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About This Report

This report was funded through the Disability Program Navigator (DPN) initiative,
Employment and Training Administration, U.S. Department of Labor. The report is thesult of

a comprehensive assessment of the disability services available in the-8Y Talent for Growth
region consisting of southwestern Connecticut and Westchester and Putnam Counties in New
York, and federal initiatives developed to address some ofétchallenges identified.

Research results relating to individuals with disabilities including detailed demographic
analyses, description of the educational pipeline, results of a needs analysis, survey results, and
employer best practices for the CINY Taknt for Growth region are located in the Appendices

at www.TheHiddenWorkforce.com

The research team consisted qfill CasnerlLotto, a consultant conductingesearch through
Westchester Community Collegand Wenda Sheard, J.D., Ph.D. a research specialist at Norwalk
Community College. Nancy DeRiggi, Associate Dean at Westchester Community College,
directed the work of Ms. Casnet.otto, who is the lead author of this Westchester and Putnam
report. Vanessa SmitiMorest, Ph.D., Dean for Institutional Effectiveness at Norwalk

Community College, directed the work of Dr. Sheard.

The steering committee included the research team and the following individuals:

Joyce Barcley, The WorkPlace, Inc.

Jo Shute, Th&VorkPlace, Inc.

Chris Bruhl, The Business Council of Fairfield County

Bob Stokes, The Business Council of Fairfield County

Robert B. Cole, Cole Communications, representing The Business Council of Westchester
Nancy DeRiggi, Westchester Community College

Ann Rubenzahl, Westchester Community College

Vanessa Smith Morest, Ph.D., Norwalk Community College

The WorkPlace, Inc., a private, noffor-profit organization, serves as the Workforce Investment
Board for southwestern Connecticut anadnanages the projecgrant. The mission ofThe
WorkPlace, Inc., is talevelopa well-educated, welttrained, and selfsufficient workforce that
can compete in the changing global marketplac&he Business Council of Fairfield County is a
nonprofit organization committed to strengthening the economic vitality of Fairfield County,
Connecticut,through research-based public policy initiatives, information services, and
network -building programs. The Business Council of Westchester is a membership
organization committed to helpingbusinesses market, learn, advocate, and grow.

Jill CasnerLotto and Wenda Sheard conducted the demographic analyses, asset mapping,
interviews, focus groups, and surveys of service providers and educators beginning in
December 2008 and ending in June 2009
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DISABILITY PROGRAMNAVIGATORINITIATIVE:
ADDRESSING_HALLENGES

Under the Workforce Investment Act of 1998, the U.S. Department of Labor Employment and
Training Administration (DOLETA) directed funds and resources to improve workforce
services for individuals with disabilities.

In 2003 the DOLETA and the Social Security Administration (SSA) jointly funded the position of

OEA $EOAAEI EOU 001 COAI . ASHECaeér Genter$ i responseEOEET ¢
barriers to One-Stop services includingphysical and program accessibility, and to promote

meaningful and effective participation of job seekers in the workforce investment system. Since

2003, the DOL/ETA has allocated about $112 million, along with $12 million from the SSA to

jointly fund, implement, and evaluate the DPN Initiative within the state level workforce

investment system. There are now 450 DPNs across 43 states, the District of Columbia, Puerto

Rico, the U.S. Virgin Islands, and Guam.

The DPN Initiative focuses on developing new andngoing partnerships to achieve seamless,
comprehensive, and integrated access to services, creating systemic change, and expanding the
xT OEZAlI OAA ET OAOOI AT O OUOOAI 60 AAPAAEOU O1 OAOOA
The role of the DPN is to:

e Improve access to programs and services in the One Stops for job seekers with
disabilities;

e Facilitate integrated, seamless, and comprehensive services that are individualized to
meet the needs of job seekers with disabilities;

e Improve linkages to the emplogr community;

e Bring together multiple partners to foster a collaborative effort by building Interagency
Action Committees (IACs) to address systerdgvel barriers and Integrated Resource
Teams (IRTs) to address individualevel barriers to employment thatjob seekers with
disabilities experience.

)y240h TTA T £ OEA $0. 08 1100 OOAAAOGOAEDOI bDOI i EOEI
sector representatives at the local On&top community level to improve communication and

coordination of services forindividual job seekers. As part of this team, the individual job

seeker is also assigned responsibilities to achieve his/her employment goals. The goals and

activities of an IRT differ from those of an IAC, which focuses on systems coordination, problem

salving, and collaboration to create universal access to services and services delivery for the

benefit of all job seekers with disabilities on a communitywide level.

According to the ETA, nationwide data collected over the past six years show changeshe
workforce investment system attributed to the Navigator, including increased accessibility to
One Stops, more staff tools and resources to serve all customers, improvements in connecting
youth with disabilities to the workforce investment system, and asistance in building bridges
between partner and community agencies and Or8tops to reduce duplication of services.
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DPNs are engaging the regional DPNs in progranand initiatives to address several of the
challenges cited in this report.

Two DPN websites with additional information and resources are:

e %4180 | EEEAA (= 71 OE &£l OAA YT OAOOI AT 6080
www.doleta.gov/disability/ . Includes information on how to connect with state and
local DPNs and also includes disability and employment resources, promising practices,
products, curricula, and federal laws and regulations.

e . AGET T Al $EOAABINDO Web )site @i@EvODGAdmtor. het. Arcidides
information about the DPN Initiative and training and technical assistance resources,
such as online training series to help DPNs improve employment opportunitie®if job
seekers with disabilities. Examples of topics include: Ticket to Work/Employment
Networks, Mental Health in the Workplace, Asset Development, and the One Stop
4TTT1TEEO O02A01 OOAAOG 1 &£ OEA 7AARAEhe A Al1TOEI
publications, and other resources to help improve employment opportunities for people
with disabilities.
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Counties
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NOTE: Revisions to Chapters 4 and 5 of this report were added February 2010
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PREFACE

The objective of this research is to increase the number of people with disabilities in the
Westchester and Putnam Counties workforce, and to increase employment opportunities for
people with disabilities in Westchester and Putnam Counties. In furtheranas that objective,

we have conducted an analysis of the strengths, weaknesses, opportunities, and threats facing
people with disabilities in Westchester and Putnam and the agencies and institutions that serve
their educational and workforce needs.

The five chapters in this report constitute the five deliverables mandated by the Scope of Work
AT AOI AT O Cci OAOT ET ¢ OEA OAOAAOAE OAAI 80 xI1 OE
were intended as standalone documents, readers will notice some overlap aomg the

chapters. Because the provider and educator surveys included responses from both New York
and Connecticut, and because some respondents work in both states, this Westchester/Putnam
report includes survey results from the entire CINY Talent for Grevth region, which includes

20 towns in southwestern Connecticut (in Fairfield and New Haven Counties) and all of
Westchester and Putnam Counties.

The fourth chapter, which is the gaps and needs analysis, includes information on research
methodology and limtations of data. The fifth chapter places the results from the first four
chapters and information about available resources in a summary form designed for action and
advocacy. Readers who have read the final repofthe Hidden Workforcefor the CTNY Tdent

for Growth region as a whole will notice that the fifth chapter in this report is the
Westchester/Putnam County regional report without the components applicable solely to the
Connecticut area of the CNY Talent for Growth region.

We hope that boththe final CT-NY Talent for Growth regional report and this final
Westchester/Putnam County report will provide employers, workforce service providers,
government agencies, educators, people with disabilities, parents of children with disabilities,
and others with information useful for advocacy and action.

We thank all who patrticipated in our research, whether by giving background information,
responding to a survey, participating in a focus group, or granting an interview. Without your
contributions, this report would not exist.

9|Page
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INTRODUCTION

O" AAAOOA T &£ OGEA 111 ¢ EEOOI OU 1T &£#/ AEOAOEI ET AGET T h
motivated when they do have the job because they realize that they already have numerous

strikes against them because SAOOE OOAET Al AT ADibilily Bdkddastd AAOOEAO0OS
O7TEAO xABOA mI O1T A EO OEAO xI OE EO Ol EIiIbBi 0O0AT O
AOT T EO AT A £AAT AT 1 PAOAT Pareh bffourBdulOnittOE AUS OA AT 1
disability

Oyas encouraged to make accommodations rather than be taught how to ask the employer to

i AEA AAAT I I[iThe AaDriErihds Oejanaking the new job fit around my challenges.

What | had to give up was my true passion, skills, and-geHils. It is very A O A Beayson with a

disability

Despite passage of the Americans for Disabilities Act in 1990, people with disabilities still face
considerable barriers in the workplace, in education, and in the community. Some of these are

attitudinal barriers 2 which may be the hardest to change others are structural barriers that

limit or prevent accessibility. People with disabilities told numerous stories of public places

that remain difficult to navigate, including restaurants, offices, hospitals, restaurants, offices,

and shopping malls.

10O OEA AT 1 AT OO0 AAT OA OOCcAOOh PAT PI A xEOE AEOA
always find a welcoming workplace. A common theme that emerged from our research was

Al DI TUAOGS 1 AAE 1T £ ETT x1 A Aapdinitial Aelucadce B AileTheA x EOE
reluctance may stem from fear of the unknown: employers think hiring a person with

disabilities will cost a lot if they have to make their building accessible. Or they are worried that

a person with a disability will require extra supervision or guidance from managers and €o

xI OEAOO8 )T OI i A AABACARAAORDATIORANGED T @R OATI ORI MEOA
AAROAAOAT PAI OU xETI EAO xI OEAA OOAAAEI U ET A POl
Al b1 T UAOGBEABA AT AOT1 60 1 EEA xEAO Ui 660A AT ET Ch
wants you to operate, he may not hire you in the first place because you may be a liability to

EEI 86

In many cases, once employers do hire people with disabilities, they read the benefits they

bring to their jobs: reliability, productivity, commitment, and high rates of retentior? these are

among the benefits cited by employers and service providers in the eNY Talent For Growth

region. Plus there can be tax incentives aremployer supports including prescreened

employees, builtin job coaches, and assistance provided for training and accommodations. To

make the workplace truly inclusive and operate at its best, employers do need to include

disability awareness as part oflheir training programs so managers and other employees

better understand disabilities, how to work with people with disabilities, and learn how their

perspectives and contributions can benefit the business. And, for the most part, employers find

that the types and costs of accommodation are minor, especially compared to the advantages of

hiring people with disabilities.

Despite the success stories in both the employment and education of people with disabilities,

significant challenges remain. These are deribed in detail in the gaps and needs analysis

chapter of this report. But there are opportunities for change as well, described in the final
10|Page



action and advocacy chapter. The final chapter also describes some of the numerous resources
and services availale to improve educational and work opportunities for people with
disabilities, as well as initiatives underway that build on their success.

Although the challenges are formidable, many of the people we interviewed expressed hope for
a better future and a determination to make it happen.
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CHAPTERONE: DEMOGRAPHICANALYSIS

This demographic analysis includes information about people witkisabilities in Westchester

and Putnam Counties and an analysis of various definitions, sources, and sample sizes of that

data. The report is based on data provided by the Connecticut State Data Center and also
incorporates data from the 2007 American Commnity Survey released in November 2008 in

OADPT OO0 AU #1 OT A1l 51 EOAOOEOUGO 2AEAAEI EOAOQOEIT I
Demographics and Statistics.

A.MANYDEFINITIONSMANY SOURCES

Executive Order 13078 signed by the United States Presidemt May 13, 1998, required the
Bureau of Labor Statistics of the Department of Labor and the Census Bureau of the Department

£ #1711 AOCAAn ET AT1TDPAOAOEITT xEOE 1T OEAO AAPAOOI A
statistically reliable and accurate metha to measure the employment rate of adults with
AEOAAEI EOEAO AO OilT1T AO bl OOEAI As8d $AOPEOA OEA

defining and measuring the numbers of adults with disabilities remains uncertain.

A 2005 analysis of six métods of determining the percentage of people with disabilities in the
population found the discrepancies apparent in the following table.

Estimated United States Population of Persons Ages 18 to 64 with Disabilities, by Data Source, Numbers imd@ousa
‘ % With ‘ No ‘ Any ‘ Employment Mental ‘ Physical Sensory
Disabilities Disability Disability Disability Disability Disability Disability
American Community Survey, 2003 11.7% 155,786 20,610 11,680 7,093 12,648 4,757
Census, 2000 9.9 154,091 16,861 NA 6,450 11,039 4,046
Current Population Survey, March 2004 7.9 164,935 14,197 14,197 NA NA NA
National Health Interview Survey, 2002 15.8 145,399 27,363 15,934 5,558 16,871 3,119
Panel Study on Income Dynamics, 2001 14.7 130,309 22,429 22,429 NA NA NA
Survey of Income and Program Participation 17.9 144,678 31,627 17,126 5,723 21,938 7,695

From: Table 11, A Guide to Disability Statistics from the American Community Survey, by Robert R. Weathers I, EmploymenDasability
Institute, Cornell University, May 2005, retrieved January 20, 2009 from
http://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1123&context=edicollect.

The U.S. Department of Labor (DOL) continues to cooperate in efforts to refine the method. The
$/,060 EAEEAAAEI EOU %I DI TUI AT O 011 EAU EAO AAAT A
, AAT O 3O0A0OEOOEAO O EI POl OA OEA #0O00OAT O 01 DOl AOD
rate of people with disabilities?

The United Nations has been testing disability questions for use in surveys worldwide. After

initial work by the UN International Seminar on Measurement of Disability in 2001, the United

. AOET1 086 7AO0EET COIT ' OIODP 11 $ EoOskAuesdtiehdiu2007AAOO0A
The guestions ask whether a respondent has difficulty 1) seeing, 2) hearing, 3) walking or

climbing steps, 4) remembering or concentrating, 5) washing or dressing, or 6) communicating.

Each question asks whether the respondent haw difficulty, some difficulty, a lot of difficulty, or
OAATTT O AT AO All180o

1Disability Employment Ratghttp://www.dol.odep/categories/research/index.htm, Retrieved January 8, 2009.
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By contrast, the 2000 U.S. Census required yes or no answers to the following questions about six
types of disabilities including sensory disability, physical disability, mentatlisability, self-care
disability, go-outside-home disability, and employment disability.

16. Does this person have any of the following long -lasting conditions?

a. Blindness, deafness, or a severe vision or hearing impairment?

b. A condition thatsubstantially limits one or more basic physical activities such as walking, climbing
stairs, reaching, lifting, or carrying?

17. Because of a physical, mental, or emotional condition lasting 6 months or more, does

this person have any difficulty in doing a ny of the following activities:

a. Learning, remembering, or concentrating?

b. Dressing, bathing, or getting around inside the home?

c. (Answer if this person is 16 YEARS OLD

/12 | 6%28Qq 'TEIic I OOOEAA OEA EIiiT A AITTA O OEIE
d. (Answer if this person is 16 YEARS OLD OR OVER.) Working at a job or business?

American Community Survey (ACS), which the U.S. Census Bureau designed in 1996 to replace
the US Census decennial census long form, also collects information aboutsthgix types of
disability. The following table compares the questions, sample sizes, and other information
relative to the 2005 U.S. Census long form, the ACS, and other surveys.

Comparison of Data Sources

Source Disability Questions Sample Size Notes

2000 Census Long Form 6 15.8% Temporary employees used as interviewers,
long form obsolete.

American Community Survey 6 2.5% Highly trained interviewers, improved
2005+ disability questions after 2005.
American Community Survey 6 12.5% Increased sample size, not yet available.

Multi -year, 20052009

Current Population Survey 1 <.1% Small sample, omits people in institutional
Pre-2008 group quarters, only one disability question.
Current Population Survey 6 <.1% Small sample, omits people imstitutional
2008 group quarters.

The ACS included the same U.S. Census questions on disability until 2003 when, after an analysis

of the questions revealed the likelihood that some people were interpreting questions 17c and

17d without the introductory phrase in question 17, the ACS restrctured question 17 into two
questions. The restructuring lessened the possibility, for example, that some people might

ET OAOPDOAO NOAOGOEIT pxAh AO OEIiPI U AOEET ¢ O! OA
Results from the 2003 ACS with the new disability quéisns showed a major change in the

prevalence rates of people with disabilities. For example, in 2002 and 2003, the prevalence rate

for people ages 18 to 24 dropped from 7.7 percent to 6.5 percent, and the prevalence rate for

people ages 25 to 61 droppedrdbm 13.7 percent to 11.9 percent. These percentage point drops

were 4 and 3 times larger than similar drops in any other year. At least one analyst suggests that
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it is possible that the change in survey results between 2002 and 2003 was due to the
restructuring of the survey?2

For this reason it is likely that the pre2003 ACS disability rates and the 2000 U.S. Census
disability rates are overstated in the categories affected by the restructured questienoverall
disability, go-outside-home disability, and employment disability.For that reason, ACS disability
statistics from data gathered in 2003 or later is superior to disability statistics from ACS data and
U.S. Census data gathered before 2003.

Because of the superiority of ACS data, this report includes information takerofn the 2007 ACS

and reported in the United States, Connecticut, and New York 2007 Disability Status Reports

OAT AAGAA 11 .1 OATAAO puyh ¢mnmyh AU #7T OT A1 51 EOA
Center on Disability Demographics and StatisticsBecatse 2000 U.S. Census data provided by the
Connecticut State Data Center includes data specific to our-8¥ Talent for Growth region, this

report also includes that data.

