explains their continual updating
process.
e TheO#4 3AEITTI O1T 71 OE 40AT OEOEIT '03qdg 27 AA
www.ctschooltowork.com. Eleven state agencies and one tribal nation are listed as
particip ants in that project. Only 28 programs are listed, and visitation to that
statewide site has been limited. Most of the programs listed are in the Hartford area.
Data fields include most or all of the 21-1- data fields, four age range fields, thirty
four service option fields, and twenty types of disabity fields. The website does not
explain an updating processThe website includes many more fields that our asset
mapping spreadsheet includes.

e The WorkPlace, Ing.has a consultant working on an asset maging project. The
project, when complete, may involve most of the-2-1 data fields and some others,
including two fields recommended by WIRED specialists agency partners and
agency capacity. The project will hopefully be available online, continuallypdated,
and easily searchable, and will hopefully include resources specifically for people with
disabilities.
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CHAPTER THREE WORKFORCHPIPELINE
ANALYSIS

We analyzal the workforce and educational pipelines of people with disabilities in our region
by examining the numbers of people with disabilities in our region and the educational and
workforce experiences of those people. Our analysis of the educational pipeline includes the
numbers of children in special education programs from preschool through higschool, as
well as estimates of the numbers of adults with disabilitiegn college and graduate school.
The workforce pipeline analysis includes the numbers of people with disabilitiem the
workforce pipeline up through retirement.

We attempt to answerthe following questions:

A. What is the number of people with disabilities on SSI and SSDI in southwestern
Connecticut?

B. What projections have been made regarding the future numbers of people with
disabilities on SSI and SSDI in southwestern Connecticut?

C. How many disabled veterans are in southwestern Connecticut?

What is the number of people with disabilities in local universities, community

colleges, high schools, middle schools, and elementary schools in southwestern

Connecticut?

What does the workforce pipeine look like for students with disabilities?

What does the transitioning youth with disabilities picture look like?

. Are students being educated in higlgrowth sectors?

Are students being informed of the evolving economy and engaged in the world

of work at an early age?

o

I QMM

To answer thesequestions, we examin€ both quantitative and qualitative data. Answers to
the first three questions require quantitative data. Sources of the quantitative data include
the 2000 US. Census, the 2005 American Community 8tey, the U.S. Social Security
Administration, the Connecticut State Department of Education, and other governmental
sources.

Answers to the last four questions depend primarily on qualitative data. The qualitative
component of our analysis draws on datave collected from surveying45 educators and92
service providersin our CT-NY Talent for Growth region and from interviewing 114 people
in southwestern Connecticut including 49 educators, 30 norgovernmental providers, 11
governmental providers, 12 parats of people with disabilities, 2 advocates for people with
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disabilities, and 10 people with disabilities who are not also in any of the other categories.
The educators work in from 14 school districts, 8 possecondary institutions, 3 special
education hools, and 2 vocational technical schools. We interviewed 92 of those people
individually, and interviewed the rest only in focus groups. Fifteen of the people interviewed
individually also participated in focus groups.

Autism was the disability of primary concern for 17 of those interviewed. Other primary
concern categories included learning disabilities in general (25),42 special education in
general (23), all disabilities in general (18), intellectual disabilities (11), mental health
disabilities (10), physical disabilities (8), and sensory disabilities (5).

Because the service proders who answered our survey questions and participated in our
interviews and focus groups primarily serve disadvantaged populations, we suspect our

service provider resuts might suffer from bias in that direction. Because most of the parents

xA ET OAOOEAxAA EAOA AAAT AAOEOA E1T AAOI AAOEIT C
we know that our results do not include direct information from parents who, for whatever
OAAOGI T h EAOGA 110 AAAT AO OI AAT ET AA@deived OET C
only 45 responses (6 percent) tothe educator surveythat we emailedto 735 educators in

our region including the principals of public and private schools as welés district-level

special education coordinators and transition coordinators we interviewed a wide range of

K-12 educators, including educators from large and small school districts, from wealthy and

poor school districts, and from public, private, and @cational-technical schoolsWe received

a 31 percent response rate from service providers; of the 299 surveys we emailed to service
providers, we received 92 responses.

A.WHATISTHENUMBER OFPEOPLE WITHDISABILITIES ® SSIAND SSDIN
SOUTHWESTERICONNECTICUTR

Tables in the demographic analysis report show that 10.gercent (2007 American
Community Survey) of theemployedpeople in Connecticut ages 264 or 16.7 percent (2000
US Census) of people in the Southwestern Connecticut portion of our-8¥ Taknt for

Growth region ages 2164 have disabilities. The following table from 2000 U.S. Census data
supplied by the Connecticut State Data Center illustrates that a far smaller percent of
employedpeople in selected PUMASs in Fairfield County receive Supplental Security

Income (1.0percent) and Old Age Survivors and Disability Insurance (3gercent). (The
Fairfield County PUMASs comprise the same fifteen towns from Fairfield County that are part
of our CT-NY Talent for Growth region.)

The percentage oemployed people with disabilities in southwestern Connecticut receiving
Old Age Survivors and Disability Insurance (OASDI) and Supplemental Security Income (SSI)
may be even smaller than the numbers listeth the next table.According to the Social
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people receiving SSI benefithave disabilities(not 100 percent asevident in the next table),
and only 16.6percent of the people receiving OASDI benefitsave disabilities (not 46.6
percentas eviden in the next table). Using the 84percentand 16.6percent figures from the
Social Security Administration, and assuming that the disability rates are the same for SSI

SSI and OASDI Recipient StatugofployedPeople Ages 264 with and without Disabilities
Percent of Total Number Number Total in
Selected PUMAs Support Type Population with Without Categay
Disabiliites  Disabilities
Fairfield County

Selected PUMAS No OASDI 96.4% 35,130 472,885 508,015
Total Population: No SSI 99.0 38,477 483,027 521,504
527,030 No SSI and/or OASDI 95.5 30,263 472,885 503,148
OASDI Recipients 3.6 8,873 10,142 19,015
SSI and/orOASDI Recipients 4.5 13,740 10,142 23,882
SSI Recipients 1.0 5,526 0 5,526

and OASDI recipients in southwestern Connecticut as thare in the rest of the nation, it
appears that the numbers oemployed southwestern Connecticut people with disabilities

who received SSI and OASDI at the time of the 2000 U.S. Census might have been as low as
4,642 and 3,156, respectively, not the 5,52énd 8,873 listed in the tableabove

B.WHAT PROJECTIONSEIAVEBEENMADE REGARDING HE FUTURENUMBERS OPEOPLE
WITH DISABILITIES ® SSIAND SSDIN SOUTHWESTERICONNECTICU?

The Social Security Administration pedicts that the number of people with disabilities

receiving Supplemental Security Income (SSI) and Social Security Disability Income (SSDI, the
disability insurance part of the OASDI program) will increase. Se&tends in the Social

Security and Supplenm#al Security Income Disability Program@006) retrieved December

11, 2008 from http://www.ssa.gov/policy/docs/chartbooks/disability trends/sect06.html.

We were unable to locate projections for southwestern Connecticut in particular.

Although the questian here asks for future projections of numbers of SSI and SSDI recipients

in southwestern Connecticut, a far more important question is whether the SSI and SSDI

funds will continue to exist. In theTrends in the Social Security and Supplemental Security

Income Disability Programs (2006)the U.S. Social Security Administration found that

although it appears that the SSI disability program will remain stable, the SSDI trust fund

xT 01 A AAATT A ET O1 1 Ofhe O cadsé& dk futrdimsbhv@ridy ithé SSRIOh O
program, as in the retirement program, is the increasing number of beneficiaries relative to

OEA 1T 01 AARO T &£ x1 OEAOO PAUET ¢ ET OT OEA OUOOAI 8
The news grew even bleaker on May 12, 200@ith the release ofThe 2009 Annual Report of

The Board of Tustees of The Federal GRbe and Survivors Insurance and Federal Disability
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Insurance Trust Fundsin that report, the Social Security Administration noted that the
Disability Insurance Fund of the OASDI program will attain its maximum fund ratio 2009, dn
will be exhausted in 2020. Table 11.D1 from that reportreproduced below,shows the

figures for the old age fund, the disabilitydnd, and the two funds together.

Table 11.D1? Projected Maximum Trust Fund Ratios Attained and
Trust Fund Exhaustion Datednder the Intermediate Assumptions

OASI DI OASDI

Maximum trust fund ratio (percent). ... .......... 422 179 369
Yeardtained. ... ... 2012 2009
Year of trust fund exhaustion. . . .................. 2039 2020 203

It appears that during the coming decade massive actiorylbederal government will be
necessary to continue the Social Security Disability Insurance program. The fate of the SSI
program, which is funded by general tax revenue and ndty Social Security Administration
funds, may be better or worse depending on #hfederal budget during the coming years.

C.HowMANY DISABLEDVETERANARE N SOUTHWESTERIKCONNECTICU?

Although the U.S. Department o¥/eterans Afairs forecasts that the number of veterans in the
United States will decrease 8.8ercentduring the nextfive years and 17.4percentduring the
next ten years, the decrease will not be uniform throughout the country. In the four counties
in the CT-NY Talent for Growth region that includes southwestern Connecticut, the decrease
will be nearly twice the nationd rate: 17.4percentduring the next five years and 31.2
percent during the next ten years. Although there are approximately 47,000 veterans in
Fairfield County today, theU.S. Department o¥eterans Afairs predicts there will be 38,000
veterans in Fairfield County in five years, and 32,000 in ten years. See

http://www1.va.gov/ vetdata/docs/VP2007_cntyvisn.htm, retrieved December 11, 2008. See,
also,Veteran Population Model VetPop 200Dffice of the Assistant Secretary for Policy and
Planning Office of Paty (008A2), retrieved December 11, 2008 from
http://www1.va.gov/vetdata/docs/VetPop07 -ESfinal.pdf

Although the overall numbers of veterans is expected to decrease, the percentage of veterans
with disabilities is expected to increase. According to Octolb&7, 2008 figures from theU.S.
Department ofVeterans Afairs, 12.6percent of the 23.4 million veterans in our country

receive disability compensation from theU.S. Department of/eterans Afairs. That

percentage has likely increased since October 2008nd will likely continue to increase. The
primary reason for the increase is the fact that one in five soldiers leaving Iraq and
Afghanistan has returnedwith partial disabilities. The percentage of veterans returning from
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those regions and applying for dability benefits is expected to climb as veterans grow older
and problems originating from their injuries becoming disabling.

The good news is that veterans with disabilities are able to benefit from laws and programs
not available to other people withdisabilities. Title | of the Americans with Disabilities Act
(ADA), which the U.S. Equal Employment Opportunity Commission (EEOC) enforces,
prohibits private , state, and local government employers withfifteen or more employees
from discriminating againstindividuals on the basis of disability. In addition to being
protected by Title | of the American with Disabilities Act, veterans with disabilities are
protected by the Uniformed Services Employment and Reemployment Rights Act (USERRA),
which sets forth the requirements for reemploying veterans with and without service
connected disabilities. ThaJ.S. Department ofeterans Afairs provides dozens of programs
for veterans in general and for disabled veterans in particular. Helping veterans in
southwestern nnecticut to avail themselves of programspecifically for veterans to the
largest extent possible might preserve other resources in southwestern Connecticut for non
veterans.

D.WHATISTHENUMBER & PEOPLEWITH DISABILITIES N LOCALUNIVERSITIES
CoOMMWITY COLLEGEHIGH SCHOOLSMIDDLE SCHOOLSAND ELEMENTARYSCHOOLSN
SOUTHWESTERIKCONNECTICU?

According to 2000 U. S. Census data supplied by the Connecticut State Data Center, there are
8,019 people (4,230 males and 3,789 females) with disabilities mniversities, community
colleges, high schools, middle schools, and grammar schools in southwestern Connecticut. Of
those, 4,744 are children and young adults enrolled in schools, and the remaining 3,275 are
college or graduate school students. We note ththe U.S. Census numbers are nearly ten
years old, and we note that the 200 U.S. Census defined people as having disabilities
pursuant to answers to following two questions:

16. Does this person have any of the following long -lasting conditions:

a. Blindness, deafness, or a severe vision or hearing impairment?

b. A condition that substantially limits one or more basic physicactivities such as walking,
climbing stairs, reaching, lifting, or carrying?

