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About This Report  

This report was funded through the Disability Program Navigator (DPN) initiative, 

Employment and Training Administration, U.S. Department of Labor. The report is the result of 

a comprehensive assessment of the disability services available in the CT-NY Talent for Growth 

region consisting of southwestern Connecticut and Westchester and Putnam Counties in New 

York, and federal initiatives developed to address some of the challenges identified. 

Research results relating to individuals with disabilities including detailed demographic 

analyses, description of the educational pipeline, results of a needs analysis, survey results, and 

employer best practices for the CT-NY Talent for Growth region are located in the Appendices 

at www.TheHiddenWorkforce.com. 

The research team consisted of Jill Casner-Lotto, a consultant conducting research through 

Westchester Community College and Wenda Sheard, J.D., Ph.D. a research specialist at Norwalk 

Community College. Nancy DeRiggi, Associate Dean at Westchester Community College, 

directed the work of Ms. Casner-Lotto, who is the lead author of this Westchester and Putnam 

report. Vanessa Smith Morest, Ph.D., Dean for Institutional Effectiveness at Norwalk 

Community College, directed the work of Dr. Sheard.  

The steering committee included the research team and the following individuals: 

Joyce Barcley, The WorkPlace, Inc.  

Jo Shute, The WorkPlace, Inc.  

Chris Bruhl, The Business Council of Fairfield County 

Bob Stokes, The Business Council of Fairfield County 

Robert B. Cole, Cole Communications, representing The Business Council of Westchester  

Nancy DeRiggi, Westchester Community College 

Ann Rubenzahl, Westchester Community College 

Vanessa Smith Morest, Ph.D., Norwalk Community College 

 

The WorkPlace , Inc., a private, not-for-profit organization, serves as the Workforce Investment 

Board for southwestern Connecticut and manages the project grant. The mission of The 

WorkPlace, Inc., is to develop a well-educated, well-trained, and self-sufficient workforce that 

can compete in the changing global marketplace. The Business Council of Fairfield County is a 

nonprofit organization committed to strengthening the economic vitality of Fairfield County, 

Connecticut, through research-based public policy initiatives, information services, and 

network -building programs. The Business Council of Westchester is a membership 

organization committed to helping businesses market, learn, advocate, and grow. 

Jill Casner-Lotto and Wenda Sheard conducted the demographic analyses, asset mapping, 

interviews, focus groups, and surveys of service providers and educators beginning in 

December 2008 and ending in June 2009.   

  

http://www.thehiddenworkforce.com/
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DISABILITY PROGRAM NAVIGATOR INITIATIVE : 

ADDRESSING CHALLENGES 
 

Under the Workforce Investment Act of 1998, the U.S. Department of Labor Employment and 

Training Administration (DOLETA) directed funds and resources to improve workforce 

services for individuals with disabilities.  

In 2003 the DOLETA and the Social Security Administration (SSA) jointly funded the position of 

ÔÈÅ $ÉÓÁÂÉÌÉÔÙ 0ÒÏÇÒÁÍ .ÁÖÉÇÁÔÏÒ ɉ$0.Ɋ ×ÉÔÈÉÎ $/,ȭÓ /ÎÅ-Stop Career Centers in response to 

barriers to One-Stop services including physical and program accessibility, and to promote 

meaningful and effective participation of job seekers in the workforce investment system. Since 

2003, the DOL/ETA has allocated about $112 million, along with $12 million from the SSA to 

jointly fund, implement, and evaluate the DPN Initiative within the state level workforce 

investment system. There are now 450 DPNs across 43 states, the District of Columbia, Puerto 

Rico, the U.S. Virgin Islands, and Guam.  

The DPN Initiative focuses on developing new and ongoing partnerships to achieve seamless, 

comprehensive, and integrated access to services, creating systemic change, and expanding the 

×ÏÒËÆÏÒÃÅ ÉÎÖÅÓÔÍÅÎÔ ÓÙÓÔÅÍȭÓ ÃÁÐÁÃÉÔÙ ÔÏ ÓÅÒÖÅ ÃÕÓÔÏÍÅÒÓ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÁÎÄ ÅÍÐÌÏÙÅÒÓȢ 

The role of the DPN is to: 

 Improve access to programs and services in the One Stops for job seekers with 
disabilities; 

 Facilitate integrated, seamless, and comprehensive services that are individualized to 
meet the needs of job seekers with disabilities; 

 Improve linkages to the employer community; 
 Bring together multiple partners to foster a collaborative effort by building Interagency 

Action Committees (IACs) to address systems-level barriers and Integrated Resource 
Teams (IRTs) to address individual-level barriers to employment that job seekers with 
disabilities experience. 

 

)24Óȟ ÏÎÅ ÏÆ ÔÈÅ $0.Óȭ ÍÏÓÔ ÓÕÃÃÅÓÓÆÕÌ ÐÒÏÍÉÓÉÎÇ ÐÒÁÃÔÉÃÅÓȟ ÂÒÉÎÇ ÔÏÇÅÔÈÅÒ ÐÕÂÌÉÃ ÁÎÄ ÐÒÉÖÁÔÅ 

sector representatives at the local One-Stop community level to improve communication and 

coordination of services for individual job seekers. As part of this team, the individual job 

seeker is also assigned responsibilities to achieve his/her employment goals. The goals and 

activities of an IRT differ from those of an IAC, which focuses on systems coordination, problem 

solving, and collaboration to create universal access to services and services delivery for the 

benefit of all job seekers with disabilities on a community-wide level. 

According to the ETA, nationwide data collected over the past six years show changes in the 

workforce investment system attributed to the Navigator, including increased accessibility to 

One Stops, more staff tools and resources to serve all customers, improvements in connecting 

youth with disabilities to the workforce investment system, and assistance in building bridges 

between partner and community agencies and One-Stops to reduce duplication of services. 
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.Å× 9ÏÒË ÅÎÔÅÒÅÄ ÔÈÅ $0. )ÎÉÔÉÁÔÉÖÅ ÉÎ ςππσȾςππτ ÁÎÄ #ÏÎÎÅÃÔÉÃÕÔ ÉÎ ςππχȢ "ÏÔÈ ÓÔÁÔÅȭÓ ,ÅÁÄ 

DPNs are engaging the regional DPNs in programs and initiatives to address several of the 

challenges cited in this report. 

Two DPN websites with additional information and resources are: 

 %4!ȭÓ /ÆÆÉÃÅ ÏÆ 7ÏÒËÆÏÒÃÅ )ÎÖÅÓÔÍÅÎÔȭÓ $ÉÓ!ÂÉÌÉÔÙ ×ÅÂ ÓÉÔÅ ÁÔ 
www.doleta.gov/disability/ . Includes information on how to connect with state and 
local DPNs and also includes disability and employment resources, promising practices, 
products, curricula, and federal laws and regulations. 

 

 .ÁÔÉÏÎÁÌ $ÉÓÁÂÉÌÉÔÙ )ÎÓÔÉÔÕÔÅȟ )ÎÃȢȭs (NDI) web site at www.dpnavigator.net.  Includes 
information about the DPN Initiative and training and technical assistance resources, 
such as online training series to help DPNs improve employment opportunities for job 
seekers with disabilities. Examples of topics include: Ticket to Work/Employment 
Networks, Mental Health in the Workplace, Asset Development, and the One Stop 
4ÏÏÌËÉÔ Ȱ2ÅÓÏÕÒÃÅÓ ÏÆ ÔÈÅ 7ÅÅËȟȱ Á ÃÏÎÔÉÎÕÁÌÌÙ ÕÐÄÁÔÅÄ ÃÏÌÌÅÃÔÉÏÎ ÏÆ ×ÅÂÓÉÔÅÓȟ 
publications, and other resources to help improve employment opportunities for people 
with disabilities. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.doleta.gov/disability/
http://www.dpnavigator.net/
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PREFACE 
 

The objective of this research is to increase the number of people with disabilities in the 

Westchester and Putnam Counties workforce, and to increase employment opportunities for 

people with disabilities in Westchester and Putnam Counties. In furtherance of that objective, 

we have conducted an analysis of the strengths, weaknesses, opportunities, and threats facing 

people with disabilities in Westchester and Putnam and the agencies and institutions that serve 

their educational and workforce needs.   

The five chapters in this report constitute the five deliverables mandated by the Scope of Work 

ÄÏÃÕÍÅÎÔ ÇÏÖÅÒÎÉÎÇ ÔÈÅ ÒÅÓÅÁÒÃÈ ÔÅÁÍȭÓ ×ÏÒË ÕÎÄÅÒ ÔÈÅ ÇÒÁÎÔȢ "ÅÃÁÕÓÅ ÔÈÅ ÆÉÖÅ ÄÅÌÉÖÅÒÁÂÌÅÓ 

were intended as stand-alone documents, readers will notice some overlap among the 

chapters. Because the provider and educator surveys included responses from both New York 

and Connecticut, and because some respondents work in both states, this Westchester/Putnam 

report includes survey results from the entire CT-NY Talent for Growth region, which includes 

20 towns in southwestern Connecticut (in Fairfield and New Haven Counties) and all of 

Westchester and Putnam Counties. 

The fourth chapter, which is the gaps and needs analysis, includes information on research 

methodology and limitations of data. The fifth chapter places the results from the first four 

chapters and information about available resources in a summary form designed for action and 

advocacy. Readers who have read the final report, The Hidden Workforce, for the CT-NY Talent 

for Growth region as a whole will notice that the fifth chapter in this report is the 

Westchester/Putnam County regional report without the components applicable solely to the 

Connecticut area of the CT-NY Talent for Growth region.   

We hope that both the final CT-NY Talent for Growth regional report and this final 

Westchester/Putnam County report will provide employers, workforce service providers, 

government agencies, educators, people with disabilities, parents of children with disabilities, 

and others with information useful for advocacy and action.   

We thank all who participated in our research, whether by giving background information, 

responding to a survey, participating in a focus group, or granting an interview. Without your 

contributions, this report would not exist. 
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INTRODUCTION 
 

Ȱ"ÅÃÁÕÓÅ ÏÆ ÔÈÅ ÌÏÎÇ ÈÉÓÔÏÒÙ ÏÆ ÄÉÓÃÒÉÍÉÎÁÔÉÏÎȟ ) ÆÉÎÄ ÔÈÁÔ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÁÒÅ ÍÏÒÅ 

motivated when they do have the job because they realize that they already have numerous 

strikes against them because of ÁÔÔÉÔÕÄÉÎÁÌ ÁÎÄ ÓÏÃÉÅÔÁÌ ÂÁÒÒÉÅÒÓȢȱɂDisability advocate 

Ȱ7ÈÁÔ ×ÅȭÖÅ ÆÏÕÎÄ ÉÓ ÔÈÁÔ ×ÏÒË ÉÓ ÓÏ ÉÍÐÏÒÔÁÎÔ ÔÏ ÔÈÅ ÃÏÒÅ ÏÆ ×ÈÏ ÔÈÅÙ ÁÒÅȢ 4ÈÅÙ ÇÅÔ ÓÅÌÆ ÅÓÔÅÅÍ 

ÆÒÏÍ ÉÔ ÁÎÄ ÆÅÅÌ ÃÏÍÐÅÔÅÎÔ ÁÎÄ ÔÈÁÔ ÔÈÅÙȭÒÅ ÃÏÎÔÒÉÂÕÔÉÎÇȢȱɂParent of young adult with a 

disability  

Ȱ) was encouraged to make accommodations rather than be taught how to ask the employer to 

ÍÁËÅ ÁÃÃÏÍÍÏÄÁÔÉÏÎÓȣȢ [The barrier has been] making the new job fit around my challenges. 