B.WHAT IS THEPREVALENCE OBISABILITY IN OURCT-NY TALENT FORGROWTHREGION?

The following two tables show disability prevalence as found by the American Community
Survey in 2007 for the population ages five and older.

Percent People Ages 5 and over by Disability Type,
American Community Survey, 2007
Disability Type Connecticut NewYork United States
Any Disability 12.8 14.2 14.9
Sensory 3.5 3.7 4.2
Physical 7.8 9.0 9.4
Mental 4.8 5.4 5.8
SelfCare 2.5 3.0 3.0
GoOutside 4.6 5.5 5.4
Employment 5.4 6.5 7.1

2Weathers, Robert R. IlA Guide to Disability Statistics from the American Community Sunaf05. Employment and
Disability Institute, Cornell University.

3 Erickson, W., & Lee, C. (2008). 2007 Disability Status Report: United States. Ithaca NC: Cornell University
Rehabilitation Research and Training Center on Disability Demographics and ftics. See, also, Erickson, W., & Lee,
C. (2008). 2007 Disability Status Report: Connecticut. Ithaca NC: Cornell University Rehabilitation Research and
Training Center on Disability Demographics and Statistics, and Erickson, W., & Lee, C. (2008). 208&Hility Status
Report: New York. Ithaca NC: Cornell University Rehabilitation Research and Training Center on Disability
Demographics and Statistics.
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Disability Percents by Demographic Characteristics,

People Ages 5 and older, American Community Survey, 2007
Characteristic Connecticut New York United States
Age
Age 5+ 12.8% 14.2% 14.9%
Ages 515 5.8 6.0 6.3
Ages 1620 5.8 6.3 6.8
Ages 2164 104 11.7 12.8
Ages 6574 22.8 27.2 29.7
Age 75+ 48.8 52.7 52.9
Gender
Male 121 13.3 14.3
Female 13.5 15.0 15.5
Hispanic Origin
Hispanic 12.6 14.1 10.7
Non-Hispanic 12.8 14.2 15.6
Race
White 10.1 115 12.6
Black 124 13.9 17.0
Asian 4.2 6.4 6.3
Native American 17.3 25.0 22.5
Other 14.9 13.6 11.7

According to the 2007 American Community Survey, the disability rate for people ages five and
over in the United States is 14.9 percent. In New York that rate is about the same, 14.2 percent.
Women and racial minorities, except Asians, have higher disalylirates than men and whites.
The disability rate for Hispanics in New York (14.1 percent) and in Connecticut (12.6 percent) is
higher than the disability rate for Hispanics in the nation as a whole (10.7 percent).

The table above reveals that the prevahce of disability increases with age. Assuming the median
age of people within the United States, Connecticut, and New York increases approximately four
years between 2000 and 2030 as predicted by the U.S. Census Bureau, the prevalence of disability
withi n the population of our CTNY Talent for Growth region will also increase.

2000 & Projected Median Age of Populations
Year Connecticut New York United
States
2000 37.4 35.9 35.3
2010 39.6 37.9 37.0
2020 39.7 38.6 38.0
2030 41.1 39.9 39.0

Demographic Characteristics: People with Disabilities in the CT -NY Talent for Growth

Region, Ages 1664

Combined Westchester and Putnam Counties
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e Overall Numbers: In 2000, there were a total of 106,589 people (ages 164) with
disabilities in the combinedWestchester and Putnam Counties.

e Age: Of this total population with disabilities, 99,203 or 93.1 percent were working
age adults with disabilities, ages 264, while 7,386 or 6.9 percent were youth with
disabilities, ages 1620.

e Gender: The total populaion of the 106,589 with disabilities was about evenly
divided among males and females: 54,389 males representing 51 percent of the total,
and 52,200 females representing 49 percent.

e Hispanic: About one quarter (23.1 percent) of those with disabilities were Hispanic,
while the remaining three-quarters (76.9 percent) were norrHispanic.

e Race Over half (51.4 percent) of those with disabilities were white; less than a fifth

(18.3 percent) were black; Asians represented 4.0 percent, while 3.2 percent were
AAOGECT AGAA O1 OEAO0OS8O

Westchester County

e Overall Prevalence: In 2000, there were a total of 98,120 people (ages 164) with
disabilities in Westchester County

e Age: Of this total, 91,236 or 93.Ipercent were working-age adults with disabilities,
ages 2164, while 6,794 or 6.9 percent were youth with disabilities, ages 180.

e Gender: The total population of 98,120 with disabilities was about evenly divided
among males and females: 49,689 males ad&,431 females.

e Hispanic: One quarter (24.5 percent) of those with disabilities were Hispanic.
e Race: About half (47.9 percent) of those with disabilities were white; one fifth (19.9

percent) were black; 4.3 percent were Asians, while 3.5 percent weresignated
Ol OEAO8&

Putnam County

e Overall Prevalence: In 2000, there were a total of 8,469 people (ages 164) with
disabilities in Putnam County.

e Age: Of this total, 7,877 or 93 percent were workingage adults with disabilities, ages
21-64, while 592 or7 percent were youth with disabilities, ages 1&20.

e Gender: There were 4,700 males with disabilities representing 55.5 percent of the
total population with disabilities, and 3,769 females representing 44.5 percent of the
total population with disabilities.

e Race:Whites represented the majority, 91.8 percent, of those with disabilities, while
.33 percent were blacks, and .92 percent were Asians.
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The following three tables illustrate the demographic characteristics of the population
with disabilities in Westchester and Putnam Counties combined, Westchester County, and
Putnam County.

Demographic Breakdown of People with Disabilities in Westchester & Putnam Counties

Ages 1664

2000 U.S. Census Data
Demographic Characteristics

Westchester &utnam Counties in New York

Total Number with Disabilities 106,589

Breakdown Number With Disabilities % With Disabilities
Age
Ages 1620 7,386 6.9
Ages 2164 99,203 93.1
Gender
Male 54,389 51.0
Female 52,200 49.0

Hispanic Origin

Hispanic 24,610 23.1
Non-Hispanic 81,979 76.9
Race

White 54,768 514
Black 19,517 18.3
Asian 4,305 4.0
Native American NA

Other 3,389 3.2

17|Page



Demographic Breakdown of People with Disabilities in Westchester County, Agé4

DemographicCharacteristics

2000 U.S. Census Data

Westchester County in New York

Total Number with Disabilities 98,120

Breakdown Number With Disabilities % with Disabilities
Age

Ages 1620 6,794 6.9
Ages 2164 91,326 93.1
Gender

Male 49,689 50.6
Female 48,431 494
Hispanic Origin

Hispanic 24,021 24.5
Non-Hispanic

Race

White 46,994 47.9.
Black 19,489 19.9
Asian 4,227 4.3
Native American NA

Other 3,389 35
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Demographic Breakdown of People with Disabilities HaothamCounty, Ages 164

2000 U.S. Census Data
Demographic Characteristics

PutnamCounty in New York

Total Number with Disabilities 8,469

Breakdown Number With Disabilities | % with Disabilities
Age

Ages 1620 592 7.0

Ages 2164 7,877 93.0

Gender

Male 4,700 55.5

Female 3,769 445

Hispanic Origin

Hispanic 589 7.0
Non-Hispanic

Race

White 7,774 91.8.
Black 28 .33
Asian 78 .92
Native American NA

Other NA

Source: US Census Bureau 2000 Census; Connecticut State Data Center, University of Connecticut, Storrs, CT

C.HOWMANYWORKINGAGEADULTS WITHDISABILITIES IN OURCT-NY TALENTFOR
GROWTHREGION?

According to the 2000 U.S. Census data in the following two tables, more than 60 percent of the
people with disabilities aged 1664 in our region were employed in 2000. This figure is
surprisingly high, given figures that show much lower employment ratesfgeople with

disabilities in places outside of our CINY Talent for Growth region.
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Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gender,
Source: U.S. Census, 2000

Total Population of Total Employed Total Not Employed
People with
Disabilities
# # % # %
Westchester County 98,120 59,519 60.7 38,601 39.3
16-20 2,706 45 4,088 10.6
21-64 56,813 95.5 34,513 89.4
Femak 27,086 45.5 21,345 5.3
Male 32,433 54.5 17,256 44.7
Putnam County 8,469 5,299 62.6 3,170 37.4
16-20 235 4.4 357 11.3
21-64 5,064 95.6 2,813 88.7
Female 2,339 44.1 1,430 45.1
Male 2,960 55.9 1,740 54.9

Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gender,
Source U.S. Census 2000

Total Population of Total Employed Total Not Employed
People with
Disabilities
# # % # %
Southwestern Connecticut 78,588 50,380 64.1 28,208 35.9
16-20 2,654 5.8 2,926 10.4
21-64 47,736 94.8 25,282 89.6
Female 23,279 46.2 15,782 55.9
Male 27,101 53.8 12,426 44.1

American Community Survey 2007 data from Connecticut, New York, and the United States as a
whole shows employment rates of 42.7, 34.0, and 36.9 percent, respectively, for pon
institutionalized people with disabilities ages 2164. Comparative employment rags for people
with no disability are much higher: 82.2 percent in Connecticut, 78.6 percent in New York, and
79.7 percent in the United States. The first table below shows the employment rate; the second
table shows the employed fultime, full-year rate;and the third table shows rates of people who
are not currently working but actively looking for work.

Employment Rate of Norlnstitutionalized People Ages 21 to 64 with and without
Disabilities
s 2007 American Community Survey Data

AR Connecticut New York United States
No Disability 82.2% 78.6% 79.7%
Any Disability 42.7 34.0 36.9
Sensory 52.2 45.6 46.4
Physical 35.7 29.3 31.3
Mental 35.6 25.6 28.0
SelfCare 20.6 15.6 16.7
Go-Outside Home 19.4 16.0 16.6
Employment Disability 22.2 155 17.0
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Full-Time, FultYear Employment Rate of Notinstitutionalized People Ages 21 to 64 with
and without Disabilities
2007 American Community Survey Data

Disability Type

Connecticut New York United States
No Disability 58.4% 56.4% 56.7%
Any Disability 22.7 19.7 21.2
Sensory 35.0 30.9 30.6
Physical 19.3 17.3 17.7
Mental 14.0 11.6 13.0
SelfCare 10.3 8.1 7.9
Go-Outside Home 6.6 7.1 6.9
Employment Disability 8.2 6.7 7.2

Not Working But Actively Looking For Work
Non-Institutionalized People Ages 21 to 64 with and without Disabilities
2007 American Community Survey Data

Disability Type

Connecticut New York United States
No Disability 23.4% 19.1% 20.1%
Any Disability 10.6 7.1 8.4
Sensory 11.5 6.7 8.8
Physical 7.3 5.8 6.4
Mental 10.7 6.3 7.9
SelfCare 2.2 3.3 3.3
Go-Outside Home 2.7 3.0 3.6
Employment Disability 74 4.5 5.3

Employment rates are generally higher in the first table than in the second table since
employment rates include temporary and parttime, as well as fulltime employment, while the
second table shows only fultime, full-year employment.

Differences existin the employment rates of people with different types of disabilities. The first
table shows that 45.6 percent of New York people with sensory disabilities are employed,
compared to only 29.3 and 25.6 percent of New York people with physical and mentasabilities,
respectively, who are employed. The third table shows that greater percentages of people with
sensory and mental disabilities are looking for work than people with other types of disabilities,
but the differences are less pronounced than in @oecticut.

The latest national 2009 U.S. Department of Labor employment data, which more fully reflect the
current economic downturn, show much lower employment rates for both people with and
without disabilities, but still a stark difference between theg two populations. According to the
Bureau of Labor Statistics, only 18.4 percent of people with disabilities were working in
September 2009, compared with 64.1 percent of people who were working with no disability.

D.WHAT IS THEEDUCATIONAIATTAINMENTOFPEOPLE WITHDISABILITIES IN OURT-NY
TALENT FOFRGROWTHREGION?

made up the largest group of people with disabilities in Westchester and Putnam Counties,

accordi ¢ O c¢nmn 5838 #A1 00O AAOA8 4EIT OA ET OEA OA
those who are the least educaterl those with no high schoot in both counties. And while the

differences are less pronounced as educational levels increase, there arel stilbstantially more

4 Retrieved October 6, 2009 from http://www.bls.gov/cpsdisability.htm
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people with disabilities who have a college or graduate school education than those with only a
high school diploma or some college.

The following three tables show educational attainment levels for people in Westchester County,
Putnam County, and for the two counties combined. In Westchester County 33.7 percent of
people with disabilities ages 1834 had a college degree in 2000, and 30.5 percent of people ages
18-34 in Putnam County had a college degree. In both counties, the percehteanales with
disabilities with a college degree was greater than that of males, while there were greater
percentages of males with disabilities at the lower educational levels. In Westchester County,
38.8 percent of females with disabilities had a collegdegree compared to 28.9 percent of males.
In Putnam County, 36.9 percent of females with disabilities had a college degree compared to
25.9 percent of males.

Number and Percent of People Ages38with Disabilities at Different Educational Levels @ender in Westchester County (2000)

Total No High School Completed High School Some College College or Graduate Schoo|
Population
# % # % # % # %
Female 13,283 2,529 19.0 2,623 19.7 2,978 22.4 5,153 38.8
Male 14,377 3,455 24.0 3,421 23.8 3,345 233 4,156 28.9
Total 27,660 5,984 21.6 6,044 21.9 6,323 22.9 9,309 33.7
Number and Percent of People Ages38with Disabilities at Different Educational Levels by Gender in Putnam County (2000)
Total No High School Completed Higtschool Some College College or Graduate Schoo
Population
# % # % # % # %
Female 886 71 8.0 199 22.5 289 32.6 327 36.9
Male 1,236 256 20.7 341 27.6 319 25.8 320 25.9
Total 2,122 327 15.4 540 25.4 608 28.7 647 30.5

Number andPercent of People Ages-B& with Disabilities at Different Educational Levels by Gender in Westchester and Putnam County Combined

Total No High School Completed High School Some College College or Graduate Schoo
Population
# % # % # % # %
Female 14,169 2,600 18.3 2,822 19.9 3,267 231 5,480 38.7
Male 15,613 3,711 23.8 3,762 24.1 3,664 235 4,476 28.7
Total 29,782 6,311 21.2 6,584 221 6,931 23.3 9,956 334

People with disabilities in our CFNY Talent for Growth region have a highdevel of education
compared to educational attainment rates nationwideThe following table shows that according
to 2007 American Community Survey data, 15.3 percent of people with disabilities in New York

ages 21 t

EAOA A AAAEAIT T Oalp12.8 gecenttolpedploOwith disabllities iA O O

OEA 51 EOAA 30A0A0 EAOA A AAAEAI T 060 AACOAA
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Educational Attainment of Norinstitutionalized People Ages 21 to 64 with and without Disabilities
Educational 2007 American Communit$urvey Data
Attainment Connecticut New York United States
With Disabilities
High School Diploma or Equivalent 36.2% 33.2% 35.3%
Some College or Associate Degree 25.7 24.7 27.9
" AAREAT 1080 $ACOA 16.6 15.3 125
Without Disabilities
High School Diploma or Equivalent 27.2 26.6 28.1
Some College or Associate Degree 27.0 26.6 30.2
"AAEAT 1 080 $ACOA 22.4 36.1 30.8

The 2007 American Community Survey figure of 15.3 percent of people with disabilities in New

York aged 2164 who have A AAEAT 1 06 0 AACOAA 10 1T OA EO 11 xAO0
with disabilities in the Westchester/Putnam County region ages 184 with a college education,

as shown in 2000 U.S. Census data. One factor contributing to the difference may be thereifite

age ranges covered by the samples in U.S. Census and ACS data. The census data is limited to ages
18-34, which may account for the greater concentration of those with a college or graduate

school education, while the ACS data includes a much broadgiearange of 2164. Nonetheless,

OEA pusoc DPDAOAAT O !'#3 OAOOI O A O .Ax 91 OE EIT OEA
with disabilities is significantly higher than the 12.5 percent for the country as a whole.

Although both tables reveal that people with disabilities in our CINY region have higher

educational attainment rates than people with disabilities in the nation as a whole, the

educational attainment rates of people with disabilities in general are subantially lower than

those without disabilities, both in our CFNY region and nationwide. In New York, the percent of
PDAT PI A xEOET OO AEOAAEI EOEAO AAOT El2QnorkthdnAvice AT T 06
the 15.3 percent of people with disabilith O AAOT ET ¢ A AAAEAT T 080 AACOAA

E.WHAT ARE THECAREERSECTORS ANINDUSTRIESVHEREPEOPLE WITHDISABILITIES ARE

WORKING IN OURT-NY TALENT FORGROWTHREGION?

'l OET OCE OEA OAATAO 11 OEA A 111 xET @etiatiegA AT Ox A
tables show data from selected Public Use Microdata Areas (PUMASsyhich are not the same as

our CT-NY region. The Putnam and Westchester County PUMASs in New York included in the table

cover only parts of Westchester County, all of Putnam Caty, and all of Dutchess County. The

Fairfield County PUMASs in Connecticut cover only the fifteen Fairfield County Towns included in

the CT-NY region that is the subject of this study. The New Haven County PUMAS cover only three

of the five New Haven Counttowns included in the CTNY region and cover many other towns in

both New Haven County and Middlesex County that are not included in this-GIY Region.