17. Because of a physical, mental, or emotional condition lasting 6 months or more, does
this person have any difficulty in doing any of the following activities:

a. Learning, renembering, or concentrating?

b. Dressing, bathing, or getting around inside the home?

c. (Answer if this person is 16 YEARS OLD

/2 /1 6%28Qq 'ITEIC | OOOEAA OEA EIT A AITTTA 61 O
d. (Answer if this person is 16 YEARS OLD OR OVER.yRivig at a job or business?
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The 2000 U.S. Census figure of 4,744 school students with disabilitidiffers significantly
from disability figures available from the Connecticut State Department of Education.

According to data from the Connecticut State Department of Education, there are 12,056

students with disabilities in southwestern Connecticut schol districts who received special

education services during the 20072008 school year. The criteria used by schools to decide

whether to provide special education services to a student is not the same the question of

whether the studenthas a disability. The Individuals with Disabilities Education Act (IDEA)

ensures that services to children with disabilities are provided when those services are

needed by a child to ensure that the child has a free and appropriate public education that
preparesthe child for further education, employment, and independent living. Children are

eligible for IDEA services when they are having some sort of difficulty in school. & difficulty

might be academic troubles, behavioral problems, physical issues, or other difficultidsat
AAOAOOGAT U AEZEAAO OEA AEEI AGO AAOAAOEITT Al DPAOE
xEOE OEA AEEI A6O AAAAOO O1 A EOAA AT A APPOI PO
under IDEA.

The IDEA provisions govern how state governmentsna schools provide early intervention,

special educationand related services to eligible infants, toddlers, children, and young adults

with disabilities in our country. Infants and toddlers with disabilities (birth to 3) and their

families receive earlyintervention services under IDEA Part C. Children and youth (ages 3

21) receive special education and related services under IDEA Part B.

1. EARLYINTERVENTION

Because disability ofte begins at birthand

can beginduring the preschool years, we Southwestern Connecticut Populatiomith

discuss the number of southwestern Disabilities Ages 64

Connecticut children from birth to three who

are enrolled in the Connecticut State YEAR Ages 02 Aléi';oc’; Age 3 Age 4

$ADPAOCOTI AT O 1T £ AOAAOEL——-% S L S
2000 1,481 494 334 543

early intervention program, and the numbers
of children ages three and four who are
receiving special education senges in
southwestern Connecticut.

2001 1,793 598 410 508
2002 2,061 687 417 551
2003 2,261 754 217 604
2004 1,779 593 434 555
The number of children in the Birth to Three 2005 1,918 639 399 610
program in southwestern Connecticut has 2006 1,852 617 297 515
varied during 2000-2008 from 1,481 in 2000 2007 1,968 656 442 564
to 2,261 in2003. If we assume that onghird 2008 2,143 714 N/A N/A
of the children enrolled in the Birth to Three program are two years old, we notice that not
all of those children enroll in special education when they are three years old. In fact,
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assuming that onethird of the children in the Birth to Three program are two years old, the
table above reveals that fewer than 6@ercent of two year olds in southwestern Connecticut
move from the Birth to Three program into special education services when they turn three
years old.

The @nnecticut State Data Center researchers who provided the early intervention data

AOCEAA ,ETAA "TTAI AT h AEOAAOT O T &£ #1171 AAOEADODG
variation between the numbers of children participating in the Birth to Three program and

the numbers of three and four year old children participating in special education programs.

In response, Goodman noted that the Birth to Three program is quite successful in helping

children move into mainstream education, rather than continuing needingpecial education

services. Assuming Goodman is correct, a question remag the Birth to Three program is
successful, why do the numbers of young children enrolled in special education increase 50

percent from age three to age four? Why is there a Gercent drop from ages two to three,

but a 50percentrise from age three to four?

Part of the rise from age three to four might be due to children who were not served in the

Birth to Three program. An early childhood policy analyst active in southwestern @oecticut

noted that although the Birth to Three program works hard to receive referrals from

hospitals, doctors, parents, and others about newborns, infants, and toddlers who need Birth

to Three services, the program is unable to idengfall children in need who moveinto the

AOAA AEOAO AEOOE8 4EA EAAT OEEAEAAOQEITT bDOT Al Al
OAAAT O Ei il ECOAT O6h AT A AZOOOCEAO AT i BT O1 AAA xEA
immigrants.

Part of the declinein service from age two to three might due to the complexity of the

transition process. A National Early Childhood Transition Center (2009) report titled\

Review of Research in Early Childhood Transition: Child and Families Sthdjaights some of

the difficulties inherent in the transition process and calls for further research into transition
procedures, implementation of those procedures, and variables affecting the success of the
transition process for families and children.

2. THESCHOOLYEARS

After a child leaves the Birthto Three program and begins receiving special education
services, the child is counted in the Strategic School Profiles submitted by all school districts
in Connecticut each year. Information submitted in the 2002008 profiles available fromon
the Connecticut Department of Educationwebsite reveals that 12,056 children in
southwestern Connecticut received speclaeducation services that year, as detailed in the
next table.
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Number Number Number Number

Number Number with with with Number with Other Number

Special with Learning Intellectual Emotional with Speech Health with Other

Education Autism Disabilitie s Disability Disturbance Impairment Impairment Disabilities
ANSONIA 268 25 93 14 30 66 38 19
BRIDGEPORT 1,735 83 979 125 250 437 333 201
DARIEN 426 33 172 9 9 144 98 28
DERBY 166 10 27 9 12 39 23 12
EASTON 137 9 29 1 2 22 21 11
FAIRFIELD 931 98 362 29 39 205 196 29
GREENWICH 808 81 368 27 81 242 188 27
MONROE 440 25 55 21 13 93 165 17
NEW CANAAN 346 29 152 8 8 156 82 33
NORWALK 1,018 64 487 42 42 265 138 85
OXFORD 231 15 52 6 7 20 26 15
SEYMOUR 367 18 52 10 10 36 26 21
SHELTON 393 35 97 11 19 98 84 49
STAMFORD 1,583 74 491 45 45 357 238 179
STRATFORD 811 52 251 30 52 59 148 96
TRUMBULL 765 48 213 28 34 110 145 55
WESTON 332 26 84 8 5 33 51 3
WESTPORT 567 40 289 6 34 102 57 40
WILTON 436 44 205 9 4 61 87 31
REGION #16 295 21 70 8 11 54 48 24
Total SW CT 12,056 829 4,529 444 708 2,601 2,192 1,063
PERCENTS 6.9% 37.6% 3.7% 5.9% 21.6% 18.3% 8.8%

The learning disabilities category omprises the largest category of special education
students in southwestern Connecticut. Because many children carry their learning
disabilities into adulthood, perhaps workforce training programs for adults should include
accommodations and modificationssuitable for adults with learning disabilities. Qualitative
data collected as a part of this research supports the notion that workforce training programs
should be adapted in order to successfully train adults with learning disabilities. We discuss
that concern further in the gap and needs analysis and in our summative chapter five.

When we examine the percentages of students with disabilities in southwestern Connecticut
school districts, we find variations between school districts. The rate of students ceiving
special education services varies from a low of @ercentin Shelton to a high of 12ercentin
Bridgeport. Not only do those percentages vary, but also the percentages within each
category of disability vary. For example, Derby and Bridgeport repba six times larger
percentage of students with intellectual disabilities (0.Gercent) than do Easton and
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Westport (0.1 percent). The percentages of students receiving special education services for
speech impairments varies from highs of 3.8ercentin New Canaan and 3.percentin
Darien, to lows of 0.8ercentin Stratford and 1.1percentin Oxford.

% % % Other
% Special % Learning Intellectual % Emotional % Speech Health % Other
Education Autism Disability Disability Disturbance Impairment Impairment Disabilities
ANSONIA 10.2 0.9 3.4 0.5 11 2.4 1.4 0.7
BRIDGEPORT 12.0 0.4 4.7 0.6 1.2 2.1 1.6 14
DARIEN 10.9 0.7 3.7 0.2 0.2 3.1 2.1 0.6
DERBY 8.7 0.7 1.9 0.6 0.8 2.7 1.6 0.8
EASTON 8.6 0.8 2.5 0.1 0.2 1.9 1.8 0.9
FAIRFIELD 10.5 1.0 3.7 0.3 0.4 2.1 2.0 0.3
GREENWICH 111 0.9 4.1 0.3 0.9 2.7 2.1 0.3
MONROE 9.6 0.6 1.3 0.5 0.3 2.2 3.9 0.4
NEW CANAAN 11.9 0.7 3.7 0.2 0.2 3.8 2.0 0.8
NORWALK 10.4 0.6 4.6 0.4 0.4 2.5 1.3 0.8
OXFORD 8.0 0.8 2.8 0.3 0.4 11 1.4 0.8
SEYMOUR 7.1 0.7 2.0 0.4 0.4 1.4 1.0 0.8
SHELTON 7.0 0.6 1.7 0.2 0.3 1.7 15 0.9
STAMFORD 9.4 0.5 3.3 0.3 0.3 24 1.6 1.2
STRATFORD 9.1 0.7 3.4 0.4 0.7 0.8 2.0 13
TRUMBULL 9.0 0.7 3.1 0.4 0.5 1.6 21 0.8
WESTON 7.7 1.0 3.3 0.3 0.2 13 2.0 0.1
WESTPORT 10.0 0.7 51 0.1 0.6 1.8 1.0 0.7
WILTON 10.0 1.0 4.7 0.2 0.1 14 2.0 0.7
REGION #16 9.1 0.8 2.6 0.3 0.4 2.0 1.8 0.9

Although the autism category comprises only 6.percent of students in southwestern
Connecticut receiving special education services, the categanerits specialmention
because (1) the number of students with autism is incresang dramatically, (2) the costof
serving students with autism is higher than the costs of serving most other students with
disabilities, (3) the cost of providing state rehabilitative servicesd adults with autism is
higher than the cost of providing similar services to adults with other disabilities, and (4)
agency providers in southwestern Connecticut have reported that adults with autism are
among the most difficulttypes ofadults with disabilities to place in jobs.

The Connecticut State Department of Education, in its 20@Buidelines for Identification and

Education of Children and Youth with Autismeported that the prevalence rate of students

with autism in Connecticut rose from 1.2 pethousand in 1996 to 3.7 per thousand in 2003.

4EAO ¢nnmuv OAPT OO 11 OAA OEAO OAAOGAA 11 OOAOBGEOO
other governmental agencies, autism is growing at a rate of 107 percentb AO UAA 086 " A<
on figures we gleaned from @nnecticut State Department of Education Strategic School
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Profiles, we find that the prevalence of autism grew at an average annual rate ofd&rcent

in southwestern Connecticut from the 20022003 school year until the 20082009 school
year. The number oftudents with autism in our region has nearly tripled during the past six
years, from 376 students to 969 students.