What I had to give up was my true passion, skills, and self-goals. It is very hÁÒÄȢȱɂPerson with a 

disability  

Despite passage of the Americans for Disabilities Act in 1990, people with disabilities still face 

considerable barriers in the workplace, in education, and in the community. Some of these are 

attitudinal barriers ɂwhich may be the hardest to changeɂothers are structural barriers that 

limit or prevent accessibility. People with disabilities told numerous stories of public places 

that remain difficult to navigate, including restaurants, offices, hospitals, restaurants, offices, 

and shopping malls. 

!Ó ÔÈÅ ÃÏÍÍÅÎÔÓ ÁÂÏÖÅ ÓÕÇÇÅÓÔȟ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÍÁÙ ÂÅ ÍÏÔÉÖÁÔÅÄ ÔÏ ×ÏÒË ÂÕÔ ÄÏÎȭÔ 

always find a welcoming workplace. A common theme that emerged from our research was 

ÅÍÐÌÏÙÅÒÓȭ ÌÁÃË ÏÆ ËÎÏ×ÌÅÄÇÅ ÁÂÏÕÔ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ and initial reluctance to hire. The 

reluctance may stem from fear of the unknown: employers think hiring a person with 

disabilities will cost a lot if they have to make their building accessible. Or they are worried that 

a person with a disability will require extra supervision or guidance from managers and co-

×ÏÒËÅÒÓȢ )Î ÓÏÍÅ ÃÁÓÅÓȟ ÔÈÅ !$! ÉÓ ȰÁ ÄÏÕÂÌÅ-ÅÄÇÅÄ Ó×ÏÒÄȟȱ ÎÏÔÅÓ ÏÎÅ ÄÉÓÁÂÉÌÉÔÙ ÁÄÖÏÃÁÔÅ ×ÉÔÈ 

ÃÅÒÅÂÒÁÌ ÐÁÌÓÙ ×ÈÏ ÈÁÓ ×ÏÒËÅÄ ÓÔÅÁÄÉÌÙ ÉÎ Á ÐÒÏÆÅÓÓÉÏÎÁÌ ÐÏÓÉÔÉÏÎ ÆÏÒ ÏÖÅÒ σπ ÙÅÁÒÓȡ Ȱ)Î ÔÈÅ 

ÅÍÐÌÏÙÅÒȭÓ ÅÙÅÓ ÉÆ ÈÅ ÄÏÅÓÎȭÔ ÌÉËÅ ×ÈÁÔ ÙÏÕȭÒÅ ÄÏÉÎÇȟ ÏÒ ÉÆ ÙÏÕȭÒÅ ÎÏÔ ÏÐÅÒÁÔÉÎÇ ÉÎ ÔÈÅ ×ÁÙ ÈÅ 

wants you to operate, he may not hire you in the first place because you may be a liability to 

ÈÉÍȢȱ 

In many cases, once employers do hire people with disabilities, they realize the benefits they 

bring to their jobs: reliability, productivity, commitment, and high rates of retentionɂthese are 

among the benefits cited by employers and service providers in the CT-NY Talent  For Growth 

region. Plus there can be tax incentives and employer supports including prescreened 

employees, built-in job coaches, and assistance provided for training and accommodations. To 

make the workplace truly inclusive and operate at its best, employers do need to include 

disability awareness as part of their training programs so managers and other employees 

better understand disabilities, how to work with people with disabilities, and learn how their 

perspectives and contributions can benefit the business.  And, for the most part, employers find 

that the types and costs of accommodation are minor, especially compared to the advantages of 

hiring people with disabilities.  

Despite the success stories in both the employment and education of people with disabilities, 

significant challenges remain. These are described in detail in the gaps and needs analysis 

chapter of this report. But there are opportunities for change as well, described in the final 
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action and advocacy chapter. The final chapter also describes some of the numerous resources 

and services available to improve educational and work opportunities for people with 

disabilities, as well as initiatives underway that build on their success.  

Although the challenges are formidable, many of the people we interviewed expressed hope for 

a better future and a determination to make it happen. 
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CHAPTER ONE: DEMOGRAPHIC ANALYSIS 
     

This demographic analysis includes information about people with disabilities in Westchester 

and Putnam Counties and an analysis of various definitions, sources, and sample sizes of that 

data. The report is based on data provided by the Connecticut State Data Center and also 

incorporates data from the 2007 American Community Survey released in November 2008 in 

ÒÅÐÏÒÔÓ ÂÙ #ÏÒÎÅÌÌ 5ÎÉÖÅÒÓÉÔÙȭÓ 2ÅÈÁÂÉÌÉÔÁÔÉÏÎ 2ÅÓÅÁÒÃÈ ÁÎÄ 4ÒÁÉÎÉÎÇ #ÅÎÔÅÒ ÏÎ $ÉÓÁÂÉÌÉÔÙ 

Demographics and Statistics. 

 

A. MANY DEFINITIONS, MANY SOURCES 

Executive Order 13078 signed by the United States President on May 13, 1998, required the 

Bureau of Labor Statistics of the Department of Labor and the Census Bureau of the Department 

ÏÆ #ÏÍÍÅÒÃÅȟ ÉÎ ÃÏÏÐÅÒÁÔÉÏÎ ×ÉÔÈ ÏÔÈÅÒ ÄÅÐÁÒÔÍÅÎÔÓ ÁÎÄ ÁÇÅÎÃÉÅÓ ȰÔÏ ÄÅÓÉÇÎ ÁÎÄ ÉÍÐÌÅÍÅÎÔ Á 

statistically reliable and accurate method to measure the employment rate of adults with 

ÄÉÓÁÂÉÌÉÔÉÅÓ ÁÓ ÓÏÏÎ ÁÓ ÐÏÓÓÉÂÌÅȢȱ $ÅÓÐÉÔÅ ÔÈÅ ÍÁÎÄÁÔÅ ÏÆ ÔÈÅ ρωωψ %ØÅÃÕÔÉÖÅ /ÒÄÅÒȟ ÔÈÅ ÍÅÔÈÏÄ ÏÆ 

defining and measuring the numbers of adults with disabilities remains uncertain.   

A 2005 analysis of six methods of determining the percentage of people with disabilities in the 

population found the discrepancies apparent in the following table. 

      
Estimated United States Population of Persons Ages 18 to 64 with Disabilities, by Data Source, Numbers in Thousands 

 % With 
Disabilities 

No 
Disability 

Any 
Disability 

Employment 
Disability 

Mental 
Disability 

Physical 
Disability 

Sensory 
Disability 

American Community Survey, 2003    11.7% 155,786 20,610 11,680 7,093 12,648 4,757 
Census, 2000   9.9 154,091 16,861 NA 6,450 11,039 4,046 
Current Population Survey, March 2004   7.9 164,935 14,197 14,197 NA NA NA 
National Health Interview Survey, 2002 15.8 145,399 27,363 15,934 5,558 16,871 3,119 
Panel Study on Income Dynamics, 2001 14.7 130,309 22,429 22,429 NA NA NA 
Survey of Income and Program Participation 17.9 144,678 31,627 17,126 5,723 21,938 7,695 

From: Table 11, A Guide to Disability Statistics from the American Community Survey, by Robert R. Weathers II, Employment and Disability 

Institute, Cornell University, May 2005, retrieved January 20, 2009 from 

http://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1123&context=edicollect.  

 

The U.S. Department of Labor (DOL) continues to cooperate in efforts to refine the method.  The 

$/,ȭÓ /ÆÆÉÃÅ ÏÆ $ÉÓÁÂÉÌÉÔÙ %ÍÐÌÏÙÍÅÎÔ 0ÏÌÉÃÙ ÈÁÓ ÂÅÅÎ ÃÏÌÌÁÂÏÒÁÔÉÎÇ ×ÉÔÈ ÔÈÅ $/,ȭÓ "ÕÒÅÁÕ ÏÆ 

,ÁÂÏÒ 3ÔÁÔÉÓÔÉÃÓ ÔÏ ÉÍÐÒÏÖÅ ÔÈÅ #ÕÒÒÅÎÔ 0ÏÐÕÌÁÔÉÏÎ 3ÕÒÖÅÙȭÓ ÍÅÁÓÕÒÅÍÅÎÔ ÏÆ ÔÈÅ ÕÎÅÍÐÌÏÙÍÅÎÔ 

rate of people with disabilities.1  

The United Nations has been testing disability questions for use in surveys worldwide.  After 

initial work by the UN International Seminar on Measurement of Disability in 2001, the United 

.ÁÔÉÏÎÓȭ 7ÁÓÈÉÎÇÔÏÎ 'ÒÏÕÐ ÏÎ $ÉÓÁÂÉÌÉÔÙ -ÅÁÓÕÒÅÍÅÎÔ ÄÅÖÅÌÏÐÅÄ Á ÓÅÔ of six questions in 2007. 

The questions ask whether a respondent has difficulty 1) seeing, 2) hearing, 3) walking or 

climbing steps, 4) remembering or concentrating, 5) washing or dressing, or 6) communicating. 

Each question asks whether the respondent has no difficulty, some difficulty, a lot of difficulty, or 

ȰÃÁÎÎÏÔ ÄÏ ÁÔ ÁÌÌȢȱ  
                                                                 
1Disability Employment Rate, http://www.dol.odep/categories/research/index.htm, Retrieved January 8, 2009. 
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By contrast, the 2000 U.S. Census required yes or no answers to the following questions about six 

types of disabilities including sensory disability, physical disability, mental disability, self-care 

disability, go-outside-home disability, and employment disability. 

 

 

  

 

 

 

 

 

 

 

 

American Community Survey (ACS), which the U.S. Census Bureau designed in 1996 to replace 

the US Census decennial census long form, also collects information about those six types of 

disability. The following table compares the questions, sample sizes, and other information 

relative to the 2005 U.S. Census long form, the ACS, and other surveys. 