Some of the differences in the numbers and percent of people employed with disabilities between
the southwestern Connecticut and Westchester, Putnam, and Dutchess PUMAs are large, with
much greater concentrations of people with disabilities employed in several job and industry
categories in southwestern Connecticut. One factor that may be contributing tois difference is

the population density of the PUMA regions covered. Only parts of Westchester (the most

5 According to the U.S. Census BMIA Oh OA 0OAI EA 50A - EAOI AAGA ' OAA jo5-1q EO A AAAATT EAI A
specially selected extracts of raw data from a small sample of lo#gl O AAT OO0 OAAI OAO OEAO AOA OAOAAT AA O boOi
15, 2009 (http://www.census.gov/geo/puma/puma2000.html).
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populous county of the three counties) are included, while all of Putham and Dutchess are
included, which are less populous. In addition, there arew major employers or industries in
Putnam County.

Westchester and Putnam Counties, Selected PUMAs : Occupations and Industries of People with Disabilities
Total Disabled Not Disabled
Occupation # % # %
Construction, extraction, maintenance, & repair 35,201 1,561 4.4 33,640 95.6
Farming, fishing & forestry 971 0 0.0 971 100.0
Management, professional, & related 207,089 4,348 2.1 202,741 97.9
Military 54 0 0.0 54 100.0
Production, transportation, & material moving 26,770 1,811 6.8 24,959 93.2
Sales & office 101,454 3,842 3.8 97,612 96.2
Service 72,018 3,554 4.9 68,464 95.1
Total 443 557 15,116 3.4 428,441 96.6
Industry # % # %
Active duty military 343 0 0.0 343 100.0
Agriculture, forestry, fishing, hunting & mining 313 0 0.0 313 100.0
Arts, entertainment, recreation, accommodation, & food 26,417 1,219 4.6 25,198 95.4
service
Construction 32,481 1,479 4.6 31,002 95.4
Educationalservice, health care & social assistance 113,603 3,483 3.1 110,120 96.9
Financial & insurance services, real estate, rental and leasini 49,283 1,025 2.1 48,258 97.9
Information services 17,171 108 0.6 17,063 99.4
Manufacturing 20,258 435 2.1 19,823 97.9
Other services (except public assistance) 24,949 758 3.0 24,191 97.0
Professional, scientific, management, administration and 71,556 2,332 3.3 69,224 96.7
waste management
Public administration 18,522 1,033 5.6 17,489 94.4
Retail trade 36,044 1,736 4.8 34,308 95.2
Transportation, warehousing & utilities 19,172 816 4.3 18,356 95.7
Wholesale trade 13,455 692 5.1 12,763 94.9
Total 443,567 15,116 3.4 428,451 96.6
Southwestern Connecticut, Selected PUMAs: Occupations and Industfesple with Disabilities
Total Disabled Not Disabled
Occupation # % # %
Construction, extraction, maintenance, & repair 57,393 2,605 4.5 54,788 95.5
Farming, fishing & forestry 554 0 0.0 554 100.0
Management, professional, & related 258,800 9,084 35 249,716 96.5
Military 328 0 0.0 328 100.0
Production, transportation, & material moving 59,096 3,869 6.5 55,227 93.5
Sales & office 150,182 8,863 5.9 141,319 94.1
Service 84,862 7,506 8.8 77,356 91.2
Total 611,215 31,927 5.2 579,288 94.8
Industry # % # %
Active duty military 504 0 0.0 504 100.0
Agriculture, forestry, fishing, hunting & mining 1,828 154 8.4 1,674 91.6
Arts, entertainment, recreation, accommodation, & food 33,665 2,556 7.6 31,109 92.4
service
Construction 51,207 1,901 3.7 49,306 96.3
Educational service, health care & social assistance 138,180 8,091 5.9 130,089 94.1
Financial & insurance services, real estate, rentahd leasing 70,601 3,694 5.2 66,907 94.8
Information services 17,253 657 3.8 16,596 96.2
Manufacturing 74,891 3,656 4.9 71,235 95.1
Other services (except public assistance) 26,839 2,229 8.3 24,610 91.7
Professional, scientific, managemengdministration and 81,366 2,469 3.0 78,897 97.0
waste management
Public administration 19,719 815 4.1 18,904 95.9
Retail trade 59,815 4,792 8.0 55,023 92.0
Transportation, warehousing & utilities 23,438 497 2.1 22,941 97.9
Wholesale trade 2,146 316 14.7 1,830 85.3
Total 601,452 31,827 5.3 569,625 94.7
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Occupational categories

In 2006 in this Westchester/Putnam PUMA, there were a total of 443,557 people with and
without disabilities employed in seven major occupational groups. There were 15,1eople
with disabilities employed in five of the seven occupations, representing only 3.4 percent of the
total employed. The occupation category with the greatest number of people with disabilities
(4,348) is the management, professional, and related catexy, but the occupation category with
the greatest percent of people with disabilities (6.8 percent) is the production, transportation,
and material moving jobs category. Only 2.1 percent of people with disabilities are employed in
management, professiongland related jobs.

In other occupations, people with disabilities represented: 4.9 percent in service occupations, 3.8
percent in sales and office jobs, and 4.4 percent in construction, extraction, maintenance, and
repair jobs. There were no people with &abilities in farming, fishing, and forestry jobs or in the
military.

Industry sectors

The total number of people with disabilities (15,116) were employed in 12 of the 14 sectors,
representing only 3.4 percent of the total employed. The industry sector with the greatest

number of people with disabilities (3,483) is the educational servicehealth care and social
assistance sector; but the industry sector with the greatest percent of people with disabilities is
the public administration sector (5.6 percent), closely followed by the wholesale trade industry
(5.1 percent). By contrast, people vth disabilities in southwestern Connecticut comprised 14.7
percent of people in the wholesale trade category. Only 0.6 percent of people with disabilities
were represented in information services; and only 2.1 percent were represented in
manufacturing and financial and insurance services, real estate, rental and leasing.

F.WHATNUMBERS ANIPERCENTS OEMPLOYEOPEOPLE WITHDISABILITIES IN OURCT-NY
TALENT FORGROWTHREGIONRECEIVESSIANDOASDIPAYMENTS

As noted earlier, 16.8 percent of the overall pagation ages 1664 in the combined Westchester

and Putnam Counties have disabilities. Yet, the following table from 2000 U.S. Census data shows
that in 2000, a much smaller percert only 1.0 percent of the total employed population ages 21

64 received Suppémental Security Income (SSI) benefits in the Putnam and Westchester County
PUMAs. Similarly, only 4.3 percent of the total employed population ages-24 received Old Age,
Survivors and Disability Insurance (OASDI) benefits.

The vast majority (97.6 percat) of the SSI recipients were people with disabilities. However,
about two-fifths (39.8 percent) of the OASDI recipients were people with disabilities versus
three-fifths (60.2 percent) who were people without disabilities.

According to the Social Seculy Administration, the number of people with disabilities receiving
SSI and Social Security Disability Income (SSDI, the disability insurance part of the OASDI
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program) will increase® We were unable to locate projections for Westchester and Putnam

Counties. Future projections concerning the solvency of the SSDI program are worrisome. In the

Trends in the Social Security and Supplemental Security Income Disability Programs (20G6).S.

Social Security Administration found that although it appears thathe SSI disability program will

OAi AET OOAAI Ah OEA 333) 00000 £A&£OT Aherdot@dude oA AAT | A
future insolvency in the SSDI program, as in the retirement program, is the increasing number of
beneficiaries relative tothe O AAO T £ xT OEAOO DPAUET ¢ ET O OEA OU
4EA 37T AEAT 3AAOOEOU ! Al ET EOOOAOQET T80 ¢nnw !11 OA
Old-Age and Survivors Insurance and Federal Disability Insurance Trust Funds noted that the

Disability Insurance Fund of the OASDI program will attain its maxiom fund ratio in 2009, and

will be depleted in 2020. It appears that in the coming decade massive action by the federal

government will be necessary to continue the SSDI program. These trends also point to the

importance of eliminating financial disincentOA O OEAO AEOAT OOACA OAAEDEAI

SSI and OASDI Recipient Status of Employed People Ag&é®ith and without Disabilities
Percent of Total Number Number .
Selected PUMAS Support Type Population Disabled Not Disabled Total in Category

Fairfield County

Selected PUMAS No OASDI 96.4% 35,130 472,885 508,015
No SsSI 99.0 38,477 483,027 521,504
No SSI and/or OASDI 95.5 30,263 472,885 503,148
OASDI Recipients 3.6 8,873 10,142 19,015
SSI and/or OASDI Recipients 45 13,740 10,142 23,882
SSI Recipients 1.0 5,526 0 5,526

New Haven County

Selected PUMAs No OASDI 94.4 25,127 235,398 260,525
No SSI 98.3 30,355 240,996 271,351
No SSI and/or OASDI 93.0 21,495 235,211 256,706
OASDI Recipients 5.6 9,761 5,785 15,546
SSland/or OASDI Recipients 7.0 13,393 5,972 19,365
SSI Recipients 1.7 4,533 187 4,720

Putnam and Westchester

Counties All PUMAs No OASDI 95.7 31,521 543,395 574,916
No SSI 99.0 35,965 558,684 594,649
No SSI and/or OASDI 94.9 26,614 543,395 570,009
OASDI Recipients 4.3 10,197 15,432 25,629
SSI and/or OASDI Recipients 5.1 15,104 15,432 30,536
SSI Recipients 1.0 5,753 143 5,896

G.HOWMANYDISABLEDVETERANSARE INWESTCHESTER ANPUTNAMCOUNTIES

Overall, the U.S. Department of Veterans Affairs forecasts that the number of veterans in the
United States will decrease 8.8 percent during the next five years and 17.4 percent during the

next ten years. However, the decrease will not be uniform throughu the country. In the CTNY
region comprising Fairfield, New Haven, Westchester, and Putnam Counties, the decrease will be
nearly twice the national rate: 17.3 percent during the next five years and 31.2 percent during the
next ten years.

According to the VA, there are 42,359 veterans in Westchester County today, and the V.A.
predicts there will be 34,411 veterans in Westchester in five years and 28,062 in ten years.
However, the Westchester County Veterans Service agency notes a much larger population of

6 See Trends in the Social Security and Supplemental Security Income Disability Prog(26@s) retrieved December 11, 2008 from
http://www.ssa.gov/policy/docs/chartbooks/disability trends/sect06.htm |.
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veterans in the county, approximately 100,000, and notes that Westchester County has the fifth
largest veterans population in New York Staté€.

In Putnam County the decrease in the veteran population is estimated to be more gradual. There
are 6,632 veteans in Putnam today, with a projected 7.7 percent decline over the next five years
to 6,095 veterans, and a 16.9 percent decline over the next 10 years to 5,467 veter&ns.

Although the overall numbers of veterans is expected to decrease, the percentadeeterans

with disabilities is expected to increase. According to October 27, 2008 figures from the U.S.
Department of Veterans Affairs, 12.6 percent of the 23.4 million veterans in our country receive
disability compensation from the U.S. Department ofdferans Affairs. That percentage has likely
increased since October 2008 and is expected to increase in the future due primarily to the fact
that one in five soldiers leaving Irag and Afghanistan has returned partially disabled. The
percentage of veteranseturning from those regions and applying for disability benefits is
expected to climb as veterans grow older and problems originating from their injuries becoming
disabling.

The good news is that veterans with disabilities are able to benefit from lawshd programs not
available to other people with disabilities. Title | of the Americans with Disabilities Act (ADA),
which the U.S. Equal Employment Opportunity Commission (EEOC) enforces, prohibits private,
state, and local government employers with fifteer more employees from discriminating
against individuals on the basis of disability. In addition to being protected by Title | of the
American with Disabilities Act, veterans with disabilities are protected by the Uniformed Services
Employment and Reempdyment Rights Act (USERRA), which sets forth the requirements for
reemploying veterans with and without serviceconnected disabilities.

The U.S. Department of Veterans Affairs provides dozens of programs for veterans in general and

£l O AEOAAI AA OAOAOAT O ET DPAOOEAOI AO8 &1 O AgAi bl
Employment Program provides benefits to veterans with serviceonnecteddisabilities to help

them prepare for, find, and retain jobs. Education benefits can be used for training at an

undergraduate or graduate college program, technical or vocational program, ghe-job, and to

start a small business.

7 See Assistance for Veterans, retrieved June 24, 2009 frénp://www.westchestergov.com/veterans.htm

8 See http://www1l.va.gov/vetdata/docs/VP2007_cntyvisn.htm, retrieved December 11, 2008. See, alsdeteran
Population Model VetPop 2007 ffice of the Assistant Secretary for Policy and Planning Office of Policy (008A2),
retrieved December 11, 2008 from http//www1.va.gov/vetdata/docs/VetPop07 -ESfinal.pdf
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CONCLUSION

Although the definition of disability varies according to the data source, the following conclusions
have been drawn about people with disabilities in Westchester and Putnam Counties:

e Because the prevalence of disability increases with age, and because the Oefsus
Bureau predicts that the median age in New York will increase four years between 2000
and 2030, the percentage of people with disabilities in Westchester and Putnam will
increase during that time frame.

e According to 2000 U.S. Census data, more th@d percent of the people with disabilities
aged 1664 in our CT-NY region were employed. This figure is surprisingly high, given
figures that have shown much lower employment rates of people with disabilities in
places outside of our CINY region.

e Although 45.6 percent of New York State people with sensory disabilities were employed
in 2000, only 29.3 and 25.6 percent of New York State people with physical and mental
disabilities, respectively, were employed. People with sensory and mental disabiét
were looking for work at higher rates than people with other types of disabilities seeking
work.

e People with disabilities in New York State have higher levels of educational attainment

than people with disabilities in the rest of the nation. Although %.3 percent of people

with disabilities in New York State ages 264 have a college degree, only 12.5 percent of

people with disabilities in the United States have a college degree. However, there is a

substantial disparity in educational attainment ratesfor people with and without

disabilities both in our CT-NY region and nationwide. In New York, the percent of people

xEOEI OO0 AEOAAEI EOEAO AAOT ET C A 2AbrAadhiwic©od O AA

the 15.3 percent of people with disabilitesearii ¢ A AAAEAIT T 080 AACOAA |
e For Westchester and Putnam, the occupation category with the greatest number of people

with disabilities (4,348) is the management, professional, & related category, but the

occupation category with the greatest percent gbeople with disabilities (6.8 percent) is

the production, transportation, and material moving jobs category.

e The industry category in Westchester and Putnam with the greatest number of people
with disabilities (3,483) is the educational service, healthare & social assistance
category, but the industry category with the highest percentage of people with disabilities
(5.6 percent) is the public administration sector, closely followed by the wholesale trade
industry (5.1 percent).

e Although 16.8 percent ofthe overall population ages 1664 in the combined Westchester
and Putnam Counties have disabilities, in 2000 much smaller
percents in the Westchester and Putham PUMAs collected SSI (1.0 percent) and OASDI

(4.3 percent) benefits.

e Inthe CFNY region compising Fairfield, New Haven, Westchester, and Putnam Counties,
the decrease in the veteran population will be nearly twice the national rate: 17.3 percent
during the next five years and 31.2 percent during the next ten years. However, the
percentage of veteans with disabilities is expected to increase due to the return of
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veterans from Iraq and Afghanistan and the expectation that the percentage of veterans
returning from those regions and applying for disability benefits will climb as veterans
grow older and problems originating from their injuries becoming disabling.

29|Page



CHAPTERTWO: ASSETMAPPING

A.WESTCHESTER ANBUTNAMCOUNTIESASSETMAP

Asset mapping, at its best, goes beyond merely listing resources. The U.S. Department of Labor
Employmentand TrarE1T ¢ ! AT ET EOOOAQETT j w4! q AT i1 EOOEITAA
provide guidance to WIRED regions seeking to strengthen their competitive position in the global
economy. That roadmapAsset Mapping Roadmapk Guide to Assessing Regional Development
Resourcedescribes three different levels of asset mapping.The first level is identification of

resources, the second is evaluation of the resources, and the third is a comprehensive assessment

of the resource gaps and needs of the region.

Although the asset map spreadsheet completed in March 2009 as part of the-RY research
represents the most basic level of asset mapping, a listing of resources, this entire report
particularly the gaps and needs analysis, the workforce pipeline analysis, ancetsummative fifth
chapter? represents the highest level of asset mapping with respect to the educational and
workforce experiences of people with disabilities. As thésset Mapping Roadmaipdicates, the

EECEAOO 1 AOGAT 1 reordiconipleliensiefagset lvdipQing khiflative@ fhat] will
provide a deep understanding of the key networks and cultural attitudes that shape the regional
AATT11Tun ET AEAAOA OCADPSE AOAAO OEAO OANOEOA £000

judge future progressOT x AOA OACET AT POI OPAOEOUS8G
Our asset mapping process, therefore, includes not only the raw data represented in the asset

map spreadsheet, but also includes this entire report. In other words, this final report, in and of
itself, constitutes an asset rap of the highest level.