. 2002- 2003- 2004- 2005- 2006- 2007- 2008-
2003 2004 2005 2006 2007 2008 2009

ANSONIA 7 15 16 18 21 27 30
BRIDGEPORT 25 29 42 57 69 93 121
DARIEN 22 23 24 25 29 33 40
DERBY 4 7 8 10 10 10 10
EASTON 3 4 5 4 6 9 10
FAIRFIELD 31 41 48 72 83 98 114
GREENWICH 52 57 65 75 79 76 85
MONROE 12 13 13 16 18 23 29
NEW

CANAAN 19 20 22 22 25 30 41
NORWALK 25 25 35 45 51 60 91
OXFORD 1 3 4 6 13 17 18
SEYMOUR 5 8 8 14 19 18 22
SHELTON 17 22 25 29 33 35 47
STAMFORD 48 59 62 65 70 78 89
STRATFORD 17 20 24 32 46 56 74
TRUMBULL 18 21 26 28 35 43 54
WESTON 18 17 18 21 25 25 30
WESTPORT 24 31 31 37 42 39 36
WILTON 19 18 26 29 30 43 50
REGION #16 9 12 15 16 18 21 32
TOTAL 376 445 517 621 722 834 969
YEARLY INCREASE 18.4% 16.2% 20.1% 16.3% 155%  16.2%

Not only do the disability prevalence rates vary from one school district in southwestern
Connecticut to another, but the services provided to students with disabilities also vary.
When we divide the school districts in soutlvestern Connecticut into groups according to
percentages of their students who are eligible for free or reduced price meals (a commonly
used measure of socioeconomic status), we find a relationship between the socioeconomic
status of children in the districts and the inclusion of special education students in regular
classrooms. The rates of inclusion are important not only for reasons of federal law,
education policy, and future success in the arkforce, but also because of Ewsuit
(commonly known as theO 0 * 1 AwoiOl) Rafeat€of special education students in
Connecticut to enforce mandates in the federal Individuals with Disabilities Education Act

(IDEA) relative to inclusion.
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% PK-12 % % % % %
Student % Students Students Inclusion | Inclusion | Inclusion Private Inclu sion
Enroll - Eligible for Re(?eiving 79.1to 40.1to 0.0to Schools Less than
. FreglReduced Spemgl Ed.uc. 100 79.0 40.0 or 80% of
Price Meals Services in Percent Percent Percent Other the Time
District of Time of Time of Time Settings

BRIDGEPORT 20,821 95.0 12.0 56.1 26.9 17.0 8.8 43.9
Group Total 20,821
Group 120 561 269 170 88 439
Average
ANSONIA 2,733 47.9 10.2 71.1 17.4 115 111 28.9
STAMFORD 14,884 40.9 9.4 67.3 20.2 125 8.0 32.7
DERBY 1,446 40.7 8.7 71.7 10.9 174 174 28.3
STRATFORD 7,383 31.1 9.1 78.5 7.6 139 118 21.5
NORWALK 10,591 29.7 104 85.2 6.7 8.1 6.0 14.8
Group Total 37,037
Group 96 748 126 127 109 252
Average
SEYMOUR 2,603 14.3 7.1 81.5 1.7 10.7 8.3 18.4
SHELTON 5,644 11.3 7.3 77.4 17.0 5.6 3.8 22.6
GREENWICH 8,968 8.9 111 80.3 104 9.2 5.6 19.6
REGION #16 2,685 7.9 9.1 70.2 23 6.8 4.3 29.8
OXFORD 1,850 6.5 8.0 74.5 16.8 8.7 8.1 25.5
FAIRFIELD 9,776 5.0 10.5 80.9 14.4 4.7 29 19.1
TRUMBULL 6,883 3.4 9.0 72.5 19.7 7.7 6.4 27.4
MONROE 4,221 3.2 96 702 259 40 42 29.9
WESTPORT 5,668 19 10.0 75.4 17.6 7.1 4.6 24.7
DARIEN 4,648 1.7 10.9 79.4 15.2 55 4.0 20.7
WESTON 2,558 0.7 7.7 62.2 25.8 120 129 37.8
WILTON 4,362 0.6 10.0 63.9 27.6 8.4 5.9 36.0
EASTON 1,178 0.5 8.6 71.6 16.6 11.8 4.3 28.4
NEW CANAAN 4,116 0.0 11.9 78.8 141 7.1 3.9 21.2
Group Total 65,160
f\:‘;‘;’ge 93 742 180 78 57 258
STATE 28.7 114 71.6 16.6 11.8

The chart reveals that in Bridgeport, where over 9%ercent of students are eligible for free
or reduced price meals, only 56.percent of special education students are included in
regular classrooms at least 8@ercent of the time. In all other districts, where less than 50
percent of the students are eligible for free or reduced price meals, over percent of special
education students are included in regular classrooms at least §&rcent of the time.
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There are differences between school districts not only in #880percentor higher inclusion
category, but also in the category of students placed outside the district. The middle group of
school districts, where approximately 30percentto 50 percent of students are eligible for

free or reduced price meals, place$0.9 percent of special education students in private
schools or other settings. By contrast, the last group of school districts, where less than 15
percent of students are eligible for free or reduced price meals, places only J@&rcent of
special educdion students in private schools or other settings.

The special education pipeline is not equal from school district to school district. As we
discuss in the gap and needs analysis, these inequalities and other inequalities in the
educational pipeline hawe educational and workforce consequences after the students
graduate from high school.

3. THECOLLEGEYEARS

According to data provided by the Connecticut State Data Center, the 2000 U.S. Census found
that there are 3,275 college and graduate school studenwith disabilities in Southwestern
Connecticut. Although we were able to find exact numbers of students receiving special
education services in southwestern Connecticut schools, there are no similar numbers for
college and graduate schoddtudents.

The primary reason for the lack of numbers is because the federal Individuals with

Disabilities in Education Act (IDEA) does not apply to colleges and universities. Although two
other federal laws require colleges and graduate schools to assist students wittsabilities,
neither law requires students to reveal their disabilities, andneither law provides students

with free diagnosis of their disabilities. College educators and disability coordinators whmo

we interviewed indicated that the prevalence of collegstudents with disabilities is likely far
higher than the numbers of students who seek and qualify for services. We discuss this issue
further in our gaps and needs analysishapter.
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E.WHATDOESTHEWORKFORCPIPELINELOOKLIKE FORSTUDENTSNITH DISABILITIES?

What the workforce pipeline looks like for students with disabilities depends five major
factors: (1) the type of disability, (2) whether the student is headed to the workforce directly
after high school or after postsecondary training, (3) whetherthe student has the cognitive,
financial, and selfadvocacy resources to succeed in posecondary education, (4) whether
the student has the cognitive, financial, and physical resources necessary to access
transportation to work, and (5) whether the student can find enjoyable employment with
appropriate accommodations and suitable support from the managers, coworkers, and
others in the workplace. Because this pipeline analysis primarily concerns numbers, we
estimate some numbers here and leave our idepth analysis of the efficiency of the pipeline
to our gaps and needs analysis chapter.

Although the Connecticut State Department of Education requires school districts to report
the percent of all students in their district who proceed to college, school distts are not
required to report the percent of special education student# their district who proceed to
college. As a result, we do not know how many special education students attend college and
how many attempt to enter the workforce upon graduatiorfrom high school. We can,

however, examine Connecticut State Department of Education figures from the school district
2007-2008 strategic school profiles. The figuref the table on the next pageeveal that

1,873 students with disabilities in southwesten Connecticut did not graduate from high

school with a standard diploma.

The table on the next page also reveals that the special education graduate rate varies widely
from district to district in southwestern Connecticut. Although four districts reportedthat all

of their students with disabilities who receive special education services graduated from high
school with a standard diploma during the year in question, four of the districts reported that
over 30 percent of their special education students didot graduate from high school with a
standard diploma.
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. . Number
Special % Special Special
. % % Pursuing Education Education .

St2207'-220?1 | Total Egpectl_al Pursuing Employment | Graduation Not Edl:\lcattlon
rapeglft_:l €O Enroliment E U(l:la |0nt Higher After Rate Graduated G do ted
rotiies nrofimen Education Graduation (Standard (Standard Srta uda € d

Diploma) Diploma) (Dipigmaar)
EASTON 1,178 137 NA NA NA NA NA
DERBY 1,446 166 76.4 16.0 100.0 0.0 0
NEW CANAAN 4,116 346 95.4 1.4 100.0 0.0 0
OXFORD 1,850 231 NA NA 100.0 0.0 0
WILTON 4,362 436 97.7 1.0 100.0 0.0 0
GREENWICH 8,968 808 89.7 55 97.6 2.4 19
NORWALK 10,591 1,018 83.2 11.3 94.4 5.6 57
WESTPORT 5,668 567 97.3 1.6 93.3 6.7 38
DARIEN 4,648 426 93.1 1.3 92.9 7.1 30
MONROE 4,221 440 94.3 4.4 92.6 7.4 33
STAMFORD 14,884 1,583 85.3 4.9 91.4 8.6 136
STRATFORD 7,383 811 87.7 10.1 88.0 12.0 97
FAIRFIELD 9,776 931 90.2 3.3 87.3 12.7 118
REGION #16 2,685 295 85.6 11.0 824 17.6 52
TRUMBULL 6,883 765 87.0 3.1 77.1 22.9 175
ANSONIA 2,733 268 73.1 26.2 76.9 231 62
SHELTON 5,644 393 89.0 11.0 69.2 30.8 121
SEYMOUR 2,603 367 80.4 6.7 63.6 36.4 134
BRIDGEPORT 20,821 1,735 71.1 18.6 61.5 38.5 668
WESTON 2,558 332 97.0 0.6 60.0 40.0 133
TOTALS 83.4 12.3 1873

Although we include information in the table concerning the percentages of graduates from
each school district who pursue higher education and the percentages of graduates who
pursue employment, we discern no pattern indicating that the rate of special education
graduation might be related b the rates of graduates pursuing higher education or
employment. Nor do we discern any patterns indicating that the size or socioeconomic status
of a town might play a role in the graduate rate of special education students in that town.
The best informaton we glean from the chart is the fact that nearly 2,000 students with
disabilities leave school without a standard diploma each year in southwestern Connecticut.
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F.WHAT DOESTHE TRANSITIONINGYOUTHWITH DISABILITIESPICTURELOOKLIKE?

Many school dstricts in Connecticut have recently hired transition coordinators to fulfill the

mandate of the federal Individuals with Disabilities Education Act (IDEA) amendments that
OANOEOA OOAT GEOEIT DI AT O O AA A bPbAleQucdioE AOAO
plan before age sixteed EA T Ax DPACA OE@ 1T £ OEA #1711 AAOEAOGO
independent education plan document waseleasedthis spring, just before the schools

across Connecticut begatheir holding their annual planning and placenent team (PPT)

meetings for every child receiving special education serviceBage six requires statements of

the child's post school outcome goal statements relating to post secondary education or

training, employment, and, if appropriate, independent liing skills.

Many of the people interviewed individually and in focus groups indicated that the large
urban school districts in southwestern Connecticut lack adequate funding to create and
implement effective transition plans for special education studentOne large school district
struggles to find transportation to bring transitioning students to job experiences. In one
district, the job experiences, at best, can only be called job sampling because the
transportation is limited to one trip for each studert every two weeks.

By contrast, some of the smaller school districts have the funding and flexibility to create and
implement comprehensive transition plans for their students. One small school district has a
comprehensive program for special educationtsdents ages 18 to 21. The program begins
each morning with two hours of exercise at one location, includes work experiences at other
locations, and also includes one or two courses at a community college for some of the
students. A school employee accompé#es students to the community colleges and other
locations each day and helps students meet certain objectives such as learning how to
navigate the campus, learning how to find and utilize college resources, learning how to buy
lunch and count their chang, and learning what to do if an instructor does not show up for
class. Officials at one community college had no knowledge that the program existed on their
campus.

Some school districts have circumvented the lack of transportation by creating job
opportunities on campus for students with disabilities. One school has esampus jobs
ranging from work in the school store, work operating a coffee cart, and work accepting
garments for cleaning by a local dry cleaning business. Other schools use paraprofessisna
to accompany special education students to volunteer in job opportunities out in the
community. Some school districts hire outside contractors to teach independent living skills
and other lessons to their transitioning students.

The transition plans implemented by schools in southwestern Connecticut this past school
year include a wide range of job placements, internships, job shadowing, job coaching,
volunteer work, independent living skills training, and public transportation mobility

43|Page



training. It is still too early to tell what effect the new transition requirements will have on
workforce development in southwestern Connecticut.

G.ARESTUDENTSNITH DISABILITIESBEINGEDUCATEDN HIGHGROWTHSECTORS

This question inquires about students being edeated in high growth sectors; the question
does not ask about students leaving their education after high school in order to work in high
growth sectors that do not require particular educational paths, such as the retail sector. The
high growth sectors inplied by the question are those that require particular educational
paths that extend beyond high school.

The overwhelming answer to this question is no, students with disabilities are not being
educated in hgh growth sectors in our region. None of the @ople we interviewed knew of
any programs designed to educate students with disabilities in high growth sectors. One
community college educator explained that of the 85 percent of students who start at that
community college in developmental classes, only few enter high growth sectors. He further
explained that if you have a learning disability or cognitive disability, it is difficult to enter the
high growth sectors that require high levels of academic preparation.

The service providers we interviewed wiced similar concerns about the lack of ability on the
part of students with cognitive disabilities to enter high growth sectors that require a great

AAAT T &£ AAOAAGETI T8 /1TA 11 OGAAh OPAT PI A xEOE 11
postsecondU AAOAAOQOEI 186 3EA A1 O 11 OAA OPAI PI A EI
Oi AEAT x1 OE OI CEOA AAAE Oi OEA Aiii Ol EOU8BG !

employment services are mostly based on the choices of the customers, and the customers
with disabilities usually want quick fix, short-term training, rather than long-term education
plans that might lead to jobs in high growth sectors.