Comparison of Data Sources 

Source Disability Questions Sample Size Notes 

2000 Census Long Form 6 15.8% Temporary employees used as interviewers, 

long form obsolete.  

American Community Survey 

2005+ 

6 2.5% Highly trained interviewers, improved 

disability questions after 2005. 

American Community Survey 

Multi -year, 2005-2009   

6 12.5% Increased sample size, not yet available. 

Current Population Survey 

Pre-2008 

1 <.1% Small sample, omits people in institutional 

group quarters, only one disability question. 

Current Population Survey 

2008 

6 <.1% Small sample, omits people in institutional 

group quarters. 

 

The ACS included the same U.S. Census questions on disability until 2003 when, after an analysis 

of the questions revealed the likelihood that some people were interpreting questions 17c and 

17d without the introductory phrase in question 17, the ACS restructured question 17 into two 

questions. The restructuring lessened the possibility, for example, that some people might 

ÉÎÔÅÒÐÒÅÔ ÑÕÅÓÔÉÏÎ ρχÄȟ ÁÓ ÓÉÍÐÌÙ ÁÓËÉÎÇ Ȱ!ÒÅ ÙÏÕ ×ÏÒËÉÎÇ ÁÔ Á ÊÏÂ ÏÒ ÂÕÓÉÎÅÓÓȩȱ  

Results from the 2003 ACS with the new disability questions showed a major change in the 

prevalence rates of people with disabilities. For example, in 2002 and 2003, the prevalence rate 

for people ages 18 to 24 dropped from 7.7 percent to 6.5 percent, and the prevalence rate for 

people ages 25 to 61 dropped from 13.7 percent to 11.9 percent. These percentage point drops 

were 4 and 3 times larger than similar drops in any other year.  At least one analyst suggests that 

16. Does this person have any of the following long -lasting conditions?  

a. Blindness, deafness, or a severe vision or hearing impairment? 

b. A condition that substantially limits one or more basic physical activities such as walking, climbing 

stairs, reaching, lifting, or carrying? 

17. Because of a physical, mental, or emotional condition lasting 6 months or more, does  

this person have any difficulty in doing a ny of the following activities:  

a. Learning, remembering, or concentrating? 

b. Dressing, bathing, or getting around inside the home? 

c. (Answer if this person is 16 YEARS OLD 

/2 /6%2ȢɊ 'ÏÉÎÇ ÏÕÔÓÉÄÅ ÔÈÅ ÈÏÍÅ ÁÌÏÎÅ ÔÏ ÓÈÏÐ ÏÒ ÖÉÓÉÔ Á ÄÏÃÔÏÒȭÓ ÏÆÆÉÃÅȩ 

d. (Answer if this person is 16 YEARS OLD OR OVER.) Working at a job or business? 
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it is possible that the change in survey results between 2002 and 2003 was due to the 

restructuring of the survey.2   

For this reason it is likely that the pre-2003 ACS disability rates and the 2000 U.S. Census 

disability rates are overstated in the categories affected by the restructured questionɂoverall 

disability, go-outside-home disability, and employment disability. For that reason, ACS disability 

statistics from data gathered in 2003 or later is superior to disability statistics from ACS data and 

U.S. Census data gathered before 2003.   

Because of the superiority of ACS data, this report includes information taken from the 2007 ACS 

and reported in the United States, Connecticut, and New York 2007 Disability Status Reports 

ÒÅÌÅÁÓÅÄ ÏÎ .ÏÖÅÍÂÅÒ ρψȟ ςππψȟ ÂÙ #ÏÒÎÅÌÌ 5ÎÉÖÅÒÓÉÔÙȭÓ 2ÅÈÁÂÉÌÉÔÁÔÉÏÎ 2ÅÓÅÁÒÃÈ ÁÎÄ 4ÒÁÉÎÉÎÇ 

Center on Disability Demographics and Statistics.3 Because 2000 U.S. Census data provided by the 

Connecticut State Data Center includes data specific to our CT-NY Talent for Growth region, this 

report also includes that data. 

B. WHAT IS THE PREVALENCE OF DISABILITY IN OUR CT-NY TALENT FOR GROWTH REGION? 

The following two tables show disability prevalence as found by the American Community 

Survey in 2007 for the population ages five and older. 

Percent People Ages 5 and over by Disability Type, 
American Community Survey, 2007 

Disability Type  Connecticut  New York  United States  

Any Disability  12.8  14.2  14.9  

Sensory    3.5    3.7   4.2  
Physical    7.8    9.0   9.4  
Mental    4.8    5.4   5.8  
Self-Care    2.5    3.0   3.0  
Go-Outside    4.6    5.5   5.4  
Employment    5.4    6.5   7.1  

 

 

 

 

 

 

 

 

                                                                 
2 Weathers, Robert R. II, A Guide to Disability Statistics from the American Community Survey, 2005. Employment and 

Disability Institute, Cornell University.    

3 Erickson, W., & Lee, C. (2008). 2007 Disability Status Report: United States. Ithaca NC: Cornell University 

Rehabilitation Research and Training Center on Disability Demographics and Statistics. See, also, Erickson, W., & Lee, 

C. (2008). 2007 Disability Status Report: Connecticut. Ithaca NC: Cornell University Rehabilitation Research and 

Training Center on Disability Demographics and Statistics, and Erickson, W., & Lee, C. (2008). 2007 Disability Status 

Report: New York. Ithaca NC: Cornell University Rehabilitation Research and Training Center on Disability 

Demographics and Statistics. 
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Disability Percents by Demographic Characteristics, 

People Ages 5 and older, American Community Survey, 2007 

Characteristic  Connecticut  New York  United States  

Age     

Age 5+  12.8%  14.2%  14.9%  

Ages 5-15    5.8    6.0    6.3  

Ages 16-20    5.8    6.3    6.8  

Ages 21-64  10.4  11.7  12.8  

Ages 65-74  22.8  27.2  29.7  

Age 75+  48.8  52.7  52.9  

Gender     

Male  12.1  13.3  14.3  

Female  13.5  15.0  15.5  

Hispanic Origin     

Hispanic  12.6  14.1  10.7  

Non-Hispanic  12.8  14.2  15.6  

Race     

White  10.1  11.5  12.6  

Black  12.4  13.9  17.0  

Asian    4.2    6.4    6.3  

Native American  17.3  25.0  22.5  

Other  14.9  13.6  11.7  

 

According to the 2007 American Community Survey, the disability rate for people ages five and 

over in the United States is 14.9 percent. In New York that rate is about the same, 14.2 percent. 

Women and racial minorities, except Asians, have higher disability rates than men and whites.  

The disability rate for Hispanics in New York (14.1 percent) and in Connecticut (12.6 percent) is 

higher than the disability rate for Hispanics in the nation as a whole (10.7 percent).  

The table above reveals that the prevalence of disability increases with age. Assuming the median 

age of people within the United States, Connecticut, and New York increases approximately four 

years between 2000 and 2030 as predicted by the U.S. Census Bureau, the prevalence of disability 

withi n the population of our CT-NY Talent for Growth region will also increase.   

 

Demographic Characteristics: People with Disabilities in the CT -NY Talent for Growth 

Region, Ages 16-64  

Combined Westchester and Putnam Counties 

2000 & Projected Median Age of Populations 

Year Connecticut New York 
United 

States 

2000 37.4 35.9 35.3 

2010 39.6 37.9 37.0 

2020 39.7 38.6 38.0 

2030 41.1 39.9 39.0 
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 Overall Numbers: In 2000, there were a total of 106,589 people (ages 16-64) with 
disabilities in the combined Westchester and Putnam Counties.  

 
 Age: Of this total population with disabilities, 99,203 or 93.1 percent were working-

age adults with disabilities, ages 21-64, while 7,386 or 6.9 percent were youth with 
disabilities, ages 16-20. 

 
 Gender: The total population of the 106,589 with disabilities was about evenly 

divided among males and females: 54,389 males representing 51 percent of the total, 
and 52,200 females representing 49 percent.  

 
 Hispanic:  About one quarter (23.1 percent) of those with disabilities were Hispanic, 

while the remaining three-quarters (76.9 percent) were non-Hispanic. 
 
 Race: Over half (51.4 percent) of those with disabilities were white; less than a fifth 

(18.3 percent) were black; Asians represented 4.0 percent, while 3.2 percent were 
ÄÅÓÉÇÎÁÔÅÄ ȰÏÔÈÅÒȢȱ  

 

Westchester County 

 Overall Prevalence: In 2000, there were a total of 98,120 people (ages 16-64) with 
disabilities in Westchester County 

 
 Age: Of this total, 91,236 or 93.1 percent were working-age adults with disabilities, 

ages 21-64, while 6,794 or 6.9 percent were youth with disabilities, ages 16-20. 
 

 Gender: The total population of 98,120 with disabilities was about evenly divided 
among males and females: 49,689 males and 48,431 females. 

 
 Hispanic: One quarter (24.5 percent) of those with disabilities were Hispanic. 

 
 Race:  About half (47.9 percent) of those with disabilities were white; one fifth (19.9 

percent) were black; 4.3 percent were Asians, while 3.5 percent were designated 
ȰÏÔÈÅÒȢȱ 

 

Putnam County 

 Overall Prevalence: In 2000, there were a total of 8,469 people (ages 16-64) with 
disabilities in Putnam County.  

 
 Age: Of this total, 7,877 or 93 percent were working-age adults with disabilities, ages 

21-64, while 592 or 7 percent were youth with disabilities, ages 16-20. 
 

 Gender: There were 4,700 males with disabilities representing 55.5 percent of the 
total population with disabilities, and 3,769 females representing 44.5 percent of the 
total population with disabilities. 

 
 Race: Whites represented the majority, 91.8 percent, of those with disabilities, while 

.33 percent were blacks, and .92 percent were Asians. 
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The following three tables illustrate the demographic characteristics of the population 
with disabilities in Westchester and Putnam Counties combined, Westchester County, and 
Putnam County. 

 

 

 

 

Demographic Breakdown of People with Disabilities in Westchester & Putnam Counties 

 Ages 16-64 

Demographic Characteristics 
2000 U.S. Census Data 

Westchester & Putnam Counties in New York 

Total Number with Disabilities 106,589 

Breakdown Number With Disabilities % With Disabilities 

Age   

Ages 16-20 7,386 6.9 

Ages 21-64 99,203 93.1 

Gender   

Male 54,389 51.0 

Female 52,200 49.0 

Hispanic Origin   

Hispanic 24,610 23.1 

Non-Hispanic 81,979 76.9 

Race   

White 54,768 51.4 

Black  19,517 18.3 

Asian 4,305 4.0 

Native American  NA  

Other 3,389 3.2 
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Demographic Breakdown of  People with Disabilities  in Westchester County, Ages 16-64 

Demographic Characteristics 
2000 U.S. Census Data 

Westchester County in New York 

Total Number with Disabilities 98,120 

Breakdown Number With Disabilities % with Disabilities 

Age   

Ages 16-20 6,794 6.9 

Ages 21-64 91,326 93.1 

Gender   

Male 49,689 50.6 

Female 48,431 49.4 

Hispanic Origin   

Hispanic 24,021 24.5 

Non-Hispanic   

Race   

White 46,994 47.9. 