B.DISSEMINATION OFHE ASSETMAP

The Asset Mapping Roadmaipentifies five key questions that a regional asset mapping team

must address. The first four questions (about the learning objectives, the level of asset mapping,

the funding available, and the stakeholders participating) were answered before our resedrc

OAAI AT i1 AT AAA x1 OEET ¢c8 4EA ZEAOE NOAOGOEIT AOGEO
AEOOA T EITAkRdiRg@ommittee is disseminating the final regional report (our regional

level three asset map).

2 Asset Mapping Roadmap: A Guide to Assessing Regional Development ResOgtobsr 2006. Prepared for the U.S.
Department of Labor, Employment by The Council of Competitiveness.

10 |bid., p.1.

11 |bid, p.7
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C.OTHERWESTCHESTER ANBUTNAMCOUNTYRESOURCKEUIDES

Another factor to consider is whether the list of resources gathered for this research duplicates
or augments other lists of resources. IWestchester County there are several comprehensive
guides to organizations and programs offering a veety of disability services and resources,
which are far more comprehensive than the March 2009 asset map spreadsheet created as part
of this report.

Here are descriptions of major guides including various resources for people with disabilities in
Westchester and Putnam Counties:

The Westchester County Disability Resource Guide is online at the county website
www.westchestergov.com/disabled_disability.htm This guide has been developedylthe
Westchester County Office for the Disabled. There are approximately 100 organizations
listed alphabetically and searchable by disabilities served and services provided.
Information includes: name of organization, address, contact person, phone andcfa
numbers, email address, number of years in service, and mission statement. The
organizations listed include private, state, and local government agencies; school districts,
hospitals, and libraries. Organizations are invited to submit their informationThere are

ten disability types; eight service fields, including vocational and educational services; and
four agerange fields. In many cases, but not all, the entry includes a link to the

I OCAT EUAOET T 60 xAAOEOAS

The 2008 Westchester County Directory ob@munity Mental Health Services a hard

Al pU COEAA T &£ OAOT OOAAO POAI EOEAA Au OEA AT O
Health. It lists 155 organizations and/or programs to assist individuals and families

affected by mental iliness, developmental didalities, and alcoholism and substance

abuse. Agencies are listed alphabetically, and also grouped by four disability types, and by
AEOA OI A1 6A1 EAAI OE AEOOOEAOOho AAAE Al 1 OEOO
Yonkers, which represents its own merdl health district). Each entry includes an agency

name, address, phone number, hours of operation, ages served, and a brief description of
services. Sometimes an email address and website are provided. The directory, which is
periodically updated, is alscavailable as a PDF on the Community Mental Health website.
(http://mentalhealth.westchestergov.com/index.php?option=com_content&task=view&i
d=378&Itemid=770)

The United Way 211 Health and Human Services Database is maintained and owned by
the United Wayof Westchester and Putnam, Inc. Itis available online at
http://www.hudson211.org/taxonomy/taxonomy_overview.taf .

The database includes many other types of services besides those sfpeally for people

with disabilities and also covers other counties in the Hudson Valley region, including
Dutchess, Orange, Rockland, Sullivan, and Ulster.) The database is searchable by types of
services, keywords related to the kind of service, name ah agency or program, or by

target populations, which includes people with disabilities. The disability category is
subdivided into 15 different types of disabilities. Results can be sorted by distance from a
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zip code entered. General information includesagency name and description, county

location, geographical area served, affiliations, agency type, and languages spoken.

Contact information includes: agency address, phone, fax, email, website address,

AEOAAOQT 060 T AT A AT A OREdicdsare als&rplet. EAOAA DOI COA
51 EOAA -T1Argedtalephpne information and referral system provides 1zhour (8

am to 8 pm), multilingual service available in the sevegounty Hudson Valley region.

Services for people with disabilities, employment supportand physical/mental health
resources are among the many needs covered.

The Westchester Employment Network (WEN) is a membership of 30 public, nonprofit,

and private service agencies that meet monthly to share information, exchange best

practices, and plartargeted activities to raise awareness and improve employment

opportunities for people with disabilities. The network is directed by Gwenn Canfield,

6%3) $60 7AOO0AEAOOAOT21 AE1 AT A $EOOOEAO - AOEAO
operated by VESID, ertdes a vast network of job developers, coaches, vocational

specialists, and state and local government representatives to share resources such as job
openings, firm expansions and closures, labor market trends, job training opportunities,

events, scholarslips, workshops, and other employment services for people with

disabilities. Contact information for WEN: Gwenn Canfieldscanfiel@mail.nysed.gav

The Putnam County Office for People with Disabilities providesformation, referral, and
advocacy for Putnam County residents with disabilities and their families. Contact:
http://www.putnamcountyny.com/disabilities/index.htm

e The Mental HealthAssociation in Putnam County has an online guide to mental health
resources and services in Putnam County.
(http://www.mhaputnam.org/Pages/Resource_Guide/MHA RG_V1.shtml#Vocational.
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Chapter Three:

Workforce Pipeline Analysis

The analysis of theworkforce pipeline includes the numbers of children in special education
programs from preschool through high school, as well as estimates of the numbers of adults with
disabilities in college and graduate school for both Westchester and Putnam CountiekeT

analysis also describes the educational experiences of young people in school and college, based
on interviews, focus groups, and panel discussions. It addresses the following questions:

A. What is the number of people with disabilities in local uniusities,

community colleges, high schools, middle schools, and elementary schools in
Westchester and Putnam Counties?

What does the workforce pipeline look like for students with disabilities?
What does thé&ransitioning youth with disabilities picture look like?

Are students being educated in higgrowth sectors?

Are students being informed of the evolving economy and engaged in the
world of work at an early age?

mo O w

A.WHATISTHENUMBER OFPEOPLE WITHDISABILITIES IN.OCALUNIVERSITIES

COMMUNITYCOLLEGESHIGH SCHOOLSMIDDLE SCHOOLSAND ELEMENTARYSCHOOLS IN
WESTCHESTER ANPUTNAMCOUNTIES

1.NUMBER OKOLLEGESTUDENTS

As noted in the demographic analysighe latest data available for college students with
disabilities in Westchester and Putnam are from the 2000 US Census data supplied by the
Connecticut State Data Center. In 2000 there were 9,309 people with disabilities in feyear
colleges, twayear cdleges and graduate school in Westchester County (5,153 females and 4,156

males) and 647 in fouryear colleges, tweyear colleges and graduate school in Putnam County
(327 females and 320 males).

2.NUMBER OELEMENTARYMIDDLESCHOOIANDHIGHSCHOOISTUDENTS

During the 2007-2008 school year in Westchester and Putnam Counties, there were a total of
21,701 students in elementary, middle, and high schools receiving special education services. The
bulk of those student® 19,254? were attending Westchester shools, while 2,447 were in

Putnam schools. The table below shows the number and percent of students in gradeS, k-8,
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and 9-12, as well as the number and percent of special education students in elementary and
secondary schools who were not graded. Data provided for Putnam and Westchester Counties
separately and for the two counties combined:

2007 -2008 Number & Percent of K -12 and Ungraded Special Education Enroliments,

Putnam & Westchester Counties

Ungraded Ungraded
County Grades K-5 Grades 6-8 Grades 9-12 Elementary | Secondary Yearly
Totals

Putnam Totals

2007-2008 829 606 824 62 126 2,447

% total 34% 25% 34% 3% 5%

Westchester Totals

2007-2008 6,781 4,365 6,339 655 1,114 19,254

% total 35% 23% 33% 3% 6%

Putnam/Westchester Combined Totals

2007-2008 7,610 4,971 7,163 717 1,240 21,701

% total 35% 23% 33% 3% 6%

Source: Connecticut State Data Center obtained 2008 data as a custom order from the NYS Department of Education, Strategic
Evaluation Data Collection Analysis and Reporting (SEDCAR). This data includes figures from the six districts in Putnam @pd6t
districts in Westchester County, and seven New York State Special Act Districts.

3. THEEARLYINTERVENTION ANBRESCHOOYEARS

The Individuals with Disabilities Education Act (IDEA) ensures that services to children with
disabilities are providedfor a free and appropriate public education that prepares them for

further education, employment, and independent living. The IDEA provisions also govern how
state governments and schools provide early intervention, special education, and related services
to eligible infants, toddlers, and preschool children with disabilities in our country. Infants and
toddlers with disabilities (birth to 3) and their families receive early intervention services under
IDEA Part C. Children and youth (agesdl) receive speial education and related services under
IDEA Part B.
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Data on infants, toddlers, and preschoolers with disabilities in Westchester and Putnam Counties

EO AOAEI AAT A OEOI OCE OEA A1 O1 OEAOG EAAI OE AAPAO
the states and counties and administered through counties. The Westchester County Department

I &£/ (AA1 OE6O #EEI AOAT xEOE 3PAAEAI . AAAO 0071 COAI
and preschool services to families in Westchester County. Services iradu evaluation services

(including hearing and vision screening); home visits; speech, physical, and other therapies; child
development groups; family counseling; and sometimes help with transportation. CSN is

comprised of the following three programs2:

e Ealy Intervention Program (EIP) serves children birth to age 3 with a developmental
delay, disability, or condition that affects development.

e Preschool Education Program (PEP) serves preschoolers aged 3 to 5 with disabilities. In
addition to acting as a fisal agent, PEP works with school districts and families to develop
appropriate Individual Education Plans for preschoolers and assure that services are
AARAT EOAOAA ET OEA AEEI AGO 1 AOOOAT AT OEOITT1 AT O
e Children with Special Health Care 8&keds Program, through its Physically Handicapped
Children's Program (PHCP) provides financial assistance for the purchase of medical
services, supplies, and equipment to children with physical handicaps, and also provides
information and advocacy serviceso families, including information about New York
30A0A60 OOAOEAEUAA ET OOOAT AA DPOT GCOAI #EEI A (

The following table shows the number of children in each of the three Westchester County programs

from 2000-01 to 2007-08:

Enrollment in Westches OAO #1 01 OU %AOI U )1 OAOOGAT GET T h O0OAOAEITI h ATA
Programs, 2000 -2008

Preschool Educational
Early Intervention Advocacy Program, 3-5 Physically Handicapped
Year Program, 0-2 Years Years Total Children's Program (PHCP)
2000-01 5,003 3,178 8,181 443
2001-02 5,800 3,400 9,200 375
2002-03 6,200 3,625 9,725 586
2003-04 6,023 3,790 9,813 400
2004 -05 5,903 3,805 9,708 350
2005-06 5,516 3,926 9,442 358

12See Children with Special Needs, Westchester County Department of Health. Retrieved June 10, 2009 from
http://www.westchestergov.com/HEALTH/ChildrenWithSpecialNeeds.htm#Early%20Intervention
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2006-07 5,330 3,938 9,268 442

2007 -08 5,380 4,340 9,720 507

Source:AnnualData Book: 2008 Westchester County Department of Health, available as a download from
http://lwww.westchestergov.com/HEALTH/statistics.htm

Data on early intervention and preschool services for Putnam County is available only for 2007
2008. According to Nome A. Durkin, administrator for Children with Special Needs Programs of the
Putnam County Department of Health, in 2008 there were 221 referrals for early intervention
services. And for the 20072008 school year, there were 227 known referrals for preschal special
education services.

Autism Concerns

Early childhood researchers, professionals, parent advocacy groups, and parents in both

Westchester and Putnam Counties have emphasized the critical importance of early intervention

services as a necessary liding block for later success in the KL2 system, particularly in the case of

autism. Parent advocates and professionals cite extensive research showing that investments in

early intervention programs, while costly, will bring long-term benefits and savirgs by substantially
OAAOAET ¢ AEEI AOAT 806 1T AAA £ O OPAAEAI EUAA OAOOE
that nationally 1 in 150 children born in the United States has autism. In response to the alarming

national increase in autism and i§ prevalence in Westchester County, an Autism Advisory

#1 1 i EOOAA EAO AAAT & Oi AA ET 7AO0AEAOOAO8 4EA A
recommendations to improve services for children and adults with autism spectrum disorder (ASD),

is available at www.westchestergov.com/autism.

According to the report, there are currently about 4,000 individuals living with ASD in Westchester
County. The committee, comprised of professionals and parents of chilarevith autism, is studying
the gaps in services and needed financial resources to help Westchester families, as well as
businesses interested in successfully employing adults with ASD. Information about autism, autism
resources, and the most recent countinitiatives to improve services are described at
www.westchestergov.com/autism.

! AAT OAET ¢ O .TOETA '8 $O0OEETh AAI ETEOOOAOT O xE
the number of early intervention and preschool referrals for autism in Putham County has increased
sharply since 1997. Part of this increase may be due to adjastment in criteria for diagnosis of

autism in 1997 by theDiagnostic and Statistical Manual of Mental Disordersublished annually by

the American Psychiatric Association. Durkin noted that while autism diagnoses have increased,

there have been no refeals for mental retardation, which suggests that many children previously
AEACT T OAA xEOE 1 A1 OA1 OAOAOAAOQOEIT AOA 11 x AEACI
for providing early intervention and preschool services for infants and toddlers withdisabilities has

been growing, and now accounts for 60 percent of the entire health department budget.

Another source for navigating and receiving early intervention services for children from birth to

age five is The Early Childhood Direction Center (BBX), part of a statewide network of 15 ECDCs in
New York State, funded by the NYS Education Department. In Westchester, the EDC is based at the
Westchester Institute for Human Development, on the campus of New York Medical College, and
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serves WestchesterPutnam, and Rockland counties. The Center operates as a clearinghouse and
offers free information and referral, technical assistance, and training services
(http://www.wihd.org/ecdc/index.html.)

The New York State Department of Health Web site provides-tgtepth information about the Early
Intervention Program.
http://www.health.state.ny.us/community /infants_children/early_intervention/index.htm

4. THEK-12 SCHOOLYEARS

Once the child starts receiving preschool special education services through the school district,
the child is counted in the Special Education Data Profiles submitted by all distisan New York
State for each year. The profiles are available on the Vocational and Educational Services for
Individuals with Disabilities (VESID) website. (http://www.vesid.nysed.gov/sedcar/home.html.)

The profiles not only record numbers of children reeiving special education services, they also

ET Al OAA ET & Oi AGET 1T 11 AAAE AEOOOEAOGSEO Aii bl EAI
$ADPAOCOI AT O T £ AODAAOET 160 | £AFAEAA 1T £ 3PAAEAT %AOD
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each of the indicators, New York State must establish measurable targets and improvement
activitiesforasiktUAAO DAOET Ah xEEAE A OvyearBSthtdRefohhrdcelBnl OE A
(SPP), as required undethe Individuals with Disabilities Education Act (IDEA) of 2004The

current NYS planspans the years 20052010. An Annual Performance Report (APR) is submitted

every year to the Secretary of Education and to the publiconttleOAOAS8 O DA OAI Oi AT AA
SPP, describing overall progress and slippage in meeting the targets. °

The 2007-2008 Special Education Data Profiles show the numbers of preschoolers (ageS)4
as well as K12 students, receiving special education servicedroken down by districts in
Putnam and Westchester Counties.

Westchester and Putnam County Combined

According to the 200708 Special Education Profile®®, Westchester and Putnam County students
receiving special education services are as follows:

e 21,336 K-12 students or 11.4 percent of total Westchester and Putnam-X2 school
district enrollment (187,651).

e 2,599 preschoolers

e 23,935 K-12 and preschoolers

13 These 20072008 figures from the Special Education i@file do not include students with disabilities enrolled in the seven New
York State Special Act Districts.
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Westchester County

Westchester County students receiving special education services arefakows:

e 18,839 K-12 students or 11.1 percent of total WestchesterH2 school district enroliment
(170,052)

e 2,383 preschoolers

e 21,222 K-12 and preschoolers

Putnam County

Putnam County students receiving special education services are as follows:

e 2,497 K-12 students or 14.2 percent of total Putnam KL2 school district enrollment
(17,599)

e 216 preschoolers

e 2,713 K12 and preschoolers

There are variations in school districts with regard to the percentages of students with

disabilities in both Wedchester and Putnam counties. In Westchester County, the rate of students
receiving special education services varies from a low of 4.7 percent in the Rye City school
district to a high of 16.1 percent in the Lakeland Central district. In Putham County glrate of
students receiving special education services varies from a low of 8.6 percent in the Garrison
school district to a high of 16.8 percent in the Mahopac Central district.