Because the service providers who answered our survey questions and participated in our
interviews and focus groupsprimarily serve low income and low cognitive populations, we
suspect our results on this question suffer from bias. We suspect that it is possible that
college students with physical disabilities only, and college students who successfully self
advocate br appropriate educational accommodations, are being educated in high growth
sectors at the same rate that students without disabilities are being educated in high growth
sectors.

Only two people interpreted the question as including high growth sectorshat do not

require post-secondary educatiorr for example, the retail sector. One high school educator
Aobl AET AAh O0&1T O OOOAAT 6O xEOE OECI EXZEAAT O AEO
because those aretheenty AOAT ET AO86 (A AGAEA® AAand AAT AN
1 EIl EOET ¢ OEAIin OEI OA OAT A Oi AA OEA ET AO OEAO
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In summary, students with significant cognitive or other learningrelated disabilities are not

being educated in high growth sectors that require high levels of academic preparation.

Students with disabilities that can be overcome with appropriate accommodations, and who

have the resources necessary for pursuing higher education, might be pursing high growth

sector careers at the same rates that similar students without disabilities are pursing Hg

growth sector careers.

H. ARESTUDENTSBEINGINFORMED OF HE EVOLVINGECONOMY ND ENGAGED INHE
WORLD ORNVORK ATAN EARLYAGE?

Although manyeducatorsindicated that studentswith disabilities in southwestern

Connecticutare being engagedin the world of work at anearly age,not one respondent

indicated that students with disabilities are being informed of the evolving economy in a

manner differently from how students without disabilities are being informed of the evolving

economy. One respondentexd ET AAh O7A AT 1T 8 O-govkhiséciors brihe OO OEA
AOGI 1 6ET ¢ AATTTiIU OAPAOAOGAI U £ O OOOAAT OO xEOE
AAOGAOEAAA T OO0 OI AEAI OOOAEAO DPOI COAI 856

Several community college educators described the careeglated programs their colleges

offer to students. One community college has an academic support skills class in which

students must write a career paper showing they understand the career and the salaries

typical for that career. Another requires all students todke career planning workshops

where they learn about opportunities in math and finance and where they take a personality

test. One community college educator explained that the evolving economy message is being

sent to everyone across the board, but someties results in difficult conversations because,
O07A830A CEOET ¢ OEAI OEA 1 AOOACA OEAO OEAEO AAOD
OAT 1 ET ¢ OEAI O1 AAAAPO AEOAA ET OAOTI OEEDPO ET 10
Most of the k12 educators questioned noted that their slsools are engaging high school

students in the world of work at ages as early as nintigrade. Many cited their work

experience programs as strengths. An educator from one small school district explained that

his high school provides work experiences on amdividualized basis for special education

students. An educator from an urban district explained that some students in his district

spend time working in food service, in pet shops, and in video stores.

An educator from another high school offers internkips and job shadowing experiences for
all students, and has a vocational program specifically for students with disabilities. The
vocational program includes a school store, a coffee cart, and a drganing drop-off point on
the school premises where teahers can bring their clothing for the students to prepare for
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pickup by a dry-cleaning store. The educator explained that the school is currently trying to
start a greenhouse business on the school property where the students can grow plants and
sell them. The job opportunities at that school are located on campus primarily due to lack of
public transportation in that area.

Several districts have recognized that education about the world of work should begin earlier
than high school. One school districtégins by doing futures planning for special education
students at the elementary school level. Another school district starts prevocational training
in eighth grade. Some of the eighth graders in that district help teach other students, and a
few of the eghth graders work in the school kitchen. The educator explained that one child
was first taught to count in math class and then taught to transfer the counting skill into the
school kitchen.

Eighth graders in all area schools who wish to attend a vocatiahtechnical high school must
apply during the eighth grade year. Once in a vocational technical high school, the students
experience a great deal about the world of work. One vocatiorédchnical school educator
explained that her school has cop work experiences where students get ofthe-job training.
Sophomores in the school leave the school for work experiences occasionally, and juniors
leave the school three times a week for the entire day. Seniors work every day.

Students attending special educatioschools in our area also benefit from experiences in the

world of work. In one high school, students are exposed to two different work environments.

4EA AiBPITUAOO ET OEAO DPOI COAI OAEITO OIiT A T £&
One mother eplained that her son delivered mail at a Jewish home one day a week. Another

day he opened cardboard boxes at a pizza place. The young man also worked at a muffin

store inside the school.

Two educators and several parents expressed concern about studemigh disabilities

working on the school grounds at jobs that are not available to all students. One veteran
special education teacher noted that special education students suffer more bullying when
other students see them working around the school, partidarly if the jobs include janitorial
services. The educator also noted that many teachers are unaware of the bullying that occurs
ET OEEO OACAOA8 /1T A DPAOAT O 11 O0AA OEAO AlT1T OEAO
on Tuesdays. The daughter's motr finally figured out that Tuesday was the day that the
daughter was required to work in the school cafeteria as part of her special education plan,
and suffered teasing from the other students as a result. A third parent noted that her
daughter sufferedsimilar teasing when given employment opportunities at her high school.
One partial solution to the teasing problem might be to make sure that work experiences on
school property are available and valuable to all students, not just students with disabiks.
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CONCLUSION

The education and workforce pipelines of people with disabilities in southwestern

Connecticut include rough edges, sad stories, and exciting possibilities. For more detail about
gaps and needs in the education and workforce pipelines, séee gaps and needs analysis
chapter of this report.
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CHAPTERFOUR GAPS ANDNEEDSANALYSIS

The objective ofour research is toincrease the number of people with disabilitiesn the
southwestern Connecticutworkforce, and to increase employment opportunites for people
with disabilities in southwestern Connecticut In furtherance of our objective, we have
conducted an analysis of the strengths, weaknesses, opportunities, and threats facing people
with disabilities in southwestern Connecticut and the ageneis and institutions that serve

their educational and workforce needs. In this gaps and needs analysis, we report on our
findings.

A.MAJORTHEMES

Three major themes emerged from our research. The major themes appeared nearly
everywhere we looked in schook, in transition services, in the workplace, and in the
community. We mention the major themes here because filling the gaps and meeting the
needs described in this report can only occur if policymakers and program developers take
action to address the mapr themes in the context of their policy making and program
developing.

The first major theme is that discrimination against people with disabilities continues to
exist. People interviewed recounted incidents of discrimination involving education,
extracurricular activities, volunteer work, transportation, employment, and voter
registration. Many complained that employers and others in our society think first about the
disabilities and only later about the assets of people with disabilities. Others complad that
our society views disability through a medical lens where the individual has a problem that
requires intervention on behalf of that individual, rather than through a social lens where we
recognize that disability is part of our diversity and we crate enabling environments to
eliminate or mitigate the effect of disabilities.

The second major theme is that many of the people interviewed expressed reluctance to
disclose their disabilities, even in circumstances where disclosure would entitle them to
accommodationsin education or workforce settings. The reluctance to disclose not only
precludes the provision of accommodations; the reluctance obscures the true numbers of
adults with disabilities in colleges and in the workforce.

The third major theme is positive. Everyone we interviewed expressed genuine concern and
appreciation for people with disabilities. All appeared to believe that it is possible to increase
the number of people with disabilities in the workforce, and all appeared to believe that iis
possible to increase employment opportunities for people with disabilities. People
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participating in the focus groups shared empathy, compassion, and concern. During
individual interviews, people shared stories of success and reasons to hope for theuie.

They hoped for an end to discrimination, a focus on the talents of people with disabilities, and
the application of universal design principles in an effort to make schools, colleges,
workplaces, and communities accessible to all. Here are a few goant quotes from people
who shared their insights:

0/ 60 O1 EOAOOGEOU EAO A AOT AA T EOOEIT 1 &£ AEO
AEOAOOEOUS 300AAT OO xEOE AEOAAEI EOEAO AOA
"You can inspire care. Sometimes you see a placesaprdyone is so caring. It's

usually the head of the place who is the one who cares and inspires others to

AAOAS8OG

O) O6O0AA O1 i1 06A 061 xAOAE 3pPAAEAI /1 Ui PEAO
dive and do it that beautifully. | started to see the amouwfttrust and acceptance

that they were willing to give me when | worked with them. There were qualities

and attributes and talents that these folks have that mapgopleAT T~ O EAOA86

0) xEOE xA Al 01 A Ol AAOOOAT A OEAO DPAI PI A EA

B.SOURCES OBATA

Our research involves both quantitative and qualitative datal'he quantitative data include
2000 U.S. Census data, 2005 American Community Survey data, Connecticut Department of
Education data, results from the survey we distributed to@hool principals as well as to

district level special education coordinators and transition coordinators, results from a

survey we distributed to service providers, and data from other sources. The Connecticut
State Data Center at the University of Connectit in Storrs compiled the 2000 U.S. Census
and American Community Survey data for our analysis.

The qualitative component of our analysis draws on datee collected from surveying 45
educators and 92 service providers in our CNY Talent for Growth regon, and from
interviewing 114 peoplein southwestern Connecticut including 49 educators, 30 non
governmental providers, 11 governmental providers, 12 parets of people with disabilities,2
advocates for people with disabilities, and 10 people with disabiies who are not also in any
of the other categoriesThe educators work in 14 school districts, 8 possecondary
institutions, 3 special education schools, and 2 vocational technical schodlge interviewed
92 of those people individually, and intervieved the rest only in focus groups. Fifteen of the
people interviewed individually also participated in focus groups.

Autism was the disability of primary concern for 17 of those interviewedOther primary
concern categories included learning disabilitiesri general (25), k12 special education in
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general (23), all disabilities in general (18), intellectual disabilities (11), mental health
disabilities (10), physical disabilities (8), and sensory disabilities (5).

C.LIMITATIONS OFDATA

For several reasonsour results might suffer from bias. First, bcausemore than a few ofthe

service providers who answered our survey questions and participated in our interviews and

focus groups primarily serve disadvantaged populations, we suspect ogervice provider

results might suffer from biasin that direction. During the course of our interviews with

transition educators, we learned that some wealthy parents reject help from government

ACAT AEAOh OAUET Ch OxAd11 Z£ET A EAVE& pr@iddswedO AE
interviewed told us that the majority of people with disabilities on their caseloads have

criminal records related to their disability, or related to their poverty, which in turn is related

to their disability. In other words, our resultslikely relate more to disadvantaged populations

than to the population of southwestern Connecticut as a whole.

Second, because most of the parents we interviewed have been active in advocating for their
AEEI AOAT 80 OPAAEAIT AAOArAOIE doinot indudelirdomatiohfros T T x O
DAOAT OO0 xET h & O xEAOAOGAO OAAOGITh EAOA 1106 AA
needs. Because the parents we interviewed indicated that advocacy has financial costs and

requires a certain level of knowkdge on the part of the parents, we know that the parents we
interviewed did not include a representative sample of lonincome parents, and did not

include a representative sample of low knowledge parents.

Third, the response rate to our educator survey waextremely low. We received only 45
responses (6 percent) tothe educator surveythat we emailedto 735 educators in our CT
Talent for Growth region including theprincipals of public and private schools as well as
district level special education coordirators and transition coordinators. By contrast, we
received 92 responses (31 percent) to the service provider survey that we emailed to 299
service providers in our CFNY Talent for Growth region.

When we inquired of educators and others about the low regmse rate, we learned that

school principals, who were the primary targets of our survey effort, receive an abundance of
requests to complete surveys. Nearly a majority of the secondary targets of our educator

survey, district level special education coorthators, allowed us to interview them

individually by telephone. One person predicted that we were unlikely to receive a response

from the special education coordinator in the Norwalk Publlc Schools because of

OOAT OEAEI EOEAO ET M O] 1A TOMAIONGFHTQC GBA
November 2008 Connecticut State Department of Education report finding Norwalk Public

Schools out of compliance with various federal and state special education mandates.
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Although we received a low response ra on the educator surveys, we interviewed a wide
range of k12 educators, including educators from large and small school districts, from
wealthy and poor school districts, and from public, private, and vocationdkchnical schools.
We also interviewed paents who children attend or recently attended a wide range of
schools and school districts in the area. The people we interviewed spoke with candor. We
believe that our robust interview results well supplement our lackluster educator survey
results.