Black  19,489 19.9 

Asian 4,227 4.3 

Native American  NA  

Other 3,389 3.5 
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Source: US Census Bureau 2000 Census; Connecticut State Data Center, University of Connecticut, Storrs, CT 

 

C. HOW MANY WORKING AGE ADULTS WITH DISABILITIES IN OUR CT-NY TALENT FOR 

GROWTH REGION? 
 

According to the 2000 U.S. Census data in the following two tables, more than 60 percent of the 

people with disabilities aged 16-64 in our region were employed in 2000. This figure is 

surprisingly high, given figures that show much lower employment rates of people with 

disabilities in places outside of our CT-NY Talent for Growth region.   

 

Demographic Breakdown of  People with Disabilities  in Putnam County, Ages 16-64 

Demographic Characteristics 
2000 U.S. Census Data 

Putnam County in New York 

Total Number with Disabilities 8,469 

Breakdown Number With Disabilities % with Disabilities 

Age   

Ages 16-20 592 7.0 

Ages 21-64 7,877 93.0 

Gender   

Male 4,700 55.5 

Female 3,769 44.5 

Hispanic Origin   

Hispanic 589 7.0 

Non-Hispanic   

Race   

White 7,774 91.8. 

Black  28 .33 

Asian 78 .92 

Native American  NA  

Other NA  
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Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gender, 

Source:  U.S. Census, 2000 

   Total Population of 
People with 
Disabilities 

Total Employed Total Not Employed 

   # # % # % 

Westchester County  98,120 59,519 60.7 38,601 39.3 

 16-20     2,706   4.5   4,088 10.6 

 21-64   56,813 95.5 34,513 89.4 

 Female   27,086 45.5 21,345 55.3 
 Male   32,433 54.5 17,256 44.7 

Putnam County    8,469   5,299 62.6   3,170 37.4 

 16-20         235   4.4      357 11.3 
 21-64     5,064 95.6   2,813 88.7 
 Female     2,339 44.1   1,430 45.1 
 Male     2,960 55.9   1,740 54.9 

 

 
Numbers and Percents of People with Disabilities Employed and Not Employed, by Age and by Gender, 

Source U.S. Census 2000 
 Total Population of 

People with 
Disabilities 

Total Employed Total Not Employed 

# # % # % 
Southwestern Connecticut 78,588 50,380 64.1 28,208 35.9 
 16-20     2,654   5.3   2,926 10.4 
 21-64   47,736 94.8 25,282 89.6 
 Female   23,279 46.2 15,782 55.9 
 Male   27,101 53.8 12,426 44.1 

 

 

American Community Survey 2007 data from Connecticut, New York, and the United States as a 

whole shows employment rates of 42.7, 34.0, and 36.9 percent, respectively, for non-

institutionalized people with disabilities ages 21-64. Comparative employment rates for people 

with no disability are much higher: 82.2 percent in Connecticut, 78.6 percent in New York, and 

79.7 percent in the United States. The first table below shows the employment rate; the second 

table shows the employed full-time, full-year rate; and the third table shows rates of people who 

are not currently working but actively looking for work.    

 

Employment Rate of Non-Institutionalized People Ages 21 to 64 with and without 
Disabilities 

Disability Type 
2007 American Community Survey Data 

Connecticut New York United States 
No Disability   82.2%    78.6%    79.7% 
Any Disability  42.7 34.0 36.9 
Sensory  52.2 45.6 46.4 
Physical 35.7 29.3 31.3 
Mental 35.6 25.6 28.0 
Self-Care 20.6 15.6 16.7 
Go-Outside Home 19.4 16.0 16.6 
Employment Disability 22.2 15.5 17.0 
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Full-Time, Full-Year Employment Rate of Non-Institutionalized People Ages 21 to 64 with 
and without Disabilities 

Disability Type 
2007 American Community Survey Data 

Connecticut New York United States 
No Disability    58.4%    56.4%   56.7% 
Any Disability  22.7 19.7 21.2 
Sensory  35.0 30.9 30.6 
Physical 19.3 17.3 17.7 
Mental 14.0 11.6 13.0 
Self-Care 10.3 8.1   7.9 
Go-Outside Home   6.6 7.1   6.9 
Employment Disability   8.2 6.7   7.2 

 
Not Working But Actively Looking For Work 

Non-Institutionalized People Ages 21 to 64 with and without Disabilities 

Disability Type 
2007 American Community Survey Data 

Connecticut New York United States 
No Disability   23.4% 19.1%  20.1% 
Any Disability  10.6 7.1 8.4 
Sensory  11.5 6.7 8.8 
Physical   7.3 5.8 6.4 
Mental 10.7 6.3 7.9 
Self-Care   2.2 3.3 3.3 
Go-Outside Home   2.7 3.0 3.6 
Employment Disability   7.4 4.5 5.3 

 

Employment rates are generally higher in the first table than in the second table since 

employment rates include temporary and part-time, as well as full-time employment, while the 

second table shows only full-time, full-year employment.  

Differences exist in the employment rates of people with different types of disabilities. The first 

table shows that 45.6 percent of New York people with sensory disabilities are employed, 

compared to only 29.3 and 25.6 percent of New York people with physical and mental disabilities, 

respectively, who are employed. The third table shows that greater percentages of people with 

sensory and mental disabilities are looking for work than people with other types of disabilities, 

but the differences are less pronounced than in Connecticut. 

 

The latest national 2009 U.S. Department of Labor employment data, which more fully reflect the 

current economic downturn, show much lower employment rates for both people with and 

without disabilities, but still a stark difference between these two populations.  According to the 

Bureau of Labor Statistics, only 18.4 percent of people with disabilities were working in 

September 2009, compared with 64.1 percent of people who were working with no disability.4 

 

D. WHAT IS THE EDUCATIONAL ATTAINMENT OF PEOPLE WITH DISABILITIES IN OUR CT-NY 

TALENT FOR GROWTH REGION? 
In general, college graduates and those with some graduate schoolɂȰÃÏÌÌÅÇÅ ÇÒÁÄÕÁÔÅÓ ÐÌÕÓȱɂ

made up the largest group of people with disabilities in Westchester and Putnam Counties, 

accordiÎÇ ÔÏ ςπππ 5Ȣ3Ȣ #ÅÎÓÕÓ ÄÁÔÁȢ 4ÈÏÓÅ ÉÎ ÔÈÅ ȰÃÏÌÌÅÇÅ ÇÒÁÄÕÁÔÅÓ ÐÌÕÓȱ ÇÒÏÕÐ ÆÁÒ ÏÕÔÎÕÍÂÅÒ 

those who are the least educatedɂthose with no high schoolɂin both counties. And while the 

differences are less pronounced as educational levels increase, there are still substantially more 

                                                                 
4 Retrieved October 6, 2009 from http://www.bls.gov/cpsdisability.htm 



 

22 | P a g e 

people with disabilities who have a college or graduate school education than those with only a 

high school diploma or some college. 

The following three tables show educational attainment levels for people in Westchester County, 

Putnam County, and for the two counties combined. In Westchester County 33.7 percent of 

people with disabilities ages 18-34 had a college degree in 2000, and 30.5 percent of people ages 

18-34 in Putnam County had a college degree. In both counties, the percent of females with 

disabilities with a college degree was greater than that of males, while there were greater 

percentages of males with disabilities at the lower educational levels. In Westchester County, 

38.8 percent of females with disabilities had a college degree compared to 28.9 percent of males. 

In Putnam County, 36.9 percent of females with disabilities had a college degree compared to 

25.9 percent of males.   

 

Number and Percent of People Ages 18-34 with Disabilities at Different Educational Levels by Gender in Westchester County (2000) 

 Total 

Population 

No High School Completed High School Some College College or Graduate School 

 # % # % # % # % 

 Female 13,283 2,529 19.0 2,623 19.7 2,978 22.4 5,153 38.8 

 Male 14,377 3,455 24.0 3,421 23.8 3,345 23.3 4,156 28.9 

 Total  27,660  5,984 21.6 6,044 21.9 6,323 22.9 9,309 33.7 

 

Number and Percent of People Ages 18-34 with Disabilities at Different Educational Levels by Gender in Putnam County (2000) 

 Total 

Population 

No High School Completed High School Some College College or Graduate School 

 # % # % # % # % 

 Female    886     71 8.0   199 22.5   289 32.6   327 36.9 

 Male 1,236   256 20.7   341 27.6   319 25.8   320 25.9 

 Total 2,122   327 15.4   540 25.4   608 28.7   647 30.5 

 

Number and Percent of People Ages 18-34 with Disabilities at Different Educational Levels by Gender in Westchester and Putnam County Combined (2000) 

 Total 

Population 

No High School Completed High School Some College College or Graduate School 

 # % # % # % # % 

 Female 14,169 2,600 18.3 2,822 19.9 3,267 23.1 5,480 38.7 

 Male 15,613 3,711 23.8 3,762 24.1 3,664 23.5 4,476 28.7 

 Total 29,782  6,311 21.2 6,584 22.1 6,931 23.3 9,956 33.4 

 

People with disabilities in our CT-NY Talent for Growth region have a higher level of education 

compared to educational attainment rates nationwide. The following table shows that according 

to 2007 American Community Survey data, 15.3 percent of people with disabilities in New York 

ages 21-φτ ÈÁÖÅ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅȟ ÂÕÔ Ïnly 12.5 percent of people with disabilities in 

ÔÈÅ 5ÎÉÔÅÄ 3ÔÁÔÅÓ ÈÁÖÅ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅȡ 
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Educational Attainment of Non-Institutionalized People Ages 21 to 64 with and without Disabilities 

Educational  
Attainment  

2007 American Community Survey Data 
Connecticut New York United States 

With Disabilities    
High School Diploma or Equivalent   36.2%   33.2%     35.3% 
Some College or Associate Degree 25.7 24.7 27.9 
"ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ ÏÒ -ÏÒÅ 16.6 15.3 12.5 

Without Disabilities    
High School Diploma or Equivalent 27.2 26.6 28.1 
Some College or Associate Degree 27.0 26.6 30.2 
"ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ ÏÒ -ÏÒÅ 22.4 36.1 30.8 

 

The 2007 American Community Survey figure of 15.3 percent of people with disabilities in New 

York aged 21-64 who have a ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅ ÉÓ ÌÏ×ÅÒ ÔÈÁÎ ÔÈÅ σσȢτ ÐÅÒÃÅÎÔ ÏÆ ÐÅÏÐÌÅ 

with disabilities in the Westchester/Putnam County region ages 18-34 with a college education, 

as shown in 2000 U.S. Census data. One factor contributing to the difference may be the different 

age ranges covered by the samples in U.S. Census and ACS data. The census data is limited to ages 

18-34, which may account for the greater concentration of those with a college or graduate 

school education, while the ACS data includes a much broader age range of 21-64. Nonetheless, 

ÔÈÅ ρυȢσ ÐÅÒÃÅÎÔ !#3 ÒÅÓÕÌÔ ÆÏÒ .Å× 9ÏÒË ÉÎ ÔÈÅ ȰÂÁÃÈÅÌÏÒÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅȱ ÃÁÔÅÇÏÒÙ ÆÏÒ ÐÅÏÐÌÅ 

with disabilities is significantly higher than the 12.5 percent for the country as a whole. 