2007 -2008, Numbers and Percent of Preschool & K -12 Special Education Student s in Westchester
and Putnam County School Districts

Special Ed % #

School District Name # Total # Special Preschool

Putnam School Districts :

Brewster CentralSchool District 513 3900 13.2% 43
Carmel Central School District 715 5010 14.3 76
Garrison Union Free School District 26 301 8.6 3
Haldane CentralSchool District 90 897 10 6
Mahopac Central School District 937 5576 16.8 59
Putnam Valley Central School District 216 1915 11.3 29
Putnam County Total 2497 17599 14.2% 216

Westchester School Districts:
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Ardsley Union Free School District 260 2270 115 46
Bedford Central School District 365 5058 7.2 68
Blind Brook -Rye Union Free School District 115 1530 7.5 30
Briarcliff Manor Union Free School District 173 1922 9 31
Bronxville Union Free School District 132 2061 6.4 14
Byram Hills Central School District 309 2845 10.9 49
Chappaqua Central School District 482 4284 11.3 70
Croton-Harmon Union Free School District 232 1783 13 28
Dobbs Ferry Union Free School District 185 2392 7.7 23
Eastchester Union Free School District 244 3312 7.4 63
Edgemont Union Free School District 241 1948 124 27
Elmsford Union Free School District 86 1178 7.3 20
Greenburgh Central School District 278 3123 8.9 48
Harrison Central School District 455 3985 114 69
Hastings-On-Hudson Union Free School District 228 1656 13.8 20
Hendrick Hudson Central School District 328 2907 11.3 39
Irvington Union Free School District 202 2069 9.8 34
Katonah -Lewisboro Union Free School District 597 4384 13.6 74
Lakeland Central School District 1123 6981 16.1 116
Mamaroneck Union Free School District 650 6373 10.2 84
Mount Pleasant Central School District 334 2105 15.9 42
Mount Vernon City School District 1376 10546 131 128
New Rochelle City School District 1214 13571 9 126
North Salem Central School District 163 1513 10.8 25
Ossining Union Free School District 591 4670 12.7 83
Peekskill City School District 466 3060 15.2 59
Pelham Union Free School District 316 2900 10.9 40
Pleasantville Union Free School District 233 1845 12.6 30
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http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660101030000
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http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661301040000
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http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660809030000

Pocantico Hills Central School District 53 502 10.6 3
Port Chester-Rye Union Free School District 518 4176 124 108
Rye City School District 205 4346 4.7 41
Rye Neck Union Free SchoolDistrict 149 1467 10.2 19
Scarsdale Union Free School District 388 4968 7.8 61
Somers Central School District 484 4408 11 58
Tuckahoe Union Free School District 37 365 10.1 3
Union Free School District Of The Tarrytowns 332 3556 9.3 31
Valhalla Union Free School District 175 1683 10.4 35
White Plains City School District 807 9571 8.4 149
Yonkers City School District 3747 27977 134 327
Yorktown Central School District 566 4762 11.9 62
Westchester County Total 18,839 | 170,052 11.1% 2383
Westchester/Putnam Counties Combined 21,336 | 187,651 11.4% 2599

Source: 20072008 Special Education Profile, New York State Department of Education, Vocational and Educational Services for
those with Disabilities.

Disabilities By Type

In both Westchester and Putnam Counties the learning disabilities category conges by far the
largest category of special education students. This has been the case in both counties for the past
five school years, from 2003 to 2007. According to data from VESID, in the 2608 school year,
6,933 students in Westchester schools werdiagnosed with learning disabilities, representing

36.7 percent of total special education students. And in Putnam schools for the same 2ai%/

year, there were 1,222 students with learning disabilities , representing 49.0 percent of total
students with disabilities.

Because many children carry their learning disabilities into adulthood, it would be beneficial if
workforce training programs for adults include accommodations and modifications suitable for
adults with learning disabilities. Qualitative datacollected as a part of this research supports the
notion that workforce training programs should be adapted in order to successfully train adults
with learning disabilities. That concern is discussed further in the gap and needs analysis and in
the final summary report.

Although the number of students diagnosed with autism in 2007 comprises only 4.9 percent in
Westchester and 5.0 percent in Putnam, the autism category merits special attention due to
several factors:

e A sharp increase of students with autis
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e The high costs of providing services to autistic students

e The lack of certification or education requirements for special educators and therapists
trained in Applied Behavioral Analysis (ABA), considered to be the most comprehensive
and effective apprach to improving the lives of children with autisni4

e The lack of affordable programs for families that provide training and practical
application of ABA principles®

e Particular difficulties involved in the early childhood and secondaryschool transition ard
later transitioning to college and to jobs

e Agency providers in Westchester and Putnam report that individuals with autism are
among the most difficult to place in jobs

In Westchester County schools, the number of students ages 4 to 21 with autism incsed by

55.8 percent, from 591 students in 2003 to 921 students in 2007. Similarly, in Putnam County the
number of autistic students ages 4 to 21 increased by 30.5 percent for the same period, from 95
students in 2003 to 124 in 2007. The increase in autismvas the greatest among 14to 17-year-
olds. In Westchester County the number of students ages 14 to 17 diagnosed with autism jumped
from 72 students in 2003 to 198 students in 2007, a 175 percent increase. In Putnam County,
while only impacting a small nunber of students, the 2003 to 2007 increase in autism was 136.4
percent among ages 14 to 17, from 11 students in 2003 to 26 students in 2007. Based on figures
AOT T 6%3)3$60 3PAAEAT %AOAAOQEIT o001 £ZE1 AOh OEA
of 12 percent in Westchester County and 7 percent in Putham County from the school year 2602
2003 until the 2007-2008 school year.

The sharp rise in autism from 2003 to 2007 is notable in both counties, particularly compared to
trends in three other disability categories: learning disabilities, emotional disturbances, and
mental retardation. As the prevalence of autism increases, the number of students diagnosed
with learning disabilities, emotional disturbances, and mental retardation decreases. In
Westchester County, from 2003 to 2007, as the number of children diagnosed with autism
increased by 55.8 percent, the number of children diagnosed with emotional disturbances
declined by 6.7 percent, while those with learning disabilities decreased by 13.3 pmmt, and
those with mental retardation declined by 21.2 percent. In Putnam County, as autism increased
by 30.5 percent from 2003 to 2007, the prevalence of emotional disturbances decreased by 21.2
percent, learning disabilities decreased by 4.4 percentnd mental retardation declined by 60
percent.

WESTCHESTER COUNTY # OF STUDENTS (AGE3 ¥

Disability 2003 2004 2005 2006 2007
Autism 591 649 762 828 921
Emotional Disturbance 1,802 1,791 1,760 1,760 1,682

14 ASD Interventions, Services, and Suppofkird Annual Autism Information Fair, April 26, 2009, Sponsored by
Navigating the Spectrum and Westatster County Department of Community Mental Health

15 |bid.
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Learning Disability
Mental Retardation
Deafness

Hearing Impairment
Speech or Language Impairmen
Visual Impairment
Orthopedic Impairments
Other Health Impairments
Multiple Disabilities

Deaf- Blindness
Traumatic Brain Injury

Total

8,000
359
57
112
4,106
48
165
2,083

1,228

28

18,579

7,685
320
58
117
4,234
49
164
2,219

1,175

35

18,496

7,536
317
51
130
4,442
47
200
2,399

1,161

41

18,846

7,301
280
55
125
4,698
53
222
2,586

1,126

39

19,074

6,933
283
61
121
4,743
56
241
2,769

1,074

42

18,926
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WESTCHESTER COUNTY PERCENT INCREASES (AGHS 4

i ATy 2003- 2004 - 2005 - 2006 -

2004 2005 2006 2007 2003-2007
Autism 9.8% 17.4% 8.7% 11.2% 55.8%
Emotional Disturbance -0.6% -1.7% 0.0% -4.4% -6.7%
Learning Disability -3.9% -1.9% -3.1% -5.0% -13.3%
Mental Retardation -10.9% -0.9% -11.7% 1.1% -21.2%
Deafness 1.8% -12.1% 7.8% 10.9% 7.0%
Hearing Impairment 4.5% 11.1% -3.8% -3.2% 8.0%
Speech or Language Impairment 3.1% 4.9% 5.8% 1.0% 15.5%
Visual Impairment 2.1% -4.1% 12.8% 5.7% 16.7%
Orthopedic Impairments -0.6% 22.0% 11.0% 8.6% 46.1%
Other Health Impairments 6.5% 8.1% 7.8% 7.1% 32.9%
Multiple Disabilities -4.3% -1.2% -3.0% -4.6% -12.5%
Deaf- Blindness -100%
Traumatic Brain Injury 25.0% 17.1% -4.9% 7.7% 50.0%
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PUTNAM COUNTY # OF STUDENTS (AGER1)
Disability 2003 2004 2005 2006 2007
Autism 95 103 111 117 124
Emotional Disturbance 226 226 209 196 178
Learning Disability 1,174 1,138 1,134 1,143 1,122
Mental Retardation 20 16 13 10 8
Deafness 0 0 0 2 0
Hearing Impairment 0 8 11 11 12
Speech or Language Impairment 327 334 383 388 392
Visual Impairment 0 0 0 4 6
Orthopedic Impairments 12 10 12 12 10
Other Health Impairments 338 610 425 456 511
Multiple Disabilities 129 117 120 118 124
Deaf- Blindness 0 0 0 1 0
Traumatic Brain Injury 12 12 12 11 7
Total 2,333 2,574 2,430 2,469 2,494
PUTNAM COUNTY PERCENT INCREASES (AGEX ¥
Disability 2003- 2004 - 2005 - 2006 -
2004 2005 2006 2007 2003 -
2007

Autism 8.4% 7.8% 5.4% 6.0% 30.5%

Emotional Disturbance 0.0% -7.5% -6.2% -9.2% 2120

Learning Disability -3.1% -0.4% 0.8% -1.8% -4.4%

Mental Retardation -20.0% -18.8% -23.1% -20.0% -60.0%

Deafness -100.0%

Hearing Impairment 37.5% 0.0% 9.1%

Speech or Language Impairment 2.1% 14.7% 1.3% 1.0% 19.9%

Visual Impairment 50.0%

Orthopedic Impairments -16.7% 20.0% 0.0% -16.7% 16.7%

Other Health Impairments 80.5% -30.3% 7.3% 12.1% 51.2%

Multiple Disabilities -9.3% 2.6% -1.7% 5.1% 3.9%

Deaf- Blindness -100.0%

Traumatic Brain Injury 0.0% 0.0% -8.3% -36.4% -41.7%

Special education services provided to students with disabilities vary from district to district. For
example, the table below identifies the seven school districts in Westchester that had the greatest
percentages of students who are eligible for free oreduced price meals (a commonly used
measure of socioeconomic status), as well as districts with the least amount of free or reduced
price lunch. There is a relationship between the socioeconomic status of children in the districts
and the inclusion of spe@l education students in regular classrooms.
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School Total % Students % K-12 Number of % % % % In % In
District Student Eligible for Students Students Inclusion | Inclusion | Inclusion | separate | other
Enrollment free/reduced receiving with 80% or 40to 79 Less than | facilities settings
price lunch Special Disabilities more of % of the 40 % of

Education | ages 6-21 the day day the day

Services on

in District December

3

Westchester
County
Yonkers 22736 73% 13.4% 3549 42.5% 1.7% 46.7% 6.8% 2.2%
Mount 9276 60 13.1 1322 47.6 12.3 32.8 6.9 0.4
Vernon
Peekskill 2775 59 15.2 443 79.9 6.5 5.6 7.9 0
Port Chester | 3801 49 12.4 472 49.6 17.6 25.6 6.1 1.1
Rye
Greenburgh | 1661 48 8.9 265 37.7 25.3 31.3 5.7 0
Central
Tarrytown 2478 45 9.3 317 42.9 34.1 17 5.7 0.3
New Rochelle | 10223 43 9.0 1166 48.1 32.8 8.4 6.9 3.8
Blind Brook- | 1506 0 7.5 111 70.3 9.0 15.3 5.4 0
Rye
Bronxuville 1569 0 6.4 129 51.9 31.0 11.6 4.7 0.8
Croton- 1731 0 13.0 217 73.7 6.9 17.1 2.3 0
Harmon
Eastchester | 3023 0 7.4 229 58.1 22.3 17.9 0.9 0.9
Edgemont 1928 0 12.4 231 65.4 23.8 9.1 1.7 0
Katonah- 3949 0 13.6 576 74.8 14.4 7.5 2.1 1.2
Lewisboro
Scarsdale 4714 0 369 65.3 13.8 12.7 7.9 0.3
Putnam
County
Carmel 4693 10 14.3 678 52.8 26.7 11.5 8.3 0.7
Garrison 295 0 8.6 21 714 23.8 0 4.8 0
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The table reveals that in Yonkers, where 73 percent of students are eligible for free or reduced
price lunch, less than half of the students (42.5 percent) are included in regular classrooms at
least 80 percent of the time. Similarly, in Mount Vernon, wher60 percent of students are eligible
for free or reduced price lunch, 47.6 percent of students are included in regular classrooms at
least 80 percent of the day. The New York State target for this indicator is that 53.1 percent of
special education studets should be included in regular classrooms at least 80 percent of the
day.

Thus, the majority of the seven school districts with the greatest percent of students eligible for
free or reduced price lunch did not meet the state target. The only exceptios Peekskill, where

49 percent of students are eligible for free or reduced price lunch, and almost 80 percent of
students with disabilities are included in regular classrooms at least 80 percent of the day. In the
other seven districts, where none of thetsidents are eligible for free or reduced price lunch, over
half of the special education students are included in regular classrooms at least 80 percent of the
day. In addition, all of these districts are meeting the state target, except for Bronxville, efe

51.1 percent of the special education students are included in regular classrooms at least 80
percent of the day.

While overall teacher layoffs have caused concerns in the Mount Vernon school district, the
district recently created jobs for 22 speciakducation teachers, six speech pathologists, and a
school psychologist who will help implement a new inclusion model. The model requires both a
subject or gradelevel teacher and a speciaéducation teacher to be in a classroom with mixed
needs studentsté

5. THECOLLEGEYEARS

According to data provided by the Connecticut State Data Center, the 2000 U.S. Census found that
there were 9,656 college and graduate school students with disabilities in Westchester and

Putnam Counties. Although data exist for thexact numbers of students receiving special

education services in Westchester and Putnam schools, there are no similar numbers for college
and graduate school students.

The primary reason for the lack of numbers is because the federal Individuals with Risilities in
Education Act (IDEA) does not apply to colleges and universities. Although two other federal laws
require colleges and graduate schools to assist students with disabilities, neither law requires
students to reveal their disabilities, and neitter law provides students with free diagnosis of their
disabilities. College disability coordinators whom we interviewed indicated that the prevalence

of college students with disabilities might be higher than the numbers of students who seek and
qualify for services. This issue is discussed further in the gaps and needs analgs$iapter.

B.WHAT DOESTHE WORKFORCPIPELINELOOKLIKE FORSTUDENTS WITHDISABILITIER

O
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As noted, in accordance with the Individuals with Disabilities Education Act, the New Y orka$

Education Department has prepared Special Education Data Profiles of each school district's

performance on 14 special education indicators against the State's targets. The data compiled

from these profiles are part of Annual Performance Reports, which OA ET Al OAAA -ET  OE /
year 2005-2010 State Performance Plan. While there are several indicators that could help

understand what the workforce pipeline looks like for students with disabilities, annual data are

not always available or reported foreach district for several reasons.

For example, Indicator 1 asks for the graduation rate of students with disabilities, but only if at
least 30 students with disabilities graduated. In many cases, particularly in smaller districts, the
number is less than 30. Indicator 14 asks for postschool outcomes including: the percent of
students who had IEPs, are no longer in secondary school, are enrolled in some type of post
secondary school, and who have been competitively employed within one year of leavinglhig
school. However, over the skyear evaluation period, school districts are on rotating schedules
for reporting results for several indicators, including Indicator 14. Each district is expected to
report only once on Indicator 14 over the sixyear period. In 2007-08, only five school districts
reported their post-school outcomes: New Rochelle, Ossining, Rye Neck, Tuckahoe, and White
Plains.

High School Graduation Rates

'l OET OCE EO0O8O AEAEAAZEAOI O O 1T AEA AT U AdntdwitbU x EA A
disabilities, it is possible to make some comparisons between districts that have posted data on

these indicators. For example, as the table on p. 52 illustrates, for the school year 22008 in

the three largest urban school districts in Westchster County» Yonkers, New Rochelle, and

Mount Vernom the percentage of students with disabilities receiving a regular diploma in four

years was 34.3 percent, 45.8 percent, and 36.6 percent, respectively. The state target for four

year graduation rates forstudents with disabilities is 38 percent or higher. Foutyear graduation

rates for all students in 2008 were 83 percent in Westchester and 88 percent in Putna.

In the smaller, more affluent districts, such as Edgemont, Katondlewisboro, and Scarsdale he
percentage of students with disabilities receiving a regular diploma in four years was 88.2
percent, 85.2 percent, and 84.3 percent. Thus, there are major differences in the fe@ar
graduation dates when comparing these districts, with less than hatif students with disabilities
graduating in four years at the largest urban districts compared to a majority of students with
disabilities graduating in four years at some of the smaller, wealthier districts.

A Five-Year Graduation Rate Can Make a Difference

The New York State Board of Regents is considering whether it should use either a fgear or a
five-year graduation rate or both for federal accountability purposes. The extra time can make a
difference, as the results in the following table illustate. In the majority of school districts shown
in the table on p. 52 the percentage of students with disabilities that graduated in five years is

7#7 OOAT 1T h $EAT Ah O 3THhAlGubnal BedvuépBA, (uAe®B 000DD ACAET ho
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greater than the percentage that graduated in four years. The table shows feyear and fiveyear
graduation rates by comparing the cohort who began school in 2003 and graduated five years
later in 2008 versus the cohort who started in 2004 and graduated four years later in 2008. For
example, in New Rochelle, 65.3 percent of students with disabilities graduatedexffive years, up
from 45.8 percent after four years. Similarly, in Mount Vernon, 41.3 percent graduated after five
years, up from 36.6 percent after four years. The graduation rates apply to those who graduate
with a Regents or local diploma.