The faurth reason that our results might suffer from bias is because of the impossibility of
interviewing some of the subjects of our research. Although we had no difficulty interviewing
adults with physical or sensory disabilities, we were unable to interview dults with severe
cognitive disabilities and communicative disabilities and we did not interview any children.

We turn now to the results of our research. We discuss the education results first, and then
discuss the workforce results. Within both sectionsve begin by discussing strengths, and
then discuss weaknesses and gaps in service.

D.EDUCATIONGAPS ANONEEDS

Parents, educators, and disability advocates southwestern Connecticutagree that despite
the Individuals with Disabilities Education Act madating K-12 special education services
and the American with Disabilities Act mandating accommodations during college, students
with disabilities often receive less than optimum educational experiences. Discrepancies
exist between the ideals of the fededdaw and the realities of what happens in educational
institutions in our area. The law/reality discrepancies have K12, transition, college, and
lifelong learning consequences.

The discrepancies are financial, pedagogical, and technical in nature. Sckahd colleges
lack resources necessary to employ assistive technology for all students with disabilities.
Educators unfamiliar with special education methods and universal design principles miss
opportunities to make their lessons and assessments more cdncive to the success of
students with disabilities. Differences exist among the special education servicasd
transition services provided by different school districts and sometimes by different schools
within the same district.

STRENGTIS

Before we begn discussing the gaps and needs in the education system in southwestern
Connecticut, we emphasize that although our stated task is to find gaps and needs in the
educational system in southwestern Connecticut, we found numerous strengths as well. The
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est Provider Survey Question:

What do K-12 schools do best to prepare students in special education programs and
students with disabilities for employment or post  -secondary education?
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were the people we interviewed the educators, parents, and service providers, many of
whom have dedicated themselves to the education of children and adults with disabilities.

Other strengths include parent groups with numerous progams to support parents of
children with disabilities, pilot programs for people with autism, innovative transition
programs for young adults, community college academic support programs, planning for
innovative enclave programs for adults with disabilities school district professional
development efforts aimed reducing the need for special education, research underway
aimed at investigating why some children have difficulties learning to read, and much more.

One school schedules a resource period not jur students in the special education
program, but also for all students. That school also endeavors to design other aspects of its
curriculum and instruction using universal design features that benefit not just students with
disabilities, but benefit dl students. Some small school districts have comprehensive and
individualized transition programs with teacher-student ratios as small as 1:1 or 1:2. These
transition programs involve detailed assessments of student abilities, skills, and interests,
and careful planning in order to make optimum use of available community resources.

When asked what schools do best to prepare students with disabilitider postsecondary
education or employment most respondents and people interviewed said that schools do
academics best. Other strengths of schools included diagnostic testing for identifying
disabilities in students, and various aspects of transition planning, including involving
parents in transition planning.

We included aquestion on both the educator arvey and the providersurvey about what k
12 schools dabest to prepare students in special education programs and students with
disabilities for employment or postsecondary educationThe resultsfrom our CT-NY Talent
for Growth region are listed in the two tables on the following page. About half of the
respondents answered that schools provide academic instruction best. About half of the
educator respondents andalmost 40 percent of provider respondentssaid schools provide
diagnostic testing for disablity indication best.About 40 percent of the educators responded
that schools do best atollege counseling and providing personalized counseling to match
interests, aptitudes, and skills with job opportunities.

52|Page



Column N

Count %

Provide academic instruction Yes 44 47.8%
Provide diagnostic testing for disability indicaton Yes 34 37.0%
Involve parents in transition planning Yes 31 33.7%
Help students understand the work world through classroom

curriculum Yes 19 20.7%
Help students understand the work world through field

activities, special projects, guest speakers, @t Yes 18 19.6%
Equip students with workforce readiness skills Yes 20 21.7%
Provide college counseling, including counseling about

assistance available to students with disabilities Yes 13 14.1%
Equip teachers with workforce-readiness curriculum resour@s  ves 11 12.0%
Equip students with college readiness skills Yes 10 10.9%
Help students understand their legal rights and become better Yes 3 8.7%

self advocates

Educator Survey Question:
Which of the following does your school(s) do best to prepa re students with
disabilities for post -secondary education or employment?
Count Column N
%

Academic courses Yes 23 51.1%
Diagnostic testing for disability indication Yes 21 46.7%
Person.allze.d gounsellng to.r.natch interests, aptitudes, Ves 18 40.0%
and skills with job opportunities

College counseling Yes 17 37.8%
Workforce readiness training Yes 13 28.9%
Mentorships and internships Yes 10 22.2%
Selfadvocacy training Yes 9 20.0%
Assistive technology training Yes 6 13.3%
Job search training Yes 3 6.7%
Computer training Yes 0 0.0%

SURVEYGAPS ANDNEEDSRESULTSROM OURCT-NYTALENT FOR GROWTRREGION

We included questiors on both the educator survey and the provider survey about what-H2
schools need to improve to prepare students witltisabilities for employment or post-
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secondary educationNearly 50 percent of the providers answered that schools need to help
students with disabilities understand the work world through field activities, special projects,
guest speakers, etc., and need equip students with workforce readiness skills.

Provider Survey Question:
What do K-12 schools need to improve to prepare students in special education programs
and students with disabilities for employment or post  -secondary education?
Count Coumn N
%
Hel_p_s_tudents gndersftand the work world through field Yes 42 45 7%
activities, special projects, guest speakers, etc.
Equip students with workforce readiness skills Yes 39 42.4%
Equip teachers with workforce-readiness curriculum Yes 32 34.8%
resources
Involve parents in transition planning Yes 26 28.3%
Help students l_Jnderstand the work world through Yes o5 27 20
classroom curriculum
Help students understand their legal rights and become Yes 22 23.9%
better self advocates
Proylde coIIegg counsling, mcludln_g co_uns_e_lmg about Yes 22 23.9%
assistance available to students with disabilities
Equip students with college readiness skills Yes 16 17.4%
Provide diagnostic testing for disability indication Yes 14 15.2%
Provide academic instruction Yes 14 15.2%

Educator Survey Question:
Which of the following does your school(s) need to improve in order to better prepare
students with disabilities for post -secondary education or employment?

Count Column N %

Workforce readiness training Yes 23 51.1%
Mentorships and internships Yes 20 44.4%
Job search training Yes 19 42.2%
Selfadvocacy training Yes 19 42.2%

Personalized counseling to match interests,

aptitudes, and skills with job opportunities Ve 'S S
Assistive technology training Yes 12 26.7%
College counseling Yes 10 22.2%
Academic courses Yes 5 11.1%
Diagnostic testing for disability indication Yes 4 8.9%
Computer training Yes 4 8.9%

Over one third of providers answered that schools need to equip teachers with workforee
readiness curriculum resources and almost a third said teachers need to involve parents in
transition planning.
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Over half of the educators who responded to our educator survey agreed that their schools
need to improve workforce readiness training. Over 40 percentf the educators agreed that
their schools need to improve mentorships and internships, job search training, and self
advocacy training in order to better prepare students with disabilities for postsecondary

education or employment.

1. DISCREPANCIEAMONGSCHOOIDISTRICTS

According to results of the National Assessment of
Educational Progress, Connecticut has the largest
achievement gap in the nation between poor and nen
poor students. As one community college educator
explained, some students comingdm school districts
xEOE 11T x AAEEAOGAI AT O OAI
individual education plan because for the mainstream
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numbers, you prioritize where the resources go, and
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The largest challenge in serving children with
disabilities is financialk school districts need money to
fully implement the provisions of the Individuals with
Disabilities Education Act. Due to the 1percent
increase in the prevalence of autism in our area ove
the past six years, the financial difficulties of fully
implementing the law have been increasing and will
continue to increase.

According to parents we interviewed, aother large
challenge is that not all teachers and administrators
comply with mandatesof the Individuals with
Disabilities Education Act or with the provisions of
individual education plans created pursuant to the law.
Some of the compliance failures occur due to lack of
resources. Other compliance failures occur due to lack

Quotes from Educators:

0" EOAT OEA OAOI OOAAO
prioritized sometimes, you question

decisioni AEET ch AOO OEAQG
1 AOCA OOAAT OAOOET Cc8¢

O4EA PAOAAT @ EO OEAO
status schools yohave a higher need to
identify students with disabilities, but you
have more students identified in high

O1T AET AATTTI EA OOAOOO
O) UL rid a wealthy town and you go on

big vacations and your child comes home

AT A AAT 60 OAAAIMNatdiaR ¢
for testing. In Bridgeport and Norwalk the
DAOAT OO AT180 EAOGA A
AT A ATT80 ETTx ETx OI
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from New Canaan, Westport, Greenwich, or
Wilton, they are fine. Norwalk is a diste. |
have students from Norwalk and Stamford
who have no clue. | do notice a difference
AAOx AAT OAET T

AEOOOE
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Wilton. If most of the special education | had
in Wilton lived in Bridgeport, they would not
be special education students; theyould

just be in the general education
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of knowledge aout the education needs of students with disabilities and the provisions of
the law.

2.ACCESSIBLEECHNOLOGY

Educators and parents reported that many school districts lackunding for appropriate
technological accommodations for students, accommodatis that can help their disabilities
OAEOADPDPAAO8B8G6 wOAT xEAT OAAETTITCU EO AOAEI AAI
educators have difficulty using it; survey results
from our CT-NY Talent for Growth region in the I L. . e
following table revealthat 26.7 percent of REa A OO A \OA A BT

x EAI A OAEI I | AEOOOEAO
educators ranked technology tle second lowest on the hook for everybody. But the difference in

in easeof-use. As several educators and parents oy students who have been exposed to it in terms

explained, before schools can implement of their selfimage, in terms of their production,
accessible technology, educators need to explore  and in terms of the quality of their work is
it, share information about it, ask for money to | ACT EAEAAT O856

fund it, order it, wait for it, arrange training onit,

and then teach it to studentsOne educator

explained that accessible technology, though expensive to purchase, can make a huge
difference in the life of a student with disabilities.

Overall, how easy or difficult is it for your school(s) to providet he following
accommodations to students with disabilities?
Count  Column

N %
Maodifications to the curriculum Very easy 18 40.0%
Modified assessments Very easy 18 40.0%
Maodified in-class assignments Very easy 17 37.8%
Extra time with a teacher or oher Very easy 17 37.8%
professional
Modified homework assignments Very easy 15 33.3%
Modifications to the physical environment  Very easy 12 26.7%
Technology to help students function in the Very easy 12 26.7%
school
Modifications to the school's discifine Very easy 10 22.2%
system
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3. PARENT ANCSCHOOIDIFFICULTIES

4EAOA8O AT AAOAOOAOEAI ADPDPOI AAE Ol

in our region; the approach should be collaborative.
The special education services provided to a child
often depend notonlyonthewvh A1 OE T £ OE
school district, but sometimes on the circumstances of
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and resources necessary to provide the child with an
optimum education.

Although federal law requires schools to provide with
special education servicestrough age 21 for some
students with disabilities, it appears that some school
districts save money by graduating special education
students at age 18 instead of providing them with
services until age 21. When asked about the lack of
parent objection to the early graduation phenomenon,
a community college program director explained,
O4EAOA TAU AA TTA T060 1 &
something about the fact that a school district here
graduates kids at age 18 rather than serving them
until age 21, but unles you have an attorney to speak
up and the financial means to hire an attorney and go
AEOAO OEA OAETTI1 AEOOOEA
Two recent reports support our findings.A
unpublished December 9, 2008review of the special
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going on in school. | once saw the physical
therapy schedie posted on the physical K
OEAOAPEOOBO AiT O AO (
supposed to have two half hours, lots of A
I

physical therapy every day, but | saw him on

the schedule for only one half hour. When |
gently confronted the physical therapist, she
toldmethad O) EOOO AiI 180
People write things up in the individual
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sometimes the parents have grandiose ideas
about what their adultchildren with
AEOAAEI EOEAO AAT Al 8

expectations andeality8 6
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unrealistic expectations for their children. |
know of one child who is doing college with

a lot of support, but probably wald have a
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with Disabilities
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education transition servicesin the Bridgeport Public Schools found that in many families,
OPAOAT 6O AOA AAOGAT &6 E1T OEA OOOAAT 680 1
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student files with similar profiles who attended different schools. One student received 20

hours more service than the other student. No guidelines are currently used to determine

a1 010 T £ OGAOOEAA 1T O OAOOE ARktrickell M&/ QA 2000 from AAT O E
http://www.norwalkpublicschools.org/ specialeducation.html
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Ironically, school districts with good reputations for serving the needs of students with

disabilities attract more families with students with disabilities into their districts, and thus

must increase their special education spending, while school districts with poor reputations

are rewarded financially when families decide to leave theidistricts. A speciakducation

AAOT AAOGA A@obil AET AAh O) 060 AAOGEAO xEAT Ul O EAO
OEA xAAl OEU AEOOOEAOO ET 100 AOAA8 ) 060 OEA «x
become the district of choice. They have an incredibly dent special education director

OEAOAS8OG

4 . \JOCATIONAEDUCATION/ACUUMS

Parents and educators report theras a growing shortage of vocational and technical
programs available to high school students with disabilities whose grades or standardized
test swres are below average. Although some parents want their children to avoid vocational
programs and instead focus on academics, others want their children to focus on practical
skills.