Although both tables reveal that people with disabilities in our CT-NY region have higher 

educational attainment rates than people with disabilities in the nation as a whole, the 

educational attainment rates of people with disabilities in general are substantially lower than 

those without disabilities, both in our CT-NY region and nationwide.  In New York, the percent of 

ÐÅÏÐÌÅ ×ÉÔÈÏÕÔ ÄÉÓÁÂÉÌÉÔÉÅÓ ÅÁÒÎÉÎÇ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅ ÉÓ σφȢρ ÐÅÒÃÅÎÔɂmore than twice 

the 15.3 percent of people with disabilitiÅÓ ÅÁÒÎÉÎÇ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅȢ  

 

E. WHAT ARE THE CAREER SECTORS AND INDUSTRIES WHERE PEOPLE WITH DISABILITIES ARE 

WORKING IN OUR CT-NY TALENT FOR GROWTH REGION?    

!ÌÔÈÏÕÇÈ ÔÈÅ ÔÁÂÌÅÓ ÏÎ ÔÈÅ ÆÏÌÌÏ×ÉÎÇ ÐÁÇÅ ÁÎÓ×ÅÒ ÔÈÉÓ ÑÕÅÓÔÉÏÎȟ ÉÔȭÓ ÉÍÐÏÒÔÁÎÔ ÔÏ Îote that the 

tables show data from selected Public Use Microdata Areas (PUMAs)5, which are not the same as 

our CT-NY region. The Putnam and Westchester County PUMAs in New York included in the table 

cover only parts of Westchester County, all of Putnam County, and all of Dutchess County. The 

Fairfield County PUMAs in Connecticut cover only the fifteen Fairfield County Towns included in 

the CT-NY region that is the subject of this study. The New Haven County PUMAs cover only three 

of the five New Haven County towns included in the CT-NY region and cover many other towns in 

both New Haven County and Middlesex County that are not included in this CT-NY Region.  

Some of the differences in the numbers and percent of people employed with disabilities between 

the southwestern Connecticut and Westchester, Putnam, and Dutchess PUMAs are large, with 

much greater concentrations of people with disabilities employed in several job and industry 

categories in southwestern Connecticut. One factor that may be contributing to this difference is 

the population density of the PUMA regions covered. Only parts of Westchester (the most 
                                                                 
5 According to the  U.S. Census BurÅÁÕȟ ȰÁ 0ÕÂÌÉÃ 5ÓÅ -ÉÃÒÏÄÁÔÁ !ÒÅÁ ɉ05-!Ɋ ÉÓ Á ÄÅÃÅÎÎÉÁÌ ÃÅÎÓÕÓ ÁÒÅÁ ÆÏÒ ×ÈÉÃÈ ÔÈÅ #ÅÎÓÕÓ "ÕÒÅÁÕ ÐÒÏÖÉÄÅÓ 

specially selected extracts of raw data from a small sample of long-ÆÏÒÍ ÃÅÎÓÕÓ ÒÅÃÏÒÄÓ ÔÈÁÔ ÁÒÅ ÓÃÒÅÅÎÅÄ ÔÏ ÐÒÏÔÅÃÔ ÃÏÎÆÉÄÅÎÔÉÁÌÉÔÙȢȱ 2ÅÔÒÉÅÖÅÄ *ÕÎÅ 

15, 2009 (http://www.census.gov/geo/puma/puma2000.html).  
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populous county of the three counties) are included, while all of Putnam and Dutchess are 

included, which are less populous. In addition, there are few major employers or industries in 

Putnam County. 

 

 
 

 

 

Westchester and Putnam Counties, Selected PUMAs :  Occupations and Industries of People with Disabilities 

   Total          Disabled       Not Disabled 
Occupation            #          %       #                % 
 Construction, extraction, maintenance, & repair 35,201 1,561 4.4 33,640 95.6 
 Farming, fishing & forestry 971 0 0.0 971 100.0 
 Management, professional, & related 207,089 4,348 2.1 202,741 97.9 
 Military  54 0 0.0 54 100.0 

 Production, transportation, & material moving 26,770 1,811 6.8 24,959 93.2 
 Sales & office 101,454 3,842 3.8 97,612 96.2 
 Service 72,018 3,554 4.9 68,464 95.1 
 Total 443,557 15,116 3.4 428,441 96.6 
Industry          #          %       #           % 
 Active duty military  343 0 0.0 343 100.0 
 Agriculture, forestry, fishing, hunting & mining 313 0 0.0 313 100.0 
 Arts, entertainment, recreation, accommodation, & food 

service 
26,417 1,219 4.6 25,198 95.4 

 Construction 32,481 1,479 4.6 31,002 95.4 
 Educational service, health care & social assistance 113,603 3,483 3.1 110,120 96.9 
 Financial & insurance services, real estate, rental and leasing 49,283 1,025 2.1 48,258 97.9 

 Information services 17,171 108 0.6 17,063 99.4 
 Manufacturing 20,258 435 2.1 19,823 97.9 
 Other services (except public assistance) 24,949 758 3.0 24,191 97.0 
 Professional, scientific, management, administration and 

waste management 
71,556 2,332 3.3 69,224 96.7 

 Public administration 18,522 1,033 5.6 17,489 94.4 

 Retail trade 36,044 1,736 4.8 34,308 95.2 
 Transportation, warehousing & utilities 19,172 816 4.3 18,356 95.7 
 Wholesale trade 13,455 692 5.1 12,763 94.9 
 Total 443,567 15,116 3.4 428,451 96.6 

Southwestern Connecticut, Selected PUMAs: Occupations and Industries of People with Disabilities 

    Total          Disabled        Not Disabled 
Occupation         #          %      #           % 
 Construction, extraction, maintenance, & repair 57,393 2,605 4.5 54,788 95.5 
 Farming, fishing & forestry 554 0 0.0 554 100.0 
 Management, professional, & related 258,800 9,084 3.5 249,716 96.5 
 Military  328 0 0.0 328 100.0 
 Production, transportation, & material moving 59,096 3,869 6.5 55,227 93.5 
 Sales & office 150,182 8,863 5.9 141,319 94.1 

 Service 84,862 7,506 8.8 77,356 91.2 
 Total 611,215 31,927 5.2 579,288 94.8 
Industry           #          %      #           % 
 Active duty military  504 0 0.0 504 100.0 
 Agriculture, forestry, fishing, hunting & mining 1,828 154 8.4 1,674 91.6 
 Arts, entertainment, recreation, accommodation, & food 

service 
33,665 2,556 7.6 31,109 92.4 

 Construction 51,207 1,901 3.7 49,306 96.3 
 Educational service, health care & social assistance 138,180 8,091 5.9 130,089 94.1 
 Financial & insurance services, real estate, rental and leasing 70,601 3,694 5.2 66,907 94.8 

 Information services 17,253 657 3.8 16,596 96.2 
 Manufacturing 74,891 3,656 4.9 71,235 95.1 
 Other services (except public assistance) 26,839 2,229 8.3 24,610 91.7 
 Professional, scientific, management, administration and 

waste management 
81,366 2,469 3.0 78,897 97.0 

 Public administration 19,719 815 4.1 18,904 95.9 

 Retail trade 59,815 4,792 8.0 55,023 92.0 
 Transportation, warehousing & utilities 23,438 497 2.1 22,941 97.9 

 Wholesale trade 2,146 316 14.7 1,830 85.3 

 Total 601,452 31,827 5.3 569,625 94.7 
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Occupational categories  

In 2006 in this Westchester/Putnam PUMA, there were a total of 443,557 people with and 

without disabilities employed in seven major occupational groups. There were 15,116 people 

with disabilities employed in five of the seven occupations, representing only 3.4 percent of the 

total employed. The occupation category with the greatest number of people with disabilities 

(4,348) is the management, professional, and related category, but the occupation category with 

the greatest percent of people with disabilities (6.8 percent) is the production, transportation, 

and material moving jobs category. Only 2.1 percent of people with disabilities are employed in 

management, professional, and related jobs. 

In other occupations, people with disabilities represented: 4.9 percent in service occupations, 3.8 

percent in sales and office jobs, and 4.4 percent in construction, extraction, maintenance, and 

repair jobs. There were no people with disabilities in farming, fishing, and forestry jobs or in the 

military.   

Industry sectors  

The total number of people with disabilities (15,116) were employed in 12 of the 14 sectors, 

representing only 3.4 percent of the total employed. The industry sector with the greatest  

number of people with disabilities (3,483) is the educational service, health care and social 

assistance sector; but the industry sector with the greatest percent of people with disabilities is 

the public administration sector (5.6 percent), closely followed by the wholesale trade industry 

(5.1 percent). By contrast, people with disabilities in southwestern Connecticut comprised 14.7 

percent of people in the wholesale trade category.  Only 0.6 percent of people with disabilities 

were represented in information services; and only 2.1 percent were represented in 

manufacturing and financial and insurance services, real estate, rental and leasing.  

F. WHAT NUMBERS AND PERCENTS OF EMPLOYED PEOPLE WITH DISABILITIES IN OUR CT-NY 

TALENT FOR GROWTH REGION RECEIVE SSI AND OASDI PAYMENTS?  

As noted earlier, 16.8 percent of the overall population ages 16-64 in the combined Westchester 

and Putnam Counties have disabilities. Yet, the following table from 2000 U.S. Census data shows 

that in 2000, a much smaller percentɂonly 1.0 percent of the total employed population ages 21-

64 received Supplemental Security Income (SSI) benefits in the Putnam and Westchester County 

PUMAs.  Similarly, only 4.3 percent of the total employed population ages 21-64 received Old Age, 

Survivors and Disability Insurance (OASDI) benefits. 

The vast majority (97.6 percent) of the SSI recipients were people with disabilities. However, 

about two-fifths (39.8 percent) of the OASDI recipients were people with disabilities versus 

three-fifths (60.2 percent) who were people without disabilities.  