2007-2008 shool Total Special % 4 Yr. Graduation | % 5 Yr. Graduation
Districts Enroliment Education Rate Rate
Enrollment
Westchester
School Districts
Yonkers 27977 3747 34.3 39.9
Mount Vernon 10546 1376 36.6 41.3
Peekskill 3060 466 50.0 NA
Port ChesterRye 4176 518 NA 19.4
Greenburgh Central 3123 278 NA NA
Tarrytown 3556 332
New Rochelle 13571 1214 45.8 65.3
Blind Brook 1530 115 71.0 79.4
Bronxville 2061 132 NA NA
Croton- Harmon 1783 232 NA NA
Eastchester 3312 244 NA NA
Edgemont 1948 241 88.2 NA
Katonah Lewisboro 4384 597 85.2 90.7
Scarsdale 4968 388 84.3 90.0
Putnam School
Districts
Carmel 5010 715 75.0 68.6
Garrison 301 26 NA NA

At the same time, however, the state has implemented increasingly rigorous graduation rate
targets for students with disabilities. While the 4year graduation rate target for students with
disabilities was 38 percent in 20072008, the target increases eaciear and will reach 52
percent in 2010-2011. It is also phasing out the local diploma. While requirements for the local
diploma have been increased in recent years, they are less stringent than the regular Regents
diploma.

Educators in interviews and foais groups pointed to the difficulties of fitting both academics and
vocational education into four years and indicated that many special education students needed
more time? at least five years to successfully transition to college, jobs, or other post
secandary options. They are also worried that the phase out of the local diploma would then
leave only two options: the Regents diploma and the IEP certificate, which many colleges and
employers do not accept as a high school diploma. These issues are disedss greater detail in
the gaps and needs analysis chapter of this report.
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C.WHAT DOESTHE TRANSITIONINGYOUTH WITHDISABILITIESPICTURELOOKLIKE?

Although successful transitions are easier to achieve in smaller districts with greater financial

resources? and money is a critical ingredient for successce 06 © 11 0 OEA T 11 U Al Al

Dedicated teachers and assistants acting as job developers and coaches, parent and student
involvement, district-and schootlevel leadership, and partnerships withbusinesses all contribute
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other post-secondary options. School districts are also much better equipped to implement
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responsibility is transition coordination. While several districts have transition coordinators,
many do not and transition planning is carried out on an ad hoc basis.

Several school districts in Wetchester are recipients of the state Model Transition Program
(MTP) grants through the Vocational and Educational Services for Individuals with Disabilities
(VESID). Clearly, some of these districts have implemented innovative transition programs for
students with disabilities. For example, New Rochelle High School has partnered with several
community agencies, colleges, and local businesses to offer a variety of caregtated courses,
college exploration classes, and communitpased workplace experiencecluding workplace
visits, job shadowing, and internships that may lead to paid employment.

Another district that received a MTP grant offers its students training in selddvocacy, resume
writing, job interviewing, and creating a portfolio. Students larn how to assess their strengths

and weaknesses, talk about their disability and what it means for them when they leave school
and enter the community. During the school year, special days are designated as transition days,
self-advocacy days or career dg. Former students that have successfully transitioned return to

the school to discuss their experiences and how they overcame obstacles. The MTP grant has
allowed another district to hire a job developer who has been very active in meeting with
studentson an individualized basis to discuss their career and vocational interests and

AAOAT 1T PET ¢ ET OAOT OEEPO ET OEA Aiii O1TEOU OEAO
education director, many students are getting jobs.

Other districts that do not have the benefit of MTP funds also have success stories in developing
work -related experiences. For example, in one small district, students initially go out to employer
sites in groups to learn about different types of jobs and then as they get older movea more
individualized job placements. They learn about the bus system and receive training in how to

ride the bus. In order to build communication skills, students develop Power Point presentations
about their goals, interests, and work experiences, amatesent their experiences in Committee

for Special Education meetings. The district has partnerships with both small and large
employers, such as the local pizzeria and an exercise club, as well as major chain restaurants and
hotels. Among the types of jobfilled: food preparation, kitchen work, housekeeping, and library
work.

w 2z oA N £ 0~ A
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training and also helps students acclimate to community college life. A teaching assidtades
with students on the bus and helps them navigate the campus, classrooms, cafeteria, and other
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college resources. In some cases, students can take a community college course. Another district
organizes College Fairs for its students with disabilitie who are collegebound.

Because finding and funding transportation to work sites is a problem, several districts have
developed work experiences on school grounds. For example,-campus jobs include library
work, filing and other office tasks in variousschool departments, and working in the physical
education department. In rural Putnam County, where transportation is especially difficult, one
school district has developed an enclave approach by partnering with Green Chimneys, which
operates a residentid treatment program and special education school on a 558cre farm in
Brewster. Students choose from a variety of job experiences, such as working in the school,
cafeteria jobs, organic farming, or caring for animals.

D.ARESTUDENTS WITHDISABILITIESBEING EDUCATED INHIGH-GROWTHSECTORS

On the one hand, students with disabilities are entering fields that do project lorigrm growth,
such as the retail field. But the positions they fill are often basic, entigvel jobs that do not
require any further education or training. The high growth sectors implied by this question are
those that require a postsecondary educational path or formal training beyond high school. In
general, high school students with disabilities are not being engaged in such jobshigh growth
sectors unless there are programs specifically designed with that goal in mind.

Some of the best examples are in districts with Model Transition Programs. For example, New
Rochelle High School has partnered with Monroe College and Sound Shdedical Hospital in a
program providing opportunities in health-related careers, a highgrowth sector. Juniors or

seniors can take a preemployment course providing skills specific to a career path in such
health-related fields as radiology, emergency roonmnursing, pharmacy, physical therapy, or
administration. A Monroe College professor from the Allied Health Career Program teaches the
course, and students have opportunities for internships in various departments at Sound Shore
Medical Center. Studentsaceive a college credit for the course. The program offers a beginning
£ O OOOAAT OO ET OAOAOOAA ET Aw@bi i1 OET ¢ AAOAAOO
assistant, nursing assistant, etc. In another College Exploration program, high schaabents

can enroll in college courses on a nematriculated basis as a way to explore various fields, such
as accounting, business management, culinary arts, criminal justice, hospitality management, and
information technology.

Southern Westchester BOCE$id Putnam/Northern Westchester BOCES work with school
districts to offer technical and vocational training in a wide variety of fields for high school
students with a range of disabilities, including those receiving local or Regents diploma, who may
be colege bound, and those receiving the IEP diploma.

The service providers we interviewed noted the lack of ability of students with low functioning
learning or cognitive disabilities to pursue jobs in high growth careers that require considerable
education or training. For many people with cognitive disabilities, one service provider
explained, their disability is a lifelong condition, and they have very limited ability to multitask,
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However, if computer technology can be adapted to support those with such disabilities,

opportunities in some highgrowth fields may emerge. For example, Westchester ARC is

partnering with the Westchester Institute of Human Development to develop computers that can

be used by people with disabilities who lack literacy skills. Some service providereted the

difficulties of keeping up with industry trends that show high growth and working with the right

employers in order to make the best placements. But another service provider pointed out that
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the individuals want to do those jobs, and whether or not they can do those jobs. You have to be
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In general, college students with disabilitiesnay be pursuing studies in high growth sectors at
the same rate as students without disabilities if they have learned to successfully advocate for

ADDOI POEAOA AAOAAOGEITT AT AAAT I I TAAQEITT 08 !1 OET OC
special career agising services or programs for students with disabilities, some do. lona
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on students with learning disabilities. The lona career Center actively seeks studentith
disabilities and has contacts in the corporate world that are more likely to have that kind of
AEOAOOEOU ET OEAEO x1 OE&ZI OAAho AAAT OAET ¢ Ol
colleges offer students with disabilities some assistanca ifinding jobs by connecting them to
state agencies, such as VESID, Commission for the Blind and Visually Handicapped, and other
community-based agencies. Westchester Community College offers job fairs that focus on
students with disabilities and also seres as the interview site for the Federal Workforce
Recruitment Program for College Students with Disabilities. Interviews are held for students
interested in permanent or summer jobs in the federal government or in participating private

sector compan ies.

O
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E. ARE STUDENTBEINGINFORMED OF THEVOLVINGECONOMY ANIENGAGED IN THE
WORLD ORNVORK AT ANEARLYAGE?

Actual work-based experiences for students with disabilities usually start in the high school years
beginning in ninth grade; some examples of how gh school students are engaged in the world of
work have been described in the prior two questions. Several districts recognize that education
about the work world and careers could start earlier in middle school and have implemented
career assessment planing when students are in seventh or eighth grade. In one school district,
students start meeting with their guidance counselors when they are 12 years old. The
assessments and followup conversations with guidance counselors provide students with
insights about their interests, which help them later on as they explore various technical
education or college opportunities.

But several educators noted that not enough career assessment planning takes place in middle
schools. They point to lax enforcement of #nNew York State law Level 1 Career Assessment for
Students with Disabilities, which requires school districts to ensure that students age 12 and over
shall receive an assessment that includes a review of school records, teacher assessments, and
parent andstudent interviews to determine vocational skills aptitudes and interests. As one
educator pointed out, these assessments are not about getting jobs, since students are only 12,
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applying to colleges or jobs.

Chapter Four: Gaps and Needs Analysis

A.RESEARCHMETHODS

The research methodology involves both quantitative and qualitative datd.he quantitative data

includes 2000 U.S. Census data, 2005 and 20@imerican Community Survey data, New York

30A0OA wAOAAOEIT $APAOOI AT O8O 61 AAOCET T AT AT A %AO
Disabilities (VESID) data; results from a survey distributed to school principals, district level

special education coordinators and transition coordinators; results from a survey distributed to

service providers, and data from other sources. The Connecticut State Data Center at the

University of Connecticut in Storrs compiled the 2000 U.S. Census and American Community

Survey dat for our analysis.

The research includes surveys of 92 service providers and 45 educators in the-8Y Talent for
Growth region, as well as interviews and focus groups with 82 people in Westchester and Putnam
Counties representing the key stakeholders ithe region? people with disabilities, governmental
and non-governmental service providers, K12 and college educators, parents of students with
disabilities, and advocates for people with disabilities. Individual interviews were conducted with
52 of thesepeople, and others participated in focus groups.

The surveys do not represent a random sample. Some of the service providers who responded to
the survey and participated in the interviews and focus groups may serve primarily
disadvantaged populations. Theesponse rate to the educator survey was low. We received 45
responses (6 percent) to the educator survey that was emailed to 735 educators in the-QY
Talent for Growth region of southwestern Connecticut and Westchester and Puthnam Counties,
including the principals of public and private schools as well as district level special education
directors and transition coordinators. By contrast, we received 92 responses (31 percent) to the
service provider survey that was emailed to 299 service providers in th€T-NY Talent for

Growth Region. Although we received a low response rate on the educator surveys, the
Westchester and Putnam educators we interviewed work in 16 school districts representing both
large, urban districts and small rural districts.

The suvey responsescombined with the focus group and interview results, offer valuable
insights from a variety of stakeholders, involved in different aspects of the employment and
education of both working-age adults and young people with disabilities.

The following is a discussion of the education results first, and then discussion of the workforce
results. Within both sections we identify the strengths, and then discuss weaknesses and gaps in
service.

B.EDUCATIONGAPS ANONEEDS

Discussion of the gaps ande®eds in the educational system focus on the following key issues:

1. Disparities in Special Education Services
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2. The Trials of K12 Transitions

3. Lack of Workforce and College Readiness skills

4. Disconnect Between the Youth and Adult Systems
5. Vocatioral Training vs. Academics

6. College Transition Difficulties

STRENGTHS

Although the stated task of this research was to identify gaps and needs in the educational system
in southwestern Westchester and Putnam Counties, we found numerous strengths as wéliere

are strong examples of success in both-kK2 and college transition experiences. And while
successful transitions may be easier to achieve in the smaller, wealthier school districts, money is
not the only critical element; dedicated teachers and teadahg assistants acting as job developers
and coaches, parent and student involvement, distrieand schootlevel leadership and support,

and partnerships with businesses are all necessary ingredients.

Particularly noteworthy when discussing strengths are lhe people who shared their views-
educators, parents, service providers, and especially young people with disabilities who are
developing leadership and advocacy skills that will benefit them regardless of the path they
choose? workforce, college, or othe post-secondary education.

Among the resources that strengthen the educational system for youth with disabilities:

innovative transition programs that combine careerrelated classroom lessons with work

experiences, schocA OOET AOO PAOOT AOOEEDO OEXAIQO ibiiearesA A OO0/
parent networking groups, peer support programs for young adults, afteschool and recreational

activities that build important social skills, collaboration among educators and service providers

to address key transition problems, developmenof enclave programs for students with autism

and other developmental disabilities, supported college education programs that help students

stay on track, and crossystems community initiatives that address educational, employment,

and residential challerges of transitioning youth.

When asked what schools do best to prepare students with disabilitider postsecondary
education or employment, most educator and service provider survey respondents agree that
schools do academics best. Other strengths ethools noted: diagnostic testing for identifying
disabilities in students and transition planning

The educator and provider results from our CINY Talent for Growth region are noted in the

tables that follow. About half of the educator and service proder respondents agreed that

schools provide academic instruction best. About half of the educator respondents and almost 40
percent of provider respondents said schools providéiagnostic testing for disability indication
best. About 40 percent of the edcators responded that schools do best allege counseling and
providing personalized counseling to match interests, aptitudes, and skills with job opportunities.
One third of service providers reported that schools do best at involving parents in transin
planning.
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Provider Survey Question:

What do K-12 schools do best to prepare students in special education programs and
students with disabilities for employment or post  -secondary education?

Provide academic instruction
Provide diagnostic testing for disability indication
Involve parents in transition planning

Help students understand the work world through
classroom curriculum

Help students understand the work worldthrough field
activities, special projects, guest speakers, etc.

Equip students with workforce readiness skills

Provide college counseling, including counseling about
assistance available to students with disabilities

Equip teachers with workforce-readiness curriculum
resources

Equip students with college readiness skills

Help students understand their legal rights and become
better self advocates

Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Count
44
34
31

19

18

20

13

11

10

Column N %

47.8%
37.0%
33.7%

20.7%

19.6%

21.7%

14.1%

12.0%

10.9%

8.7%

Educator Survey Question:

Which of the following does your school(s) do best to prepare students with disabilities
for post -secondary education or employment?

Academic courses

Diagnostic testing for disabilityindication
Personalized counseling to match interests, aptitudes, and
skills with job opportunities

College counseling

Workforce readiness training
Mentorships and internships
Selfadvocacy training

Assistive technology training

Job search training

Computer training

Yes
Yes

Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes

Count

23
21

18

Column N %

51.1%
46.7%

40.0%

37.8%
28.9%
22.2%
20.0%
13.3%
6.7%
0.0%
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Questions were included on both the educator and provider surveys about whatX schools

need to improve to prepare students with disabilities for employment or possecondary

education.Nearly 50 percentof the providers answered that schools need to hplstudents with
AEOAAEI EOEAO OO1 AAOOOAT A OEA x1 OE x1 Ol A OEOI OCE
ettho AT A T OAO tm PAOAAT O OAEA OANOED OOOAAT OO «x

Educator Survey Question:
Which of the following does y our school(s) need to improve in order to better prepare
students with disabilities for post -secondary education or employment?
Count  Column N %

Workforce readiness training Yes 23 51.1%
Mentorships and internships Yes 20 44.4%
Job search training Yes 19 42.2%
Selfadvocacy training Yes 19 42.2%

Personalized counseling to match interests, aptitudes

and skills with job opportunities ves 15 SO
Assistive technology training Yes 12 26.7%
College counseling Yes 10 22.2%
Academic courses Yes 5 11.1%
Diagnostic testing for disability indication Yes 4 8.9%
Computer training Yes 4 8.9%

4EEOOU Z£EOA PAOAAT O T £ DOTI OEAAOO AT OxAOAA OEAO
OAAAET AOGO AOOOEAOQI Oi OAOT OOAAQGA A AOTAIAETAED 100R” £
OOAT OEOET T DPIATTEITC86 | OAO EAI £ 1T £/ OEA AABAAOT O
improve workforce readiness training. Over 40 percent of the educators agreed that their schools

need to improve mentorships and intenships, job search trainingand selfadvocacy training in

order to better prepare students with disabilities for postsecondary education or employment.
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1.DISPARITIERAMONGSCHOOIDISTRICTS

The largest challenge in serving children with disabilities is financial school districts need

money to fully implement the provisions of the
Individuals with Disabilities Education Act.
Educators. The increase in the prevalence of
autism is a particular concern due to the high
costs associated with provision of services for
autistic children. The financial difficulties of

fully implementing the law have been increasing
and will continue to increase.