In 2004 the Connecticut Vocational Technical High School system adop&aimission
standards that bar the more that 7Qpercent of Bridgeport eighth graders who failed their 7
gradereading or math Connecticut Mastery Tests from applying to vocational technical high
schools.In other southwestern Connecticut school districtsfrom 6 percent to 62 percent of
students are now ineligible. The table on the following page, which shows the most recent
information available on the Connecticut Department of Education website, reveals that if the
current 7th grade reading and math tespassage rates hold constant over time, at least 43,612
of the 123,018 students (35.4 percent) currently enrolled in southwestern Connecticut
schools have been or will be ineligible to enroll in the Connecticut Vocational Technical High
School system. (Thactual figure will likely be higher because the 35.4 percent figure does
not include students who pass the math section of the test but fail the reading section in the
18 towns where more students pass the reading section than pass the math section, anéslo
not include students who pass the reading section but fail the math section in the 2 towns
where more students pass the math section than pass the reading section.)

Although students with disabilities that interfere with academic program success often
flourished in vocational and technical high schools in the pagtie newadmission
requirements bar many such students fronthe vocational and technicahigh schoolsin
Connecticut.
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NOTE: These columns assume 7 grade goal-meeting
rates have been and will be the same for all K -12
students currently enrolled in SW CT schools.
%NOT | gNOT | FR-lZSwmdents . 1) Sudents  Total #K-12
) ) Ineligible for L
Meeting Meeting ) Ineligible for Students
Vocational . .
L State 7th State 7th . ) Vocational Ineligible
District Enrollment Technical High . . ;
Grade Grade Technical High (highest
. . Schools Based
Goal in Goal in Readin Schools Based number, math
Reading Math on reading on Math Score or reading)
Score
ANSONIA 2,733 50.7 62.0 1,386 1,694 1,694
BRIDGEPORT 20,821 59.1 71.1 12,305 14,804 14,804
DARIEN 4,648 6.2 5.9 288 274 288
DERBY 1,446 33.3 58.3 482 843 843
EASTON 1,178 8.9 13.7 105 161 161
FAIRFIELD 9,776 14.2 17.2 1,388 1,681 1,681
GREENWICH 8,968 12.1 19.6 1,085 1,758 1,758
MONROE 4,221 16.6 24.0 701 1,013 1,013
NEW CANAAN 4,116 7.2 8.3 296 342 342
NORWALK 10,591 38.7 45.0 4,099 4,766 4,766
OXFORD 1,850 15.0 28.3 278 524 524
SEYMOUR 2,603 29.6 40.4 770 1,052 1,052
SHELTON 5,644 18.1 28.2 1,022 1,592 1,592
STAMFORD 14,884 33.3 47.0 4,956 6,995 6,995
STRATFORD 7,383 25.6 35.9 1,890 2,650 2,650
TRUMBULL 6,883 12.9 194 888 1,335 1,335
WESTON 2,558 6.8 8.8 174 225 225
WESTPORT 5,668 8.0 5.2 453 295 453
WILTON 4,362 8.7 10.2 379 445 445
REGION #16 2,685 15.8 36.9 424 991 991
K-12 TOTALS 123,018 33,369 43,440 43,612

Vocational education happens not only at vocational and technical high schools. Regular high
schools sometimes offer some vocational courses. According to educators we interviewed,
some of theregular high schools insouthwestern Connecticuthavereduced their technical,
vocational, and other handson courseofferings in recent years. Tie problem is particularly
severe in wealthy communities where many residents assume that aliuglents are bound for

college/ T A AAOAAOI O OADPI OOAA handin a@€y sGppditivel 1T E O x Al |
community, but we are so academically focused that we fall back on hards courses that
i ECEO OAAAE OOOAAT OO xET AOAT 80 OEA T1TA xET A

Another problem is that students must decide relativelyearly in their lives whether to
pursue vocational educationStudents generally have only one chance to apply to a
vocational high schoob during eighth grade/ T A AAOAAOI O A@bi AET AAh 04
OT AAGETT Al OAAET EAAT OAGEAQ QA AEAXE GEIAOC EHEA AHE CE G
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to be really hard to get in later on because
the vocational technical programs are so
prescribed. How many kids know in eighth
COAAA xEAO OEAU xA1 O
educators noted that at eighth grade age,
many students with intellectual disabilities
are functioning on lower than eighth grade
levels.

Yet another concern expressed during
interviews and focus groups is the fact that
job developers, most of whom entered their
profession via academia, often have little
understanding of the paths from vocation
schools or regular high schools into the
trades.

5. THETRIALS OHRANSITION

The Individuals with Disabilities Education
Act requires schools to formulate and follow

O07A EAOA OOEAA O &I OCA A
Technical High School in Stamford. Buttadent has to

Gi OEAOA £O01I1 OEIi A AT A PAO
want to give up the high school diploma from our
community. Our community feels that every student goes
O ATi11AcAn AOO OEAGGO 110
students who need training,in® AT 11 ACA84d
O0)1T AAOAAOQGEITh OEAU OOEII
They focus too much on academics that the student with
disabilities will not need. My child can do quantitative

AAl ABI AGETI 1O ET 1 AGeEh ABO
E OrRa@nt
0311 A PAOAT 6O Ai1860 1 EEA ¢

they want their kids to have the academics. Then when

OEA DPAOAT 0O AAAEAA O EAOA
I AOA8 4EA EEAO ci O OAETI
1] AOA8o6r wWAOAAODI

transition plans for students with disabilities before their sixteenth birthdays. School
districts have been gradually implementing the transition provisions of IDEA with various

degrees of success.

The lack of workforce readiness training is a major challenge in schetd-work transition s
for young people. Often thered a lack of parendl understanding of the time needed for job
training, and a lack of school district capacity to provide appropriate job training. The best
that some school districts with large numbers of students and limited fundsan do is to
provide brief visits to various worksites in lieu of genuine workforce experiences.

During interviews parents and service providers explained thatri Connecticut thereis often
a threeto six month time gap that occurs between graduation irhie spring and the time
when the Bureau of Rehabilitative Services and the Department of Developmental Services

AACE]

N s o o~ s

300AAT 00 xEO

skills, or more, while sitting at home during tle summer and fall months awaiting adult

services.
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Another problem is that few transition
programs exist for students ages 121.
Parents and educators report that some
school districts with predominately passive
parent populations graduate some 18year-
old students rather than continue their
special education services until age 21. Other
school districts provide services for students
age 1821 on the school campus, whickome
educators and parents noted caeause the
students embarrassment. Still other scbol
districts locate their age 1821 programs on
the campuses of community colleges, without
formal involvement or knowledge on the part
of the community college.

Because the transition provisions of the
federal law are relatively new and because
the provisions came without sufficient
funding to fully implement the law, many
school districts are currently focusing on
compliance, documentation, and paperwork
issuesmore than they arefocusing on
developing exemplary programs for
transitioning students. Trangportation
difficulties, lack of certification for transition
planners, and lack of personnehinder
transition efforts in large urban school
districts.

Fewer thanhalf of respondents to our
educator survey indicated that they use
nonprofit and governmentagencies for

O7A EAOA vot OAT EI OO0 xEOE
them exposure to career and life experiences? We
strugglee x A AT 180 EAOA OEA EITA
AT AAEAO8 4EA OOOAAT 006 AAO
have a full load themselve$his is a sigificant deficiency

ET OEA OUOOAI 856

""""" OEAU EOOO xATl1 O
after 12th grade and take some courses and do some job
OAi DI ET ¢8 4EAOAGO 11 xAU )
SEA xiI O A AA OI1T Ai AAOOAOC

0) T AE OE Adyditivedlisabifiti€sEstruggle with
generalizing skills they learn in one setting to another
setting. Functional skills need to be taught in a
community setting. But how do we do that? Do we buy
space in a community college or at another setting? And
at age 21, what are we transitioning to?

0! 06 xA AOA AAOOGAO ET & O AA
improved transition planning for students, we become
more creative. We want to put students in front of new
opportunities. It takes a village to get them to that
7TEAOEAO EOB0 OOAT ODPi OOAOQEIT
i AEA OEA AT11TAAOQOEIT Oh xEAO
OEA Ai1T1TAAOCETTO 1T1TAA OEAUS
expensive resource and a significant human resource
AEAT 1T AT cA8o

0O) OEET E entfly siuderstout 6fimiddiesschool
who need more education about careers and jobs if
OEAUGS OA CIi BNe gGeeddditraduod thédd 8
OEA xiI Ol A T &£ x1 OE856

vocational assessment, job training, job placement, and job support, and even fewer rely on
businesses for those servicesThe charts on the following page indicate that most schools in
our CT-NY Talent for Growth region use school employedsr those tasks.

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of vocational assessment?
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Count Column

N %
School employees for vocational training Yes 35 77.8%
Non-profit organizations for vocational Yes 17 37.8%
training
Government agencies for vocational training Yes 16 35.6%
Consultants for vocational training Yes 12 26.7%
Businesses for vocational training Yes 6 13.3%

What types of personnel, organizations, or agen cies does our school(s) use to help
students with disabilities in the area of job training?

Count Column

N %
School employees for job training Yes 32 71.1%
Non-profit organizations for job training Yes 17 37.8%
Government agencies for job training Yes 14 31.1%
Businesses for job training Yes 12 26.7%
Consultants for job training Yes 10 22.2%

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of job placement?
Count  Column

N %
School employees for job placement Yes 26 57.8%
Government agencies for job placement Yes 17 37.8%
Non-profit organizations for job placement  Yes 16 35.6%
Businesses for job placement Yes 13 28.9%
Consultants for job placement Yes 7 15.6%

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of job support?

Count Column

N %
School employees for job support Yes 26 57.8%
Non-profit organizations for job support Yes 17 37.8%
Government agencies for job support Yes 13 28.9%
Businesses for job support Yes 9 20.0%
Consultants for job support Yes 7 15.6%

Perhaps as transition programs mature, schools will acquire the resources, connections, and
knowledge necessary for incoporating more assistance from nonprofit organizations,
government agencies, and businesses for support with transition programs.

6. COLLEGESNK ORSWNIM
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Many people we interviewed reported thatstudents with disabilities who move from the k

12 system ofspecial education under the Individuals with Disabilities Education Act
experience difficulties adapting to the college system of disability service provision under the
Americans with Disabilities Act. The KL2 system expectschoolsand teachers to providce
services; in college, disability services are only provided if students take the initiative to
reveal and to prove their disability and request appropriate accommodations.