According to the Social Security Administration, the number of people with disabilities receiving 

SSI and Social Security Disability Income (SSDI, the disability insurance part of the OASDI 
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program) will increase.6 We were unable to locate projections for Westchester and Putnam 

Counties. Future projections concerning the solvency of the SSDI program are worrisome. In the 

Trends in the Social Security and Supplemental Security Income Disability Programs (2006), the U.S. 

Social Security Administration found that although it appears that the SSI disability program will 

ÒÅÍÁÉÎ ÓÔÁÂÌÅȟ ÔÈÅ 33$) ÔÒÕÓÔ ÆÕÎÄ ×ÏÕÌÄ ÂÅÃÏÍÅ ÉÎÓÏÌÖÅÎÔȢ 4ÈÅ ÒÅÐÏÒÔ ÎÏÔÅÓȟ ȰThe root cause of 

future insolvency in the SSDI program, as in the retirement program, is the increasing number of 

beneficiaries relative to the nÕÍÂÅÒ ÏÆ ×ÏÒËÅÒÓ ÐÁÙÉÎÇ ÉÎÔÏ ÔÈÅ ÓÙÓÔÅÍȢȱ 

4ÈÅ 3ÏÃÉÁÌ 3ÅÃÕÒÉÔÙ !ÄÍÉÎÉÓÔÒÁÔÉÏÎȭÓ ςππω !ÎÎÕÁÌ 2ÅÐÏÒÔ ÏÆ 4ÈÅ "ÏÁÒÄ ÏÆ 4ÒÕÓÔÅÅÓ ÏÆ 4ÈÅ &ÅÄÅÒÁÌ 

Old-Age and Survivors Insurance and Federal Disability Insurance Trust Funds noted that the 

Disability Insurance Fund of the OASDI program will attain its maximum fund ratio in 2009, and 

will be depleted in 2020. It appears that in the coming decade massive action by the federal 

government will be necessary to continue the SSDI program. These trends also point to the 

importance of eliminating financial disincentiÖÅÓ ÔÈÁÔ ÄÉÓÃÏÕÒÁÇÅ ÒÅÃÉÐÉÅÎÔÓȭ ÒÅÔÕÒÎ ÔÏ ×ÏÒËȢ   

 

 

 

 

 

 

 

 

 

G. HOW MANY DISABLED VETERANS ARE IN WESTCHESTER AND PUTNAM COUNTIES? 

Overall, the U.S. Department of Veterans Affairs forecasts that the number of veterans in the 

United States will decrease 8.8 percent during the next five years and 17.4 percent during the  

next ten years. However, the decrease will not be uniform throughout the country. In the CT-NY 

region comprising Fairfield, New Haven, Westchester, and Putnam Counties, the decrease will be 

nearly twice the national rate: 17.3 percent during the next five years and 31.2 percent during the 

next ten years.  

According to the VA, there are 42,359 veterans in Westchester County today, and the V.A. 

predicts there will be 34,411 veterans in Westchester in five years and 28,062 in ten years. 

However, the Westchester County Veterans Service agency notes a much larger population of 

                                                                 
6 See, Trends in the Social Security and Supplemental Security Income Disability Programs (2006) retrieved December 11, 2008 from 

http://www.ssa.gov/policy/docs/chartbooks/disability trends/sect06.htm l. 

SSI and OASDI Recipient Status of Employed People Ages 21-64 with and without Disabilities 

Selected PUMAs Support Type 
Percent of Total 

Population 
Number 
Disabled 

Number  
Not Disabled 

Total in Category 

Fairfield County 
Selected PUMAs No OASDI 

 
  96.4% 35,130 472,885 508,015 

  No SSI 99.0 38,477 483,027 521,504 
      No SSI and/or OASDI 95.5 30,263 472,885 503,148 
 OASDI Recipients   3.6 8,873 10,142 19,015 
 SSI and/or OASDI Recipients   4.5 13,740 10,142 23,882 
 SSI Recipients   1.0 5,526 0 5,526 
New Haven County 
Selected PUMAs No OASDI 94.4 25,127 235,398 260,525 
 No SSI 98.3 30,355 240,996 271,351 
     No SSI and/or OASDI 93.0 21,495 235,211 256,706 
 OASDI Recipients   5.6 9,761 5,785 15,546 
 SSI and/or OASDI Recipients   7.0 13,393 5,972 19,365 
 SSI Recipients   1.7 4,533 187 4,720 
Putnam and Westchester 
Counties All PUMAs No OASDI 95.7 31,521 543,395 574,916 
     No SSI 99.0 35,965 558,684 594,649 
     No SSI and/or OASDI 94.9 26,614 543,395 570,009 
 OASDI Recipients   4.3 10,197 15,432 25,629 
 SSI and/or OASDI Recipients   5.1 15,104 15,432 30,536 
 SSI Recipients   1.0 5,753 143 5,896 
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veterans in the county, approximately 100,000, and notes that Westchester County has the fifth 

largest veterans population in New York State. 7  

 In Putnam County the decrease in the veteran population is estimated to be more gradual. There 

are 6,632 veterans in Putnam today, with a projected 7.7 percent decline over the next five years 

to 6,095 veterans, and a 16.9 percent decline over the next 10 years to 5,467 veterans.8  

Although the overall numbers of veterans is expected to decrease, the percentage of veterans 

with disabilities is expected to increase. According to October 27, 2008 figures from the U.S. 

Department of Veterans Affairs, 12.6 percent of the 23.4 million veterans in our country receive 

disability compensation from the U.S. Department of Veterans Affairs. That percentage has likely 

increased since October 2008 and is expected to increase in the future due primarily to the fact 

that one in five soldiers leaving Iraq and Afghanistan has returned partially disabled. The 

percentage of veterans returning from those regions and applying for disability benefits is 

expected to climb as veterans grow older and problems originating from their injuries becoming 

disabling.  

The good news is that veterans with disabilities are able to benefit from laws and programs not 

available to other people with disabilities. Title I of the Americans with Disabilities Act (ADA), 

which the U.S. Equal Employment Opportunity Commission (EEOC) enforces, prohibits private, 

state, and local government employers with fifteen or more employees from discriminating 

against individuals on the basis of disability. In addition to being protected by Title I of the 

American with Disabilities Act, veterans with disabilities are protected by the Uniformed Services 

Employment and Reemployment Rights Act (USERRA), which sets forth the requirements for 

reemploying veterans with and without service-connected disabilities.  

The U.S. Department of Veterans Affairs provides dozens of programs for veterans in general and 

ÆÏÒ ÄÉÓÁÂÌÅÄ ÖÅÔÅÒÁÎÓ ÉÎ ÐÁÒÔÉÃÕÌÁÒȢ &ÏÒ ÅØÁÍÐÌÅȟ ÔÈÅ 6!ȭÓ 6ÏÃÁÔÉÏÎÁÌ 2ÅÈÁÂÉÌÉÔÁÔÉÏÎ ÁÎÄ 

Employment Program provides benefits to veterans with service-connected disabilities to help 

them prepare for, find, and retain jobs. Education benefits can be used for training at an 

undergraduate or graduate college program, technical or vocational program, on-the-job, and to 

start a small business.  

 

 

 

 

 

 

                                                                 
7 See Assistance for Veterans, retrieved June 24, 2009 from http://www.westchestergov.com/veterans.htm   

8 See http://www1.va.gov/vetdata/docs/VP2007_cntyvisn.htm, retrieved December 11, 2008. See, also, Veteran 

Population Model VetPop 2007 Office of the Assistant Secretary for Policy and Planning Office of Policy (008A2), 

retrieved December 11, 2008 from http://www1.va.gov/vetdata/docs/VetPop07 -ES-final.pdf  

http://www.westchestergov.com/veterans.htm
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CONCLUSION 

Although the definition of disability varies according to the data source, the following conclusions 

have been drawn about people with disabilities in Westchester and Putnam Counties: 

 Because the prevalence of disability increases with age, and because the U.S. Census 

Bureau predicts that the median age in New York will increase four years between 2000 

and 2030, the percentage of people with disabilities in Westchester and Putnam will 

increase during that time frame.  

 According to 2000 U.S. Census data, more than 60 percent of the people with disabilities 

aged 16-64 in our CT-NY region were employed. This figure is surprisingly high, given 

figures that have shown much lower employment rates of people with disabilities in 

places outside of our CT-NY region.  

 Although 45.6 percent of New York State people with sensory disabilities were employed 

in 2000, only 29.3 and 25.6 percent of New York State people with physical and mental 

disabilities, respectively, were employed. People with sensory and mental disabilities 

were looking for work at higher rates than people with other types of disabilities seeking 

work. 

 People with disabilities in New York State have higher levels of educational attainment 

than people with disabilities in the rest of the nation. Although 15.3 percent of people 

with disabilities in New York State ages 21-64 have a college degree, only 12.5 percent of 

people with disabilities in the United States have a college degree. However, there is a 

substantial disparity in educational attainment rates for people with and without 

disabilities both in our CT-NY region and nationwide. In New York, the percent of people 

×ÉÔÈÏÕÔ ÄÉÓÁÂÉÌÉÔÉÅÓ ÅÁÒÎÉÎÇ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅ ÉÓ σφȢρ ÐÅÒÃÅÎÔɂmore than twice 

the 15.3 percent of people with disabilities earniÎÇ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÍÏÒÅȢ  

 For Westchester and Putnam, the occupation category with the greatest number of people 

with disabilities (4,348) is the management, professional, & related category, but the 

occupation category with the greatest percent of people with disabilities (6.8 percent) is 

the production, transportation, and material moving jobs category.   

 The industry category in Westchester and Putnam with the greatest number of people 

with disabilities (3,483) is the educational service, health care & social assistance 

category, but the industry category with the highest percentage of people with disabilities 

(5.6 percent) is the public administration sector, closely followed by the wholesale trade 

industry (5.1 percent).  

 Although 16.8 percent of the overall population ages 16-64 in the combined Westchester 
and Putnam Counties have disabilities, in 2000 much smaller  
percents in the Westchester and Putnam PUMAs collected SSI (1.0 percent) and OASDI 

(4.3 percent) benefits. 