According to parents interviewed, another
major challenge is that not all teachers and
administrators comply with mandates of the
Individuals with Disabilities Education Act or
with the provisions of Individual Education
Programs (IEPs) created pursuant to the law.
Some of the compliance failures occur due to
lack of resources. Other compliance failures
occur due to lack of knowledge about the
education needs of students with disabilities
and the prowvisions of the law.

One parent advocate leader noted a lack of
adequate training for teachers who instruct
students with disabilities? both special
education teachers and regular teachenrs

which impacts the ability to properly

mainstream students with disablities: 03 B A A
ed teachers are overwhelmed and under trained.
Some special education teachers do their jobs
very well. The teachers still need to be equipped
xEOE O1T 110 O EAI B OEZ
4EA OAOEAAEI EOU EIT OAE
implementation of IDEA and trangtion planning

Quotes from Educators:

O -1 00 A lerployes Aoot Aohsider the

IEP diploma (Individualized Education Program) a
high school diploma. Yet parents may not
understand or realize that; this is a particular
problem in SpanistOPAAEET ¢ A&AAIl EIl E,

0) 060 OEA OOOAAT OO xIEQE
worry about the most. The agency that handles
them, Office of Mental Health, provides mostly
mental health services rather than connecting to

the world of work. They need to go through the

adult classification system to get psychiatric
services. Yet, wducated and lowincome families
ATT1T60 O AARADAADAEDOEAOAEC

CIlET¢C O PAU &£ O OEA DOL
TAAAAA O NOAI EEU £ O OE
O7EAT Ui d ITTE AO EOh OE

successful and put their naenon the map for
OPAAEAT AAh OEAUB80OA OOA}Z
AEAO8 O xEAO EO AT T A0 AT x

O4EAOA AOA CiiT A OEET GO E
where it may look like they are not happening. The
AE££ZROAT AA EO OEAO xEAI
administrative leadersie 8 OOUET ¢ O1 C
working, and looking at what kids need, it then
EADPAT O 111U ET EOIIT AOQOEI

can be a reflection of districtlevel leadership or lackofits O) OEET E EO AT i1 A0 Al

valued. There may be an instance where an administrator believes strongly in special education, but

the superintendent says it coststoomuchinh AU8 ' T A OEA OOPAOKRIe®AT AAT O

special education educator and consultant who has evaluated school distric67 EAT OEAOA EO
"""""" OAAAEAOO A1 OEAE
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Appropriate technological accommodations for students with disabilities can make a major
AEEZERAOAT AA ET OOOAAT O06 1 AAOT ET ¢ AAEI EOEAO8 9AO0
difficulty using it; survey results from our CEFNY Talent for Growth region in the followingtable

reveal that 26.7 percent of educators ranked technology the second lowest in easé-use.

Overall, how easy or difficult is it for your school(s) to provide the following
accommodations to students with disabilities?
Count Column

N %
Modifications to the curriculum Very easy 18 40.0%
Modified assessments Very easy 18 40.0%
Modified in-class assignments Very easy 17 37.8%
Extra time with a teacher or other professional Very easy 17 37.8%
Modified homework assignments Very easy 15 33.3%
Modifications to the physical environment Very easy 12 26.7%
Technology to help students function in the Very easy 12 26.7%
school
Modifications to the school's discipline system Very easy 10 22.2%

2. THETRIALS OK-12 TRANSITION

Educator OOOOAU OAOOI 00 OEi x A CADP AAOxAAT OEA OAEI]
perception of its effectivenessWhile nearly all educator respondentsidentify individual

transition plans as the most used88.9 percent) and most needed (86.percent) strategy to

help students with disabilities learn about their posthigh school options, onlyabout half

said it was the most helpful strategy. In focus groups and interviews, Westchester and

Putnam educators acknowledged the need for improvementi® how transition plans were
implemented, but cited the lack of two critical resources: time and money.

Because the transition provisions of the federal law are relatively new and because the
provisions came without sufficient funding to fully implementthe law, many school districts are
currently focusing on compliance, documentation, and paperwork issues rather than focusing on
developing exemplary programs for transitioning students.
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Transportation difficulties, lack of certification for transition planners, and lack of personnel
plague transition efforts. In many cases, no one person is assigned to the role of transition
coordinator, resulting in a haphazard, aehoc agroach to transitioning planning. Implementation

varies from district to district; and success depends upon
teacher dedication on the frontline and strong
leadership and support at the district and school level.

To be successful, transition planning should be a
collaborative process, involving students, parents, and
teachers; and it needs to start early. In many cases that
AT AOT 60 EAPPAT h AT A OEA b
with miscommunication and lack of trustpreventing
successful transition plans. Several parents felt schools
are interested only in saving money rather than in
providing the best services for their children. One parent
wished for more openness on the part of school officials:
O) 6 A 1 té&skhoddbeingddore op@n about what
options are available. | am sort of on my own to find thing
I 60h AT A ) &6i OEOA AnoiheEpareit E 1
felt the push for college was inappropriateO- U  OT 1
11t grade. The transition plan accordingp his school

)y 060 EOOO 11 O OAAI EOOEAS8 -
AT 1 OAAOCAOGOh AT A EA EOOC
own with a tremendous amount of anxiety on my g8 6

Several reasons are cited for the lack of parent and
student involvement. One transition director noted that
parents living in inner cities may have trouble getting to
transition planning sessions, partly due to transportation
problems or they lackad AOO O1T 1T O AT 18
AT i DbOOAOOKh O OEAUBGOA 1160
to make the right choices. Also at a disadvantage are
students in families that speak English as a second

i ATCOACA AT A xEI OA PAOAT O«
neededfor a successful educational or transition
experience. Lack of transportation is also cited as a
problem in rural Putnam County, where educators and
service providers report low parent student turnout at
transition fairs.

@ o6) 060

TT6 A I AOGOAO 1
OAODPI T OEA mattér 6 districts 15
having enough resources or personnel to
make this happen. To do it right takes a lot

i £ OEI A AT A £ AOO8 ! “A
developing jobs in the community, that
takes a lot of time and personal attention

to the employerOOOA AT OOh AT A
Educator

0) OEETE EZE£ xA EAA Ol

transition coordinator that could help the

kids. If one person could just focus on

OOAT OEOEIT DI ATTET Ch

much more robust and effective

transitioning® OT COAI 8 A0 1 BDI

people wearing many different hats and

AT ET ¢ EO JEHucaibEA ODPI Oi
I

O4EAU TT1U xAl OAA O 4

of some of his services, and | was looking to

get him potentially more services for

0001 OET ¢8 ) iObAtHWRINKEET .

OEAU xAOA EEIT A -Paentbl .

O, AG6O EAAA EOh AZEAO

for Special Education] meetings happen

where students are nowhere in sight, and

OEAGB0 11 O OAAI EOUR (E

AOOOOA xEOET O&ervioee Al |

Provider
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Several service providers note that students are often not present at Committeer fSpecial
Education meetings, when transition planning takes place. In some cases, providers note that
parents are trying to shield their children, not wanting them to hear about their disabilities. Yet

DAOAT 60068 OAT AAT Au Oi

A Rof theGaBilityBoQindérdtah Otke®d disaldily, A O

AEE

build self-advocacy skills, and be an active participant in the transition planning process.
Disability advocates stress the importance of building sefidvocacy skills and note it can begin as

early as elematary school age.

3.LACK ORNORKFORCEREADINESSXKILLS

Many parents and providers reported that
schools focus more resources on college
bound students rather than those entering the
workforce directly. When asked about the
areas for improvement in k12 schools

needed to prepare students with disabilities
for employment or post-secondary education,
less than a fifth of provider survey
respondents 174D AOAAT 6q AEORA
need for college readiness skills, while over
two-fifths (42.4 percent) reporOAA OO0,
need for workforce readiness skills. Nearly 50
DAOAAT O T £ POT OEAAOO
Ol OO01 AROOOAT A OEA xI
activities, special projects, guest speakers,
AOA8o | OAO EAI £ 1T £ OE
schools needo improve workforce readiness
training and over 40 percent cited needed
improvements in mentorships and

internships, and job search training.

Middle school is a good time to lay the
groundwork for effective transition planning,
and that includes raising ©OA AT 006 £
I £/ OEA x1 OE x1 Ol A8 4E
and one reason may be weak enforcement of
a New York State law known as Level 1 Caree
Assessment for Students with Disabilities.

Career assessments are intended to start scheparent-studend AEOAOOOET 1 O

O03A1 £ AAOT AA At th&kitls @ddi neddl$ D
to be started early on. It could start as early as five
years old. What are their challenges? What do they
find difficult in class? When kids are five or six you
can talk to them on their level of understanding
instead of first hauwng those conversations with them
in12rCOAAAR xEAT EOB80 --OI 1
Disability Advocate

O0AOAT 6O Ai A AEOOAOOEAA
overprotect them. Their families have to teach them
how to navigate the things they have to naviggtso

they know what their needs are and how to address
them. Schools, teachers, psychologists need to do
OEAO8 91 0 EAOA O OOAC
176 ciei¢c of Al EO A& O U
Disability Advocate

O0AOAT O ET OEABUA8 AJ 06 &@0A 0,
EAOAh AT A OEAO xAB0OA AOE
kids need to be more independent, yet with

transition planning, we try to call the parents back

in after we have already pushed them away. This is
because the kids are goirtg need them again once

we drop out of the picture. We cannot, however, let

the parents get too involved in the process. There is a
/EE1 A --Edéchtdy 8nd Consultant

I £ 0060,

abilities, and interests in middle school. When done right, career and vocational assessments
provide students with insights and direction, whether they are exploring technical education
opportunities or are collegebound, according to one Westchester County school district

administrator.

Another challenge for everyone involved is understanding how to best meet the different
workforce readiness needs of students with different disabilities, whether physical, cognitive,
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The transitioning and placement of students with more severatellectual and cognitive

AEEEFEAOI OEAO EO AOPAAEAI I U AE AEE Afkingand CEOAT Al b
computer skills, even in the case of lesskilled entry level jobs. Placement of those with

emotional or psychiatric disabilities but with high 1Qs may involve learning appropriate behavior

and social interaction on the job.

In focus groups and interviews, educators and service providers noted that parents and students
may have unrealistic expectations of the workforce readiness skills eeled in a changing, more
demanding job market:

O0AOAT OO OAU ) xAT O T U AEel A O1T [T AEA Evy AT EI
AiT1T60 O1 AAOOOAT A OEAO ET AO AOA AAATITETC i1 OA A
work. Employers aresking employees to multitask, to be able to sub for other jobs when needed,

AOGO 1 00 Al EAT OO 1 AU 1 SefvicePbovideADAAT A 1T £ AT ET ¢ OEA

0
1

We are working with people who have cognitive disabilities that are lifelong conditions. They have

very limited ability to multitask. Most of the jobs available today you need to be able to do a variety

I £ OAOGEO88T1T 1T1TA xABOA xT OEET ¢ xEOE EO CclETC OI
Service Provider

Schools noted lack of personnel resouss as one of the gaps in transition services. Yet, fewer

than half of the respondents to the educator survey indicated that they use nonprofit and

government agencies for vocational assessment, job training, job placement, and job support, and

even fewer rely on businesses for those serviceslhe following charts indicate that most
educator survey respondents said they used school employees for those tasks.

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of vocational assessment?

Count Column

N %
School employees for vocational training Yes 35 77.8%
Non-profit organizations for vocational Yes 17 37.8%
training
Government agencies for vocational training  Yes 16 35.6%
Consultants for vocational training Yes 12 26.7%
Businesses for vocational training Yes 6 13.3%

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of job training?

Count Column

N %
School employees for job training Yes 32 71.1%
Non-profit organizations for job training Yes 17 37.8%
Government agencies for job training Yes 14 31.1%
Businesses for job training Yes 12 26.7%
Consultants for job training Yes 10 22.2%
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What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of job placement?
Count Column

N %
School employees for job placement Yes 26 57.8%
Government agencies for job placement Yes 17 37.8%
Non-profit organizations for job placement Yes 16 35.6%
Businesses for job placement Yes 13 28.9%
Consultants for job placement Yes 7 15.6%

What types of personnel, organizations, or agencies does our school(s) use to help
students with disabilities in the area of job support?

Count Column

N %
School employees for job support Yes 26 57.8%
Non-profit organizations for job support Yes 17 37.8%
Government agencies for job support Yes 13 28.9%
Businesses for job support Yes 9 20.0%
Consultants for job support Yes 7 15.6%

4. DISCONNECBETWEEN THEYOUTH ANDADULT SYSTEMS

When students graduate from high school, whether at age 18 or beyond by age 21, if they have

not connected with an adult service agency, the opportunity for a successful transition to work
diminishes significantly, as well as the resources available. Onersice provider notedOx EAT UT O
go from special education to adult services, the amount of dollars available for a student reduces by
AAT OO0 0 wYeh deidefolovddars say many students and families have not connected with
transition agencies in time. If students have not applied with VESID, Office of Mental Retardation
and Developmental Disabilities, or the Commission for the Blind and VisuallyaHdicapped for
services, they may sit at home for months or longer, doing nothing and losing valuable skills
OEAUGOA 1 AAOT AA ET OAET T 1 O8

Several school districts suggested that earlier and more frequent representation of VESID in the
high school transition process would be helpful. This has been difficult since VESID notes that
budget cuts and state hiring freezes have caused an overload of clients applying for services,
making it increasingly difficult to reach out to school districts. The Westchester VESdistrict

office cites a 50 percent increase in clients, jumping from 2,100 to 3,200 clients in the past year.
The average caseload is between 150 to 250 clients per counselor. Private service providers can

help school districts get students connected tthe right state agencies and services, but several
providers noted schools were not always responsive to their outreach attempts.
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Parent advocates say the process of connecting to adult agencies can be overwhelming to
parents, since different state agencies have different application procedures, eligibility

requirements, and levels of job support.
The adult system does nobhave the
flexibility and intensive support that is
available in the school system. Several
educators and service providers noted
that students with emotional disabilities
could fall through the agency cracks,
since the Office of Mental Health
provides mosty mental health services
rather than employment services, but
OEAU AiI 160 NOAI EAU

because they may be above the IQ limit.

In most cases, VESID funding for
employment is designed to be short
term, providing for intensive job
coaching inthe beginning and then
tapering off. For some, this may not be
enough support. For those with more
severe cognitive disabilities, OMRDD
may be a better fit. But, disability
advocates note that parents need to
understand how to best advocate for
their children in order to qualify for
OMRDD services.

According to the transition services
office of the Westchester County
Department of Community Mental
Health, the majority of transitioning
youth are entering day treatment
services, rather than vocational traifng,
jobs, or college. In June 2009, 98
students aged out of Westchester
County school districts at age 21. The
majority, 60 students, entered day
habilitation services; 30 entered
vocational programs; 8 went on to

college. The trend has been the same for

the past three years

County transition officials and parent

networking groups stress the importance of
Medicaid Service Coordination (MSC) as a

O4ET OA OOOAAT OO xEI ¢iI OEOI
an adult agency] and get their toe into the work world

earlier on while still in high school, generally will be
OOAAAOCOAEOI AT A OEAUSIIT 1 AOA!
xI OEOET P8) 06 O O Eales ithodtAlftiose x
supports ahead of time where we find they are floundering,
EAOA 1 EOOI A AEOAAOET 1 hSenfide A
Provider A

O07A80A OAAT EEAO xEOE OIi A O
i AOGEh AT i DbOOAON Adbdwithiey AA OEA
Al T 61 AAOn OEAU 11 OA OEAEO OI
everyday and then training is more difficult since the

I AAOT ET ¢ A O osthicePviderOAAOA 086

O4EA /-23%33 OOOAAT OO AOA EET .
funding, the students withdarning disabilities can go

OEOI OCE 6%3)$h AOO EO8O OEA
AEOAAEI EOEAO xEI AOA O AEAE
OEA T1TAO ATiEITC AAAE AEOAO
EAi P8 7EAO Al ) Al e-EducagEAAIl E

O4EA /-2%3% AOT AET ¢ OUOOAI h g
A T AAEAAT 11T AAIh AAGAA 11 Of
abilities. In order to qualify for these services and get the
iTo00 Ii1TTAU £ O AAOI O OAOOGEA.
OOOAAT OOGEDADAT ODAROUDBEG OA
into personcentered planning and individualized services,

£l AOGOET ¢ IiTOA 11 OODBPDI OOET ¢
AAEI EOEAO8 0AOAT 60 T AAA Oi
Al 1T £O0OCE1T cPakm and Bisakligy ddwcate

X

critical step in linking to adult service agencies that have contracts with OMRDD. According to
Parent to Parent of New York\{ww.parenttoparentnys.org), a statewide na-for- profit

organization with a mission to support and connect families of individuals with special needs,
MSC means families will be assigned a service coordinator who can help navigate complex benefit
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and employment systems and develop a personalizedgm including not only work goals, but also

residential, social, and recreational activities.

5.VOCATIONAL TRAININGMACADEMICS

Several educators interviewed noted the difficulties of fitting vocational training and academics
into four years of high £hool. Federal mandates under No Child Left Behind reward school
districts for graduating students in four years versus the extra time often needed by many
students with disabilities to successfully transition directly to the workforce or to college.