College studentswith disabilities that require accommodation needself-advocacyskills, need
to be willing to disclose their disabilities, andneed to beable to succeedlespite thelimited
menu of accommodationsavailable in some colleged~ew college instructors have special
education training, and few colleges have programs forstlents with severe learning
disabilities or low cognitive ability. Funding is scarce for new technological innovations that
AAT EAI b AE OA A Edldge3 Baldittle Oriné fOndliBgBoh dis@tdity diggnosis
testing. Adults over age 40 who atteded K-12 before the implementation of the Individuals
with Disabilities Act often do not have professional
diagnoses of learning disabilities, and sometimes are
5/ 1A I £ OEA OEE] CO unaware that they have a learning disability.

students who were over supported in a Some educators we interviewed described progras
secondary schoollcHIonTE RSN they have implemented to try to teach students with
the specialized learning disability . - . .

schools that we get sudeniS NS disabilities and thel_r parents gbout the dlfferer?ce -
«x1 OOA i £FE OEAI OEA . between K-12 special education and college disability
have as many resources) 086 © O1 O (¢ accommodation, and to try to foster setadvocacy
EOITTU OEAO OEAOAGO skills in the students.One special educatiormdvocate
with just enough support that allows includes even kindergarten students with disabilities

for independence without too much in federally mandated meetings with parents and
support so as to create some of that teachers

DAOOEOEOUS8S
One small school district transports a few special

O0)1 " OEACADPI 00 AT A : :

B b e number of students who education students to community colleges for course
ATl i A EAOA xEOE 11 x | workand for exposure to the cdiege environment. An
disability coordinator advise the educator from that district accompanies the students
parents not to send them hereThe to the community college where they are succeeding in
disability coordinator can advise, but their courses. Those students, who are currently ages

OEA OOOAAT OO AAT Al 18 to 21, have not yet graduated from high school and
are still receiving services from their local school
districts pursuant to the Individuals with Disabilities
Education Act. The educator accompanies the students to the community college in order to
help them meet certain objectives, which include learning how to navigate iftee campus

buildings, learning how to use college resources including tutoring and disability services,
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0.
reading happens in K12. Literacy

learning how to buy lunch and count change received from
the cashier, and learning how to cross the street from one

iId0 ATT OCE 1 BBl O

manner.

skills are the key to success.

300AAT OO AT 180 CA
in K-12 or in college with their

literacy skills. Reading instruction
ends in fifth grade or eighth grade
AAPAT AET ¢ 11
Former School Superintendent

OEA

building to another between classesn a safe and timely

Educators from the two community colleges in southwestern
Connecticut noted problems have occurred when students
with intellectual disabilities enroll in college courses. Some of
the students are unable to pass the courses daite their best
efforts and despite tutoring assistance. The failure to pass
despite best efforts causes emotional hardships and self

esteem problems for some students. One community college
educator reported that a student tried to pass a math course

three or four times before giving up.

Although some students with disabilities fail to succeed in college, many do succeed. People
we interviewed shared success stories about students with physical disabilities, sensual
disabilities, and learning disabilitieswho have succeeded in college. College thus appears to
be a sink or swim proposition for students with disabilities: if a student can afford college, is
academically prepared for college, has se#fdvocacy skills, discloses his or her disability to

the appropriate people at the college, and receives appropriate accommodations, success
occurs. If any of those ingredients are lacking, the student may have difficulty succeeding in

college.

7. READINGDIFFICULTIES INCHILDHOOD ANBADULTHOOD

During the 2007-2008 school year, only 55.9 percent of
fourth graders in Connecticut passed the statewide fourth
grade reading test and only 44.5 percent of tenth graders
passed the statewide tenth grade reading test. Several
educators we interviewed noted thatk-12 schals generally
teachreading only during the elementary school years,
despite the fact many students have not met elementary
school level reading goals before they are advanced into
middle school and high school.

Certification of K-12 teachers in Connectiat does not
currently include testing of whether teaches know
scientifically based methods of teaching reading to students
with reading difficulties. A new state law aims to increase the
numbers of new elementary school teachers who have

06 AOU EAx OAAAEAO
given instruction they need to

teach kids phonemic retrieval and
alphabet learning. A lot of kids

never get the sound connections

I £ xT OAO8d

O, EOAOAAU OI11 O1 6A
with people with disabilities. They

are not trained to work with

people who have real reading

DOl Al Ai 68 4EAOA A
trained in the adult education field

to work with thesA D AT Bl A8¢
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reading instruction knowledge and skills. The law requires thateacher candidates in
Connecticut applying for an Integrated EarlyChildhood, NK3 Endorsement or Elementary
Education Grades K6 Endorsementmust take and pass the Connecticltkoundations of
Readingtest, atest of reading instruction knowledge and skills.

The failure of large numbers of students wittand without disabilities to pass state
standardizedreading testsis a majorconcernnot only in schools, but also in community
colleges.Community college eduators we interviewed reported that many students have
reading difficulties that impede their academic success in college.

Service providers reported that e lack of training or continuing education programs to

accommodate adults withreading difficulties is a major concernOneservice provider

mentioned that some people with disabilities have difficulty with job training packages

meant to serve average lemers.4 E A -telfOEAT £6 DPAAEACAO Al 11 06 OAE
different learning needs of some peple with disabilities. There are no literacy programs for

adults with reading-related disabilities. Community college developmental course instructors

generally do not have special education training or reading instruction training.

8. EARLYCHILDHOOD

When interviewing experts involved with early childhood education in southwestern
Connecticut, we learned that therare not enough daycare slots available to preschoolers
with disabilities. There arealsoshortages of occupational therapists physical themapists, and
speech pathologists needed to serve preschoolers with disabilities in early intervention
programs.

The Birth-to-Three program does not serve all children in that age group with disabilities.
Children with mild delays are not eligible Children who have risk factors that may led to
delays are not eligible Also, children with behavioral issues that fall into mental health and
social/lemotional areas do not receive srvices in the Birth to Three program. As we
discussed in chapter three, there ia 60 percentdrop from the number of children served in
the Birth to Three program to the number of children served in special education programs
at age three, and then &0 percentrise in the number of special education students served at
agethree to the number of special education students served at adeur.

Oneinterviewee noted a critical difference between K12 education and preschool education.

The intervieweeOAEAh O7A AT 180 1 x1 -px@BHOARIEA AR xEAA (
authority over licensure or qualifications of providers as it does KL2. The intervieweealso

OAEARh OO0OAOGAETTI1 EO I dolisgoingto bfaénted® OH6 b AOO xEA
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E.WORKFORCEAPS ANONEEDS

In September 2009, the unemployment rate gbeople with disabilit ieswas 16.2 percent,
compared with 9.2 percent forpeople with out disabilities. During the same month, 64.1
percent of people without disabilities were employed, but only 18.4 percent of people with
disabilities were employed. Retrieved October 6, 2009 fromhttp://www.bls.gov/
cps/cpsdisability.htm

Many people with disabilities in southwestern Connecticut enjoy satisfying and productive
workforce lives, but others face workforce challenges including transportation difficulties,
complex online job applicationprocesses, multifaceted job descriptions, unaccommodating
managers, unsupportive coworkers, and unmodified training programs. Systemic challenges
include lack of funding for the agencies that assist people with disabilities, and high turnover
rates for job developers employed by private agencies.

STRENGTIS

Before we begin discussing the gaps and needs in the workforce system in southwestern
Connecticut, we emphasize that although our stated task is to find gaps and needs in the
workforce system in southwegern Connecticut, we found numerous strengths as well. The
largest strengths we found were the people we interviewed the people with and without
disabilities, the government employees, the nonprofit agency employees, the job coaches, and
the disability navigators, many of whom have dedicated themselves to helping people with
disabilities experience employment success and independence.

SURVEYGAPS& NEEDSRESULTSROM OURCT-NY TALENT FORSROWTHREGION

In an effort to discover which employer factors, emjpyee factors, and service provider

factors are most challenging to people with disabilities, we included series of three

guestions on the service provider survey. When we ranked the employer factors according to

the number of respondents who rated eaclEAAOT O AO OOAOU AEAIT T AT CET
factor was lack of public transportation to the employment site. Other challenging employer

factors included the increasing complexity of work roles, and lack of knowledge about people

with disabilites. TEA T AAOO AEAI T AT CET ¢ ZEZAAOT O xAO OEA A]
disabilities.
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How challenging are the following employer

jobs for people with disabilities?

-related factors in finding and/or retaining

Lack of adequate public trasportation to the
employment site

Increased complexity of work roles

Lack of knowledge about people with
disabilities

Lack of flexible work hours

Negative perceptions of people with disabilities

Lack of suitable training resources
Fear of legal repercussions

Lack of advancement opportunities
Cod to accommodate disability

Very challenging
Very challenging

Very challenging
Very challenging
Very challenging

Very challenging
Very challenging

Very challenging
Very challenging

Count

52
46

32
27
25

16
17

14
11

Column N %

56.5%
50.0%

34.8%
29.3%
27.2%

17.4%
18.5%

15.2%
12.0%

When we ranked the employee related factors according to the number of respondents who

OAOAA AAAE AZAAOT O AO OOAOU AEAI T AT CETCho®
education, or experiencego match available openings. Other challenging employee related
factors included fear of losing government support benefits and lack of ability to navigate

complex employment systems.

How challenging are the following employee -related factors in finding and/or retaining
jobs for people with disabilities?

Lack of skills, education, or experience to matcl
available openings

Fear of losing government support benefits

Lack of abilityto navigate complex employment
systems

Lack of job search skills
Unrealistic expectations for the type of job and
salary

Increased incidence of emotional problems
Lack of awareness of government support
benefits

Increased incidence of drug/alcohol addiction
and/or abuse

Very challenging
Very challenging

Very challenging
Very challenging

Very challenging
Very challerging

Very challenging

Very challenging

Count

47
42

42
30

31
29

27

21

Column N %

51.1%
45.7%

45.7%
32.6%

33.7%
31.5%

29.3%

22.8%

When we ranked the provider related factors according to the number of respomats who
OAOAA AAAE MEAAOT O AO OOAOU AEAI T AT CET Cho

challenging provider related factor was lack of personnel to adequately serve the client load.
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How challenging are the following provider

-related fact ors in finding and /or retaining

jobs for people with disabilities?

Count Column N %

Funding cuts Very challenging 46 50.0%
Lack of personnel to adequately serve client
load Very challenging 34 37.0%
Accountability changes that interfere with the
provision of services Very challenging 20 21.7%
Overlap or duplication of services Very challenging 11 12.0%

Respondents to the service provider survey have had their greatest success placing people

with disabilities in retail sales positions, and have &o had success with placements in

administrative support positions.

In what positions has your agency had the greatest success with placement of people
with disabilities?

Retail sales

Administrative support
Construction, maintenance or repair
Production or transportation
Professional

Management

Count Column N %
Yes 60 65.2%
Yes 33 35.9%
Yes 22 23.9%
Yes 21 22.8%
Yes 9 9.8%
Yes 5 5.4%

We asked educators to tell us which from a list of resources etrategies are most needed to
help students with disabilities learn about their posthigh school options The educators

placed individual transition plans at the top of the list, followed by mentorships or

internships, and guidance counselors.

Which of the following resources or strategies are most ne eded to help students
with disabilities learn about their post  -high school options?

Count Column N %
Individual transition plans Yes 39 86.7%
Mentorships or internships Yes 36 80.0%
Guidance counselors Yes 31 68.9%
Visits to colleges Yes 18 40.0%
Visits to local businesses Yes 13 28.9%
Internet resources Yes 13 28.9%
Job fairs Yes 12 26.7%
Visits from employment agency personnel  Yes 10 22.2%
Visits from college admissions conselors Yes 10 22.2%
Parent or community volunteers Yes 8 17.8%
Visits to employment agencies Yes 4 8.9%
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The service providers, educators, and others interviewed individually and during focus
groups in southwestern Connecticut gave us information consistent with the survey results.
We next discuss the interview and fags group results issue by issue.