 In the CT-NY region comprising Fairfield, New Haven, Westchester, and Putnam Counties, 

the decrease in the veteran population will be nearly twice the national rate: 17.3 percent 

during the next five years and 31.2 percent during the next ten years. However, the 

percentage of veterans with disabilities is expected to increase due to the return of 
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veterans from Iraq and Afghanistan and the expectation that the percentage of veterans 

returning from those regions and applying for disability benefits will climb as veterans 

grow older and problems originating from their injuries becoming disabling.  
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CHAPTER TWO: ASSET MAPPING 
 

A. WESTCHESTER AND PUTNAM COUNTIES ASSET MAP 

Asset mapping, at its best, goes beyond merely listing resources. The U.S. Department of Labor 

Employment and TrainÉÎÇ !ÄÍÉÎÉÓÔÒÁÔÉÏÎ ɉ%4!Ɋ ÃÏÍÍÉÓÓÉÏÎÅÄ ÁÎ ÁÓÓÅÔ ÍÁÐÐÉÎÇ ȰÒÏÁÄÍÁÐȱ ÔÏ 

provide guidance to WIRED regions seeking to strengthen their competitive position in the global 

economy. That roadmap, Asset Mapping Roadmap: A Guide to Assessing Regional Development 

Resource, describes three different levels of asset mapping.9  The first level is identification of 

resources, the second is evaluation of the resources, and the third is a comprehensive assessment 

of the resource gaps and needs of the region.      

Although the asset map spreadsheet completed in March 2009 as part of the CT-NY research 

represents the most basic level of asset mapping, a listing of resources, this entire reportɂ

particularly the gaps and needs analysis, the workforce pipeline analysis, and the summative fifth 

chapterɂrepresents the highest level of asset mapping with respect to the educational and 

workforce experiences of people with disabilities. As the Asset Mapping Roadmap indicates, the 

ÈÉÇÈÅÓÔ ÌÅÖÅÌ ÏÆ ÁÓÓÅÔ ÍÁÐÐÉÎÇ ÉÓ ȰÁ more comprehensive asset mapping initiative [that] will 

provide a deep understanding of the key networks and cultural attitudes that shape the regional 

ÅÃÏÎÏÍÙȟ ÉÎÄÉÃÁÔÅ ȬÇÁÐȭ ÁÒÅÁÓ ÔÈÁÔ ÒÅÑÕÉÒÅ ÆÕÒÔÈÅÒ ÉÎÖÅÓÔÍÅÎÔȟ ÁÎÄ ÐÒÏÖÉÄÅ Á ÂÁÓÅÌÉÎÅ ÂÙ ×ÈÉÃÈ ÔÏ 

judge future progress ÔÏ×ÁÒÄ ÒÅÇÉÏÎÁÌ ÐÒÏÓÐÅÒÉÔÙȢȱ10   

Our asset mapping process, therefore, includes not only the raw data represented in the asset 

map spreadsheet, but also includes this entire report. In other words, this final report, in and of 

itself, constitutes an asset map of the highest level.  

 

B. DISSEMINATION OF THE ASSET MAP 

The Asset Mapping Roadmap identifies five key questions that a regional asset mapping team 

must address. The first four questions (about the learning objectives, the level of asset mapping, 

the funding available, and the stakeholders participating) were answered before our research 

ÔÅÁÍ ÃÏÍÍÅÎÃÅÄ ×ÏÒËÉÎÇȢ 4ÈÅ ÆÉÆÔÈ ÑÕÅÓÔÉÏÎ ÁÓËÓȟ ȰÔÏ ×ÈÏÍ ÁÎÄ ÈÏ× ÓÈÏÕÌÄ ÔÈÅ ÁÓÓÅÔ ÍÁÐ ÂÅ 

ÄÉÓÓÅÍÉÎÁÔÅÄȩȱ11 The steering committee is disseminating the final regional report (our regional 

level three asset map). 

 

 

                                                                 
9 Asset Mapping Roadmap: A Guide to Assessing Regional Development Resources, October 2006. Prepared for the U.S. 

Department of Labor, Employment by The Council of Competitiveness. 

10 Ibid., p.1. 

11 Ibid, p.7 
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C. OTHER WESTCHESTER AND PUTNAM COUNTY RESOURCE GUIDES 

Another factor to consider is whether the list of resources gathered for this research duplicates 

or augments other lists of resources. In Westchester County there are several comprehensive 

guides to organizations and programs offering a variety of disability services and resources, 

which are far more comprehensive than the March 2009 asset map spreadsheet created as part 

of this report.  

Here are descriptions of major guides including various resources for people with disabilities in 

Westchester and Putnam Counties:  

 The Westchester County Disability Resource Guide is online at the county website 

www.westchestergov.com/disabled_disability.htm. This guide has been developed by the 

Westchester County Office for the Disabled. There are approximately 100 organizations 

listed alphabetically and searchable by disabilities served and services provided. 

Information includes: name of organization, address, contact person, phone and fax 

numbers, email address, number of years in service, and mission statement. The 

organizations listed include private, state, and local government agencies; school districts, 

hospitals, and libraries. Organizations are invited to submit their information. There are 

ten disability types; eight service fields, including vocational and educational services; and 

four age-range fields. In many cases, but not all, the entry includes a link to the 

ÏÒÇÁÎÉÚÁÔÉÏÎȭÓ ×ÅÂÓÉÔÅȢ  

 The 2008 Westchester County Directory of Community Mental Health Services is a hard-

ÃÏÐÙ ÇÕÉÄÅ ÏÆ ÒÅÓÏÕÒÃÅÓ ÐÕÂÌÉÓÈÅÄ ÂÙ ÔÈÅ ÃÏÕÎÔÙȭÓ $ÅÐÁÒÔÍÅÎÔ ÏÆ #ÏÍÍÕÎÉÔÙ -ÅÎÔÁÌ 

Health.  It lists 155 organizations and/or programs to assist individuals and families 

affected by mental illness, developmental disabilities, and alcoholism and substance 

abuse. Agencies are listed alphabetically, and also grouped by four disability types, and by 

ÆÉÖÅ ȰÍÅÎÔÁÌ ÈÅÁÌÔÈ ÄÉÓÔÒÉÃÔÓȟȱ ÅÁÃÈ ÃÏÎÓÉÓÔÉÎÇ ÏÆ ÖÁÒÉÏÕÓ ÍÕÎÉÃÉÐÁÌÉÔÉÅÓ ɉÅØÃÅÐÔ ÆÏÒ 

Yonkers, which represents its own mental health district). Each entry includes an agency 

name, address, phone number, hours of operation, ages served, and a brief description of 

services. Sometimes an email address and website are provided. The directory, which is 

periodically updated, is also available as a PDF on the Community Mental Health website. 

(http://mentalhealth.westchestergov.com/index.php?option=com_content&task=view&i

d=378&Itemid=770) 

 

 

 The United Way 211 Health and Human Services Database is maintained and owned by 
the United Way of Westchester and Putnam, Inc.  It is available online at 
http://www.hudson211.org/taxonomy/taxonomy_overview.taf . 
 The database includes many other types of services besides those specifically for people 

with disabilities and also covers other counties in the Hudson Valley region, including 

Dutchess, Orange, Rockland, Sullivan, and Ulster.) The database is searchable by types of 

services, keywords related to the kind of service, name of an agency or program, or by 

target populations, which includes people with disabilities. The disability category is 

subdivided into 15 different types of disabilities. Results can be sorted by distance from a 

http://www.westchestergov.com/disabled_disability.htm
http://www.hudson211.org/taxonomy/taxonomy_overview.taf
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zip code entered. General information includes: agency name and description, county 

location, geographical area served, affiliations, agency type, and languages spoken. 

Contact information includes: agency address, phone, fax, email, website address, 

ÄÉÒÅÃÔÏÒȭÓ ÎÁÍÅ ÁÎÄ ÔÉÔÌÅȢ !ÆÆÉÌÉÁÔÅÄ ÐÒÏÇÒÁÍÓ ÁÎÄ services are also noted.  

5ÎÉÔÅÄ 7ÁÙȭÓ ς-1-1 free telephone information and referral system provides 12-hour (8 

am to 8 pm), multilingual service available in the seven-county Hudson Valley region. 

Services for people with disabilities, employment support, and physical/mental health 

resources are among the many needs covered. 

 The Westchester Employment Network (WEN) is a membership of 30 public, nonprofit, 

and private service agencies that meet monthly to share information, exchange best 

practices, and plan targeted activities to raise awareness and improve employment 

opportunities for people with disabilities. The network is directed by Gwenn Canfield, 

6%3)$ȭÓ 7ÅÓÔÃÈÅÓÔÅÒȾ2ÏÃËÌÁÎÄ $ÉÓÔÒÉÃÔ -ÁÒËÅÔÉÎÇ #ÏÏÒÄÉÎÁÔÏÒȢ 7%.ȭÓ ÁÃÔÉÖÅ ÌÉÓÔÓÅÒÖȟ 

operated by VESID, enables a vast network of job developers, coaches, vocational 

specialists, and state and local government representatives to share resources such as job 

openings, firm expansions and closures, labor market trends, job training opportunities, 

events, scholarships, workshops, and other employment services for people with 

disabilities. Contact information for WEN: Gwenn Canfield, Gcanfiel@mail.nysed.gov.  

 The Putnam County Office for People with Disabilities provides information, referral, and 

advocacy for Putnam County residents with disabilities and their families. Contact: 

http://www.putnamcountyny.com/disabilities/index.htm  
 The Mental Health Association in Putnam County has an online guide to mental health 

resources and services in Putnam County.  

(http://www.mhaputnam.org/Pages/Resource_Guide/MHA_RG_V1.shtml#Vocational.

mailto:Gcanfiel@mail.nysed.gov
http://www.putnamcountyny.com/disabilities/index.htm
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Chapter Three:  

       Workforce Pipeline Analysis  

 

The analysis of the workforce pipeline includes the numbers of children in special education 

programs from preschool through high school, as well as estimates of the numbers of adults with 

disabilities in college and graduate school for both Westchester and Putnam Counties. The 

analysis also describes the educational experiences of young people in school and college, based 

on interviews, focus groups, and panel discussions. It addresses the following questions: 

 A.  What is the number of people with disabilities in local universities, 

      community colleges, high schools, middle schools, and elementary schools in 

      Westchester and Putnam Counties? 

       B.  What does the workforce pipeline look like for students with disabilities?  

                     C.  What does the transitioning youth with disabilities picture look like?  

                     D.  Are students being educated in high-growth sectors? 

       E.  Are students being informed of the evolving economy and engaged in the  

            world of work at an early age? 

 

 

A. WHAT IS THE NUMBER OF PEOPLE WITH DISABILITIES IN LOCAL UNIVERSITIES, 

COMMUNITY COLLEGES, HIGH SCHOOLS, MIDDLE SCHOOLS, AND ELEMENTARY SCHOOLS IN 

WESTCHESTER AND PUTNAM COUNTIES? 

1. NUMBER OF COLLEGE STUDENTS 

As noted in the demographic analysis, the latest data available for college students with 

disabilities in Westchester and Putnam are from the 2000 US Census data supplied by the 

Connecticut State Data Center. In 2000 there were 9,309 people with disabilities in four-year 

colleges, two-year colleges and graduate school in Westchester County (5,153 females and 4,156 

males) and 647 in four-year colleges, two-year colleges and graduate school in Putnam County 

(327 females and 320 males).  