Additionally, in New York State, the push has been to obtain a Regents diploma in four yeaes
goal also voiced by some students with disabilities, eager to graduate in the same amount of time
as their peers without disabilities, and parents who believe collegis the appropriate next step

for their children. In that case, say educators, the focus is on providing academics, with very little

OEIi A OI DOl OEAA O1 AAGET 1T Al
push for academics andhe college route versus the vocational
path, and educators disagree.

Educators noted the need to bring more BOCES technical
training into the schools rather than send students out to
BOCES locations. Offering such courses in the high schools ar
making it available to all students might reduce the stigma that
some educators and parents reported is attached to
attendance at a vocational or technical program. Southern
Westchester BOCES is increasingly locating more of its specia
education vocational classe# schools rather than at BOCES
locations in order to provide students an integratedsocial
experience.

One educator suggested a model career pathways program,
operating successfully in a New Jersey high school, which
offers courses for all students to ierease their awareness of
various career and vocational education options and the
training requirements. The program has helped reduce
dropout rates because students are more engaged in their
learning and see a connection between their education and
work.

6. COLLEGETRANSITIONDIFFICULTIES

Two major themes emerged in interviews with college
educators:

e Students with disabilities who transition from the
protective K-12 special education environment
regulated under the Individuals with Disabilities
Education Act have difficulty adjusting to the college
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have that skill because they have had

a treatment team that told them
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adult once you get to college, so if a
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College Disability Officer
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expectations academicalty this is

the biggest need, because what we
see with all students (including those
without disabilities) is that the gap
between high shool and college is
increasingly wide. College is a shock
once they get there. The level of
expectation is so much different. In
high school, students with disabilities
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support8 6 llegelDisability Director
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system of disability service provision under the Amegans with Disabilities Act. The KL2
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system expects schools and teachers to provide services; in college, disability services are
only provided if students take the initiative to reveal and to prove their disability and
request appropriate accommodations.

e Students with certain types of disabilities are entering college academically unprepared
to do collegelevel work.

College students with disabilities who need accommodations must have selflvocacy skills and

be willing to disclose their disabilities, y& many appear not to have acquired that skill and are

not aware of their legal rights. One college disability officer noted that this is a problem
particularly among first-CAT AOAOET T AT 11 ACA OOOAAT OO xET Al 18¢C
system. Several allege disability officers noted that some students do eventually disclose and

apply for services, but only after struggling in

classes for weeks. One college disability officer

said incoming high school students with A300AAT OO0 xEOE AEOAAE’
disabilities are not aware of and havenot used for themselves. They need to adjust to that.

the various types of assistive technology With students who identify themselves, we try
available to people with disabilities. to acclimate them and explain that the rules of

the game are different. Sed{dvocacy and time

When the transition plan for a student with an management are big dealsStudents need to

intellectual disability includes post-secondary inform the faculty of their needs before classes
education, the student is often not able to begin so that proper accommodations can be
succeed in collegdevel courses due to an I A A A®obege Disability Director

inability to read or write on a college level. Lack g ¢
(0}

of academic preparation is a problem that

applies to students without disabilities as well,

but bringing students with more severe learning

or cognitive disabilities up to speed is especially difficult. Colleges have little or no funding for

disability diagnosis testing, and few college instructors have special education training. Several

college disability officers noted theincreased need for more academic support and extra tutoring

Ol EAI B OOOAAT OO xEOE AEOAAEI EOEAO8 |/ OEAOO OAU
attentive to students with special needs, especially freshman, and to be very upfront early on

about course requirements and deadlines.

Despite these problems, there are several success stories pertaining to students with various
types of disabilities attending colleges, includinghysical, sensory, psychiatric, and learning
disabilities. For example Westchester County students who enter college with a diagnosed
mental illness can receive special coaching and support, regardless of where they attend college,
through a Supported Education Program offered by The Guidance Center of New Rochelle. The
majority of students enrolled in this program attend SUNY Purchase. The program offers both
academic and emotional support, including academic counseling, time management, peer
mentors, advocacy, social skills, and assistance with managing disclosure issaed in

identifying learning disabilities. The program is also well connected to other departments on
campus, such as the learning center, career services, and the advising center, which are all

ET OACOAI PDPAOOO 1T £ OEA OOOA A3 &awdnio @ Yohkerd aOaE601 AGDA
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recently started a Supported Education Program to help students with various types of
disabilities prepare for and succeed at college.

New Rochelle High School seniors can take a collelggel course at Westchester Community
College that teaches them critical thinking, goal setting, and study skills they will need as entering
freshmen. In a panel discussion of students with disabilities attending Westchester Community
College, students were appreciative of the support they ceive from both the college disabilities
office and from WCC faculty, and said these are key factors in their successful experiences at the
college. lona College offers a College Assistance Program for students with learning disabilities
and/or attention d eficit disorders that includes professional tutoring and other support services.

One school district special education director noted an increase in colledevel programs for
students with learning disabilities being offered in New York State and nearlstates, including
Pennsylvania. Both high school and college representatives in Westchester County noted
increased outreach efforts on both sides, with more colleges reaching out to high schools to let
them know of their programs, and more high schools cdacting colleges in order to learn about
programs and place their students with disabilities. Some school districts have initiatives
underway to help students with disabilities succeed in college. For example, one Westchester
school district offers a collge transition program for its students ages 18 to 21 to introduce them
to college life at Westchester Community College and become familiar with the various college
resources, including the tutoring and disability services, cafeteria, and classroon#nother
district organizes annual College Fairs for its students with disabilities.

Community organizations offer teens and young adults in this area the opportunity to build
leadership and selfadvocacy skills, through such peer support groups as the Youth Forum,
sponsored by Family Services of Westchester. Youth Forum members includeaigg people ages
16 to 24 who have been involved in mental health services, substance abuse systems, and the
juvenile system. The Forum provides members the opportunity to socialize, support one another,
and learn how to take charge of their lives. Membenslan skill-building and goatsetting activities
and invite outside speakers from various professions.

A helpful Post Secondary Readiness Rubric has been developed that students, parents, school
counselors, and teachers can use to help students determinevthey perform at some of the
critical academic and social skills needed to succeed in a pestcondary setting, such as a
vocational school, community college, or fouyear college or university. The guide was
developed as part of the Model Transition Prgram and funded by VESID$

C.WORKFORCEAPS ANONEEDS

Discussion of workforce gaps and needs focuses on the following seven issues:
1. The Economic Crisis

2. Transportation Problems

18 PostSecondary Readiness Rubrisugust 2008, NYS Education Department, Vocational and Educational Services for
Individuals with Disabilities; University at Buffalo, The State University of New York.
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4. WorkEnvironment Concerns

5. Difficulties in Navigating Complex Benefit/Work Incentive Systems

6. Financial Disincentives to Work

7. Training and Funding Gaps

STRENGTHS

Although our stated task is to find gaps and needs in the workforce system in Westchesaad
Putnam Counties, there are numerous strengths as well. Employers find there are bottdime
benefits to hiring people with disabilities. There are tax incentives and employer supports
available, such as prescreened employees, free job coaching anetlog+job training. Service
providers are building relationships with employers and developing successful job placement
and retention strategies. There are examples of interagency collaboration to share best practices
and job leads, as well as partnerships ith research organizations and universities to advance
technology that will improve the job prospects of people with disabilities. The determination and
resourcefulness of the people we interviewed is also a major strength: employees and job seekers
with disabilities, government employees, nonprofit agency employees, job coaches, job
developers, and disability advocates. Many of these individuals have dedicated themselves to
improving employment opportunities for people with disabilities.

SURVEYGAPS ANDNEEDSRESULTSROM OURCT-NY TALENT FOFGROWTHREGION

In an effort to discover which employer factors, employee factors, and service provider factors
are most challenging to people with disabilities, we included a series of three questions on the
service provider survey.

Emplovyer -related challenges

When we ranked the employer factors according to the number of respondents who rated each
AAAOTI O AO OOAOU AEAITT AT CEIchde OEA 1100 AEAIIT AT C
transportation to the employmentOE OA86 / OEAO AEAI 1 AT CET ¢ AibBlITUA
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How challenging are the following employer -related factors in finding and/or retaining jobs
for people with disabilities?
Count Column N %

Lack of adequate public transportation to the
employment site Very challenging 52 56.5%
Increased complexity of work roles Very challenging 46 50.0%
Lack of knowledge about people with disabilities ~ Very challenging 32 34.8%
Lack of flexible work hours Very challenging 27 29.3%
Negative perceptions of people with disabilities Very challenging 25 27.2%
Lack of suitable trainingresources Very challenging 16 17.4%
Fear of legal repercussions Very challenging 17 18.5%
Lack of advancement opportunities Very challenging 14 15.2%
Cost to accommodate disability Very challenging 11 12.0%

Employvee-related challenges

How challenging are the following employee -related factors in finding and/or retaining jobs
for people with disabilities?
Count Column N %

Lack of skills, education, or experience to match
available openings Very challenging 47 51.1%
Fear of losing governmensupport benefits Very challenging 42 45.7%
Lack of ability to navigate complex employment
systems Very challenging 42 45.7%
Lack of job search skills Very challenging 30 32.6%
Unrealistic expectations for the type of job and
salary Very challenging 31 33.7%
Increased incidence of emotional problems Very challenging 29 31.5%
Lack of awareness of government support
benefits Very challenging 27 29.3%
Increased incidence of drug/alcohol addiction
and/or abuse Very challenging 21 22.8%

When we ranked the employeeelated factors according to the number of respondents who

OAOGAA AAAE EAAOT O AO OOGAOU AEAI T AT CET choe OEA 11
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Provider -related challenges

When we ranked the providerrelated factors according to the number of respondents who rated
AAAE EAAOTI O AO OOAOU AEAT T AT CEIchd OEA 110060 AEA
challenging provider-OAT AOAA EAAOI O xAO Ol AGEKOOAE AABAI O 1 I1AT A

How challenging are the following provider -related factors in finding and /or retaining jobs
for people with disabilities?

Count Column N %

Funding cuts Very challenging 46 50.0%
Lack of personnel to adequately serve cliebad Very challenging 34 37.0%
Accountability changes that interfere with the

provision of services Very challenging 20 21.7%
Overlap or duplication of services Very challenging 11 12.0%

Successful job placement and retention strategies

Respondents tathe service provider survey have had their greatest success placing people with
disabilities in retail sales positions, and have also had success with placements in administrative
support positions.

In what positions has your agency had the greatest succe ss with placement of people
with disabilities?
Count Column N %
Retail sales Yes 60 65.2%
Administrative support Yes 33 35.9%
Construction, maintenance or repair Yes 22 23.9%
Production or transportation Yes 21 22.8%
Professional Yes 9 9.8%
Management Yes 5 5.4%

SAOO0EAA DPOI OEAAO OADBOA ARIN DOAT A DRAEIOEAOCE @I OEA 11 «
finding and/or retaining jobs for people with disabilities. Other very helpful strategies include
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least helpful strategy.
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How helpful have you found the following strategies for finding and/or retaining jobs
for people with disabilities?

Onssite job coaching

Personalized counseling to match interests,
aptitudes, skills with job opportunities
Mentoring and internships

Workforce readiness training

Computer training

Job search training

Selfadvocacy training

Disability awareness training for employers
Assistive technology

Diagnostic testing for disability indication
Online databases of disability employment
resources

Job fairs

Very helpful
Very helpful

Very helpful
Very helpful
Very helpful
Very helpful
Very helpful
Very helpful
Very helpful
Very helpful
Very helpful

Very helpful

Count
69
50

43
42
36
36
35
30
20
20
14

Column N %
75.0%
54.3%

46.7%
45.7%
39.1%
39.1%
38.0%
32.6%
21.7%
21.7%
15.2%

9.8%

We asked educators to tell us which from a list sEsources orstrategies are most needed to help
students with disabilities learn about their posthigh school options. The educators placed
individual transition plans at the top of the list, followed by nentorships or internships and
guidance counselors.

Which of the following resources or strategies are most needed to help students with
disabilities learn about their post -high school options?
Count Column N %
Individual transition plans Yes 39 86.7%
Mentorships or internships Yes 36 80.0%
Guidance counselors Yes 31 68.9%
Visits to colleges Yes 18 40.0%
Visits to local businesses Yes 13 28.9%
Internet resources Yes 13 28.9%
Job fairs Yes 12 26.7%
Visits from employment agency personnel Yes 10 22.2%
Visits from college admissions counselors Yes 10 22.2%
Parent or community volunteers Yes 8 17.8%
Visits to employment agencies Yes 4 8.9%

The service providers, educators, and others interviewed individually and in focus groups in
Westchester and Putnam Counties provided information that illustrates and helps to understand
the most critical workforce gaps and needs as identified by survey results. A discussion of the key
issues follows.
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1. THEECONOMIERISIS

According to many pe@le we interviewed, the biggest workforcerelated gap affecting people

with disabilities is the tremendous loss of jobs due to the worst economic recession that has

affected this nation since the Great Depression. The @Y Talent for Growth region, like e rest

of the nation, has felt the impact of the economic crisis. And although the latest U.S. Labor
$APDAOOI AT O OAPT OO0 ET 3ADPOAI ARAO ¢nmnw ET AEAAOAA A
for the thousands of individual® with and without disabili ties? who have lost their jobs and are

still out of work. The impact on those with disabilities is especially severe. According to the

Bureau of Labor Statistics, only1.8.4 percent of people with disabilities nationwide were working

in September 2009, compeed with 64.1 percent of people with no disability who were

working.19

Almost three-quarters (72.8 percent) of service providers in the CINY Talent for Growth region

OAODPITTAET ¢ O 1T 00 OOOOAU OAEA OEA AbOadkly® AATTI
serve people with disabilities. Over twethirds (68.5 percent) noted people with disabilities face
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(32.6 percent). People we interviewed service providers, educators, and people with

disabilities? repeatedly expresed concerns abouturrent and future job prospects for those

with disabilities. Service providers talked about case overloads and long wait lists at their

agencies for services. In focus groups and interviews, educators also noted that layoffs of special
education staff due to budget cuts were impacting their ability to serve students with disabilities.

2. TRANSPORTATIORIFFICULTIES

Lack of transportation to work sites is the greatest challenge affecting the employment prospects

of people with disabilities in the CTNY Talent for Growth region. When asked about a variety of

factors affecting their ability to find or retain jobs for people with disabilities, over half (56.5
DAOAAT 0q T £/ OEA OAOOEAA DPOI OEAAOOG AEOAA O1 AAE 1
OEOAG AO A OOAOU AEAI T AT CET Co6 9%A&pe@éndtonsidétiEd A OEA
O0AOUG 1T OAGAT i AKEEDCOo ZEAAOI 08

Results from two other questions in the service provider survey indicate that better

transportation services is both a highly needed and helpful resource for people with disabilities

in our CT-NY Talent for Growth region. According tohree-fourths of the respondents (76.1
DAOAAT 6gh OEI bOi OAA OOAT OPI OOAOGEITT OAOOEAAOGHG EO
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and/or retaining jobs for people with disabilities.

19 Retrieved October 6, 2009 from http://www.bls.gov/cps/cpsdisability.htm
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What other resources are most needed to find and/or retain jobs for people with
disabilities?
Count Column N %

Improved transportation services Yes 70 76.1%
Flexible work hours Yes 57 62.0%
VoIL_mteerlng to familiarize people with work Yes 40 43.5%
setting

Employer tax credits and incentives for training Yes 32 34.8%
Collaboration with other community services Yes 27 29.3%
Work from home or telework Yes 18 19.6%

How helpful have the following factors been for finding and/or retaining jobs for people
with disabilities?
Count Column N %

Improved transportation services Very helpful 61 66.3%
Flexible work hours Very helpful 58 63.0%
Volgnteerlng to familiarize people with work Very helpful 36 39.1%
setting
Collaboration with other community agencies Very helpful 35 38.0%
Employer tax credits and incentives Very helpful 25 27.2%
Work from home or telework Very helpful 17 18.5%

Many interviewees and focus group participants cited lack of transportation as a major problem

£l O PAI PI A xEOE AEOAAEI EQOEAO8 'i11¢c OEA AT1TAAOI
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Transportation is a particular problem in Putham County and northern Westchester County

because of their rural nature. Putnam County lacks major eastest highways and in the western

part of the county has no northsouth public bus transportation. One third of Putham County is

not served by any bus system regular or ParaTransit.

The ParaTransit system provides an important public service for people with disabilities but has

limitations for those who work. By law, ithastobeave | AAT A xEOEET OEOAA NOAC
the regular bus route. Westchester County has a better ParaTransit system than Putnam: it not

only mirrors the regular six bus routes, it provides service outside of the mandated areas served

by the regular buses.Even so, commuters with disabilities note the schedules are not conducive

for someone who needs flexibility onthejob AT A UAO &£ AGEAEI EOU 11 OEA
by employers. The necessity of placing reservations days in advance makes it diffi to arrange

for a later pick up on the same day if the employee needs to stay late for work. Also noted were

recent fare increases from $3 to $4 for a onway trip? a considerable expense especially for

those in lower-paying jobs
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In a 2003-2004 needs assessment study of critical human care issues in Putham Co