1. THECOMPLEXITY OFHE SERVICESYSTEM

In a January 15, 2009, memorandum, Neil Romano, who at the time was Assistant Secretary

I £/ OEA 5838 $ADAOOI AT O T &£ ,AAT 060 | £AEFEAA T £ $
Employment Policy, noted that the gretest challenges for
improving employment for people with disabilities lie not with
employers or the people with disabilities themselves, but rather
lie with our public system of disability assistanceSee

O7TEAT ) xAO EEO!
called me about Medicaid. So |
enrolled in Medicaid. No one

0%l BI T UI Adreating.@papaudites to Move o told me | could get food stamps
Integrated EmploymentoJanuary 15, 2009. Memorandum from or Social Security. No one told
Neil Romano, Assistant Secretary, Office of Disability me for three years about the
Employment Polcy, U.S. Department of Laborgtrieved June 11, personal care assistant waiver

program. No one told me about
BRS. No one told me that |
could get help getting a ramp
built at my house. It was four

2009, from http://www.dol.gov/odep/events/employmentfirst
/lemploymentfirst.ht m. Romanochighlighted problems with
system, including limited coordination of benefits and services

across agencies andonflicting policies. years before | had educated
I c¢nne OAPT OO 11 OEA 30A0OA 1 4  myselfabouteverything '/{‘adT 0
for youth with disabilities similarly noted, OH@re is a significant B - C! | ABO
overlap in the types of services offered by participating

ACAT AEAO8G6G 4EA OADPI OO Al O1 11 OAA

. e provided based onwhothe client is (e.g. what disability the
o)1 (AOCOAI OAh )  client has, what age the client is), rather than owhat the client
meeting of people from different 004 (e.g. job trainingdThe report noted that the overlap was
agencies. | threw out a name - .

made more difficult by the many different data systems that
and everyone had seen that ) e . . -
person. We need to make sure preclude data sharing, and the differing definitions of disability
services are not duplicated for currently used by some agenciesSeeState of Conecticut,
PpAi Pl A85d . AOETT AT ' 1 OAOT T OdTaansitichSérAcesAoDET T 8
Youth with DisabilitiesRetrieved April 17, 2009, from
http://www.brs.state.ct.us/PDFs/

ExecutiveSummaryResourceMap.pdf.

mh

O4EAOA AOA vttt
Southwestern Connecticut
looking for jobs, knocking on the
doors of employers. No wonder . . . . .
DT UAOS xEI1 ¢ Although many serylce prgwders we interviewed denied that
any overlap of services exists, others noted that overlaps not

only exist but also create problems for people with disabilities.
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There is @mpetition between state agencies and private providerfor attention from
employers. There is no common database ofreoloyment openings available to people with

disabilities.

One interviewee noted that are appraimately 100 job developers in suthwestern
Conneticut whose clientele overlap. The interviewee further noted that tle job developers

EAOAT 80

i A O erGhre€ ye@r& dn® seéni rellctént to share job leads because they

all are required to improve their own numbers of clients placed in jobsAnother interviewee

i AT OET 1T AA OEAO OEAOA EO A 1160
xI OEAA O1 CAOEAO AT A OOAA AT11AO0O

pAT BI1 A

I £ AOPI EAAOQEIT 1

meeting of job developers in Hartforda service providerthrew out the name of person and
everyone in the room had seen that person as a client.

The disability sernice system is complex and overlapping. Few people we interviewed fully
understand all programs and services available to people with disabilities in southwestern
Connecticut. The complexity exists not only on the regional and state levels; the complexity

also exists on the federal level.

2. SERVICEPROVIDERFUNDING TRAINING ANCYENURECONCERNS

Two front-line positions? job coaches and job developenrs perform vital functions in

helping people with disabilities find the right
job match and succeed on the jo Three
guarters of providers (75.0 percent)in our
CT-NY Talent for Growth regioncite on-site
job coaching as the most helpful strategy in
finding and retaining jobs, while over half
(58.7 percent) citejob coaches as the most
needed employment resource

Because the pay of job coaches and job
developers in southwestern Connecticut can
be as low as $12 per hour for college
"""" O E A Odid The A
turnover rate may be obstructing the most
critical element for success in job
placements the building of relationships
with employers. Almost three-quarters (73.9
percent) of providers in our CT-NY Talent for
Growth region who responded to our survey
indicatedthat OET AOAAOAA AT 1

O- A OE A OdalesG@killddrefimportant. You need to
build rapport with employers before discussing
Al EAT 6080
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on the job. The average timan the job for job

developers 1% yeardlow successful you are depends
on the connections you have to make
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fields, and they tend to be recent graduates. Ideally
sales would be a better background, but salespeople
AAOT 11 OA8o
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approac their task as a clinician, and they are very
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out to job develop, you have to put on a different fiat.
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disabilities. Here are aher resources thatover half of respondents indicatedvould help job
developersthe most to better serve people with disabilities

7 Online shared databases of disability employment resources (&bpercent)

72 Increased collaboration with other disability service providers (64.1 percent)

7 Information on local and regional business and workforce trends (60.9 percent)
72 Improved sales and marketing skills (56.5 percent)

Budget cuts have reduced job@&velopment services in southwestern ConnecticuDnejob
developernoted that his program is furded only through July 1, 2009He and other job
developers are uncertain if their own jobswill continue after that time. His organization, for
the first time in 25 years, must apply and complete for fund©ne person we interviewed in
the winter has been furloughed for most of the summeiThe shift from block grants has
hampered agency planning. Future funding might pay only for direct time spent with clients,
not time developing job leads and conversing with employers about clients and their jobs.

Jb developers andob coacheggenerally have a social service background, butight benefit
from having a sales backgroundvhen selling employers on the reasons to lie employees
with disabilities. The jobdeveloperswe interviewed know they need tosell employers on the
abilities of their clients, not thedisabilities of their clients.

Another interviewee wished that job developers knew more about the trades, and tisuvere
better equipped to help people with disabilities enter the trade professions including
carpentry, welding, plumbing, refrigeration work, and electrical work. The interviewee noted
that most job developers and job coaches come from academia, not fréime trades and not
from other non-college professions.

We asked service providers in our GNY Talent for Growth region to tell us which from a list
of strategies are most needed to helpeople with disabilities find and retain jobs. The
respondents, as aroup, placed onsite job coaching at the top of the list, followed by
personalized counseling to match interests, aptitudesnd skill s with job opportunities.

What additional employment resources are most needed to find and/or retain jobs
for people wi th disabilities?

Count Column N %
Onssite job coaching Yes 54 58.7%
Personalized counseling to match interests,

aptitudes, skills with job opportunities ves 48 52.2%
Disability awareness training for employers Yes 44 47.8%
Mentoring and internships Yes 43 46.7%
Workforce readiness training Yes 28 30.4%
Computer training Yes 23 25.0%
Online databases of disability employment Yes 22 23.9%
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From the interview, focus group, and survey results, we find that improved funding,
improved traini ng, and longer tenure of job developers and job coaches will help increase the
employment rate of people with disabilities in southwestern Connecticut.

3. THEINCREASINGOMPLEXITY OFHE JOBAPPLICATIONPROCESS

Theincreasingprevalence of online applcation processess problematic because the
processestake a long time to complete, limit those who may not have regular access to
computers, and increasingly include personality tests which tend to screen opeople with
disabilities, thuspreventing them from getting to the interview

stage.

O!'TA AAT 6O OEI O/

The time needed to apply for a job has increased dramatically |
applications--if youAl | 6 O E

in recent years.One job developer reported that nany of the .

i licati for standard retail iobs take hi d money for food, you certainly
ngwgnlneapplcalonsorsan ard retail jobstake him an AT 150 EAOA (11 AL
his clients more than an hour ad a half to completeHe noted AT i DPOOARAOS S
that even if clients are able to use a computer to complete an
online application, they might not be able to return to the
computer on a regular basis to check email that employers
typically send in response to online applicaons.

O-100 1T £ 1 U PATE
computers or email addresses

or the ability to check email

often. It takes 1 %2 hours to

Last year theOffice of Federal Contract Compliance Programs apply for a retail position. The
made clear the fact that federal law protects people with time investment has increased
disabilities from some overly burdensome online job

application processes. The office declared on July 10, 2008,

O E A ffecti@dnmediately, all compliance evaluations shall

include a review of the contractor's online application systems to ensure that the contractor

is providing equal opportunity to qualified individuals with disabilities and disabled

veterans. The review shouldnclude whether the contractor is providing reasonable
accommodation, when requested, unless such accommodation would cause an undue
hardshib8 )1 OEEO A BrlifeAyStEntsAdl induBeAbut®dt Bellimidd to, all
electronic or web-basedsyshi O OEAO OEA Ai 1 OOAAOT O OOAO EI
Office of Federal Contract Compliance Programs (OFCCP). (2008). OFCCP Directive
Transmittal Number: 281 DATE: July 10, 2008.

4. THEINCREASINGOMPLEXITY O8OBS
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Not only has the job appcation process become complex; jobs themselves have become
complex.One intervieweenoticed during his thirty years as a job developethat years ago

employershired people to perform only one or two tasks on a
job, but today employerswant workers who have a variety of
skills. Employers seem unwilling tocarve jobsto fit a person

with disabilities who can perform some, but not all of the tasks
listed in the wide-ranging job descriptionsthat are typical today.
In the past an employer might hire one persn to run the cash
register, another person to stock the shelves, and yet a third
person to do janitorial work. Today employers expect every
employee to be able to run the cash register, stock the shelves,
and do some janitorial work.

Many people interviewed, including educators, service
providers, and parents, noted that students who choose to enter
the workforce immediately after high school face difficulties that
similar students in prior generations did not face. The difficulties
include the fact thatmanufacturing jobs have moved from
Connecticut to other states. The difficulties also include the fact
that several manufacturing firmsin southwestern Connecticut
have changed to 2sour production schedules on 12hour shifts
that rotate on a 14day schelule including weekends. Long shifts
create problems for people with disabilities who have difficulty
working long hours or who rely on public transportation
schedules more geared toward regular weekday hour¥.et
another difficulty is the fact that mmputer skills are increasingly
considered basic skilsin many companies

Although job developers try to convince employers to carve jobs
to fit the abilities of particular employees, in our current

@ompanies are looking for people
who have a myriad of skills, not
just one skill. Now employers
want employees who can do a
multitude of task® return carts,
bag groceries, handle the bottle
and can room, and do cleaning.

)y 08 O | G@ifiéult tb findak
company willing to hire an
employee to just do one skdl.

O4EA OAAI EOU EO (
people with cognitive disabilities

are going to be in routine service
work that has structure and give
them opportunities to use one
particular skill. Finding

employment is a struggle because
employers need employees who

AAT 1 Ol OEOAOES8S
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different; we had a lot of
manufacturing jobs that were
tedious and boring, but perfect for
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economy employers are rarely willing to carve jobs to fit te particular needs of people with
disabilities, even when the requested job carving likely falls within the requirements of the
American with Disabilities Act. One parent reported that his son, who suffers from cerebral
palsy, was unable to convince his & food employer to allow the young man to rest on a stool
when operating the cash register. The employer reasoned that if he allowed the young man to
rest on a stool when operating the cash register, other employees would ask permission to
rest on a stool The employer didn't seem to understand that the American with Disabilities
Act requires employers to make reasonable accommodations for employees with disabilities.

Several interviewees noted thathere exist awide variety of disabilities anda wide vaiety
people with disabilities. Agencies employers, and programs all need to be cognizant of the
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fact that people with disabilities have diverse skills, abilitiesand accommodation needs.wWo
interviewees noted that there are low skill and high skill jols available for people with
disabilities, but not much is available irthe middle skill level range. @e described the
situation as a bipolar distribution based on intellectual ability level, with opportunities for
those in the high and low ranges of intééctual ability, but not much for those in the middle
ranges of intellectual ability.

As employers learn more about the precise abilities of people with disabilities, employers
may become more willing to carve jobs to fit the abilities of employees with siabilities.

5. TRANSPRTATIONDIFFICULTIES

Lack of transportation to work sites is the greatest challenge affecting the employment

prospects of people with disabilities in the CINY Talent for Growth region. When asked

about a variety of factors affectng their ability to find or retain jobs for people with

disabilities, over half (565 percent) of the service providers citel lack of adequate public

OOAT OPT OOAOGETT AO A OOAOU AEAIT AT CEIco EAAOQI O
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Results from twoother questionsin the service provider survey indicate that transportation

is one of the largest problems facing people with disabilities in our GNY Talent for Growth

region. Acording to 76.1 percent of respondents, transportation is a most needed resource.
According to 66.3 percent of respondents, improved transportation services have been very

helpful for finding and/or retaining jobs for people with disabilities.

What other r esources are most needed to find and/or retain jobs for people with
disabilities?
Count Column N %

Improved transportation services Yes 70 76.1%
Flexible work hours Yes 57 62.0%
Volt_mteerlng to familiarize people with work Yes 40 43.5%
setting

Err_lp_loyers tax credits and incentives for Yes 32 34.8%
training

Collaboration with other community services Yes 27 29.3%
Work from home or telework Yes 18 19.6%

How helpful have the following factors been for finding and/or retaining jobs for
people with d isabilities?

Count Column N %

Improved transportat