 

 

 

2. NUMBER OF ELEMENTARY, MIDDLE SCHOOL, AND HIGH SCHOOL STUDENTS 

During the 2007-2008 school year in Westchester and Putnam Counties, there were a total of 

21,701 students in elementary, middle, and high schools receiving special education services. The 

bulk of those studentsɂ19,254ɂwere attending Westchester schools, while 2,447 were in 

Putnam schools. The table below shows the number and percent of students in grades K-5, 6-8, 
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and 9-12, as well as the number and percent of special education students in elementary and 

secondary schools who were not graded. Data is provided for Putnam and Westchester Counties 

separately and for the two counties combined: 

 

2007 -2008 Number & Percent of K -12 and Ungraded Special Education Enrollments,  

Putnam & Westchester Counties  

County Grades K-5 Grades 6-8 Grades 9-12  

Ungraded  

Elementary  
Ungraded 
Secondary Yearly  

Totals  

Putnam Totals  

2007-2008 

% total 

829 606 824 62 126 2,447  

34% 25% 34% 3% 5%  

Westchester Totals  

2007-2008 

% total 

6,781 4,365 6,339 655 1,114 19,254  

35% 23% 33% 3% 6%  

Putnam/Westchester Combined Totals  

2007-2008 

% total 

7,610 4,971 7,163 717 1,240 21,701  

35% 23% 33% 3% 6%  

 Source: Connecticut State Data Center obtained 2007-08 data as a custom order from the NYS Department of Education, Strategic 

Evaluation Data Collection Analysis and Reporting (SEDCAR). This data includes figures from the six districts in Putnam County, 40 

districts in Westchester County, and seven New York State Special Act Districts.  

 

 

 

 

 

3. THE EARLY INTERVENTION AND PRESCHOOL YEARS 

The Individuals with Disabilities Education Act (IDEA) ensures that services to children with 

disabilities are provided for a free and appropriate public education that prepares them for 

further education, employment, and independent living. The IDEA provisions also govern how 

state governments and schools provide early intervention, special education, and related services 

to eligible infants, toddlers, and preschool children with disabilities in our country. Infants and 

toddlers with disabilities (birth to 3) and their families receive early intervention services under 

IDEA Part C. Children and youth (ages 3-21) receive special education and related services under 

IDEA Part B. 
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Data on infants, toddlers, and preschoolers with disabilities in Westchester and Putnam Counties 

ÉÓ ÁÖÁÉÌÁÂÌÅ ÔÈÒÏÕÇÈ ÔÈÅ ÃÏÕÎÔÉÅÓȭ ÈÅÁÌÔÈ ÄÅÐÁÒÔÍÅÎÔÓȢ %ÁÒÌÙ ÉÎÔÅÒÖÅÎÔÉÏÎ ÓÅÒÖÉÃÅÓ ÁÒÅ ÆÕÎÄÅÄ ÂÙ 

the states and counties and administered through counties. The Westchester County Department 

ÏÆ (ÅÁÌÔÈȭÓ #ÈÉÌÄÒÅÎ ×ÉÔÈ 3ÐÅÃÉÁÌ .ÅÅÄÓ 0ÒÏÇÒÁÍ ɉ#3.Ɋ ÏÆÆÅÒÓ Á ÖÁÒÉÅÔÙ ÏÆ ÆÒÅÅ ÅÁÒÌÙ ÉÎÔÅÒÖÅÎÔÉÏÎ 

and preschool services to families in Westchester County. Services include: evaluation services 

(including hearing and vision screening); home visits; speech, physical, and other therapies; child 

development groups; family counseling; and sometimes help with transportation. CSN is 

comprised of the following three programs12: 

 Early Intervention Program (EIP) serves children birth to age 3 with a developmental 

delay, disability, or condition that affects development. 

 Preschool Education Program (PEP) serves preschoolers aged 3 to 5 with disabilities. In 

addition to acting as a fiscal agent, PEP works with school districts and families to develop 

appropriate Individual Education Plans for preschoolers and assure that services are 

ÄÅÌÉÖÅÒÅÄ ÉÎ ÔÈÅ ÃÈÉÌÄȭÓ ÎÁÔÕÒÁÌ ÅÎÖÉÒÏÎÍÅÎÔ ÔÏ ÔÈÅ ÅØÔÅÎÔ ÐÏÓÓÉÂÌÅȢ 

 Children with Special Health Care Needs Program, through its Physically Handicapped 

Children's Program (PHCP) provides financial assistance for the purchase of medical 

services, supplies, and equipment to children with physical handicaps, and also provides 

information and advocacy services to families, including information about New York 

3ÔÁÔÅȭÓ ÓÕÂÓÉÄÉÚÅÄ ÉÎÓÕÒÁÎÃÅ ÐÒÏÇÒÁÍ #ÈÉÌÄ (ÅÁÌÔÈ 0ÌÕÓȢ  

 

 

The following table shows the number of children in each of the three Westchester County programs  

from 2000-01 to 2007-08:  

Enrollment in Westches ÔÅÒ #ÏÕÎÔÙ %ÁÒÌÙ )ÎÔÅÒÖÅÎÔÉÏÎȟ 0ÒÅÓÃÈÏÏÌȟ ÁÎÄ 0ÈÙÓÉÃÁÌÌÙ (ÁÎÄÉÃÁÐÐÅÄ #ÈÉÌÄÒÅÎȭÓ 

Programs, 2000 -2008  

Year 

Early Intervention 

Program, 0 -2 Years 

Preschool Educational 

Advocacy Program, 3-5 

Years Total  

Physically Handicapped 

Children's Program (PHCP)  

2000 -01 5,003 3,178 8,181 443 

2001 -02 5,800 3,400 9,200 375 

2002 -03 6,200 3,525 9,725 586 

2003 -04 6,023 3,790 9,813 400 

2004 -05 5,903 3,805 9,708 350 

2005 -06 5,516 3,926 9,442 358 

                                                                 
12See Children with Special Needs, Westchester County Department of Health. Retrieved June 10, 2009 from 

http://www.westchestergov.com/HEALTH/ChildrenWithSpecialNeeds.htm#Early%20Intervention  
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2006 -07 5,330 3,938 9,268 442 

2007 -08 5,380 4,340 9,720 507 

Source: Annual Data Book: 2008, Westchester County Department of Health, available as a download from 

http://www.westchestergov.com/HEALTH/statistics.htm  

Data on early intervention and preschool services for Putnam County is available only for 2007-

2008. According to Norine A. Durkin, administrator for Children with Special Needs Programs of the 

Putnam County Department of Health, in 2008 there were 221 referrals for early intervention 

services. And for the 2007-2008 school year, there were 227 known referrals for preschool special 

education services.  

Autism Concerns  

Early childhood researchers, professionals, parent advocacy groups, and parents in both 

Westchester and Putnam Counties have emphasized the critical importance of early intervention 

services as a necessary building block for later success in the K-12 system, particularly in the case of 

autism. Parent advocates and professionals cite extensive research showing that investments in 

early intervention programs, while costly, will bring long-term benefits and savings by substantially 

ÒÅÄÕÃÉÎÇ ÃÈÉÌÄÒÅÎȭÓȭ ÎÅÅÄ ÆÏÒ ÓÐÅÃÉÁÌÉÚÅÄ ÓÅÒÖÉÃÅÓ ÌÁÔÅÒ ÏÎȢ 4ÈÅ #ÅÎÔÅÒ ÆÏÒ $ÉÓÅÁÓÅ #ÏÎÔÒÏÌ ÅÓÔÉÍÁÔÅÓ 

that nationally 1 in 150 children born in the United States has autism. In response to the alarming 

national increase in autism and its prevalence in Westchester County, an Autism Advisory 

#ÏÍÍÉÔÔÅÅ ÈÁÓ ÂÅÅÎ ÆÏÒÍÅÄ ÉÎ 7ÅÓÔÃÈÅÓÔÅÒȢ 4ÈÅ ÃÏÍÍÉÔÔÅÅȭÓ ÒÅÐÏÒÔȟ ×ÈÉÃÈ ÉÎÃÌÕÄÅÓ ÓÅÖÅÒÁÌ 

recommendations to improve services for children and adults with autism spectrum disorder (ASD), 

is available at: www.westchestergov.com/autism. 

According to the report, there are currently about 4,000 individuals living with ASD in Westchester 

County. The committee, comprised of professionals and parents of children with autism, is studying 

the gaps in services and needed financial resources to help Westchester families, as well as 

businesses interested in successfully employing adults with ASD.  Information about autism, autism 

resources, and the most recent county initiatives to improve services are described at 

www.westchestergov.com/autism. 

!ÃÃÏÒÄÉÎÇ ÔÏ .ÏÒÉÎÅ !Ȣ $ÕÒËÉÎȟ ÁÄÍÉÎÉÓÔÒÁÔÏÒ ×ÉÔÈ 0ÕÔÎÁÍȭÓ #ÈÉÌÄÒÅÎ ×ÉÔÈ 3ÐÅÃÉÁÌ .ÅÅÄÓ 0ÒÏÇÒÁÍÓȟ 

the number of early intervention and preschool referrals for autism in Putnam County has increased 

sharply since 1997. Part of this increase may be due to an adjustment in criteria for diagnosis of 

autism in 1997 by the Diagnostic and Statistical Manual of Mental Disorders, published annually by 

the American Psychiatric Association. Durkin noted that while autism diagnoses have increased, 

there have been no referrals for mental retardation, which suggests that many children previously 

ÄÉÁÇÎÏÓÅÄ ×ÉÔÈ ÍÅÎÔÁÌ ÒÅÔÁÒÄÁÔÉÏÎ ÁÒÅ ÎÏ× ÄÉÁÇÎÏÓÅÄ ÏÎ ÔÈÅ ÁÕÔÉÓÍ ÓÐÅÃÔÒÕÍȢ 4ÈÅ ÃÏÕÎÔÙȭÓ ÃÏÓÔÓ 

for providing early intervention and preschool services for infants and toddlers with disabilities has 

been growing, and now accounts for 60 percent of the entire health department budget.   

Another source for navigating and receiving early intervention services for children from birth to 

age five is The Early Childhood Direction Center (ECDC), part of a statewide network of 15 ECDCs in 

New York State, funded by the NYS Education Department. In Westchester, the EDC is based at the 

Westchester Institute for Human Development, on the campus of New York Medical College, and 

http://www.westchestergov.com/autism
http://www.westchestergov.com/autism
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serves Westchester, Putnam, and Rockland counties. The Center operates as a clearinghouse and 

offers free information and referral, technical assistance, and training services 

(http://www.wihd.org/ecdc/index.html.)  

The New York State Department of Health Web site provides in-depth information about the Early 

Intervention Program. 

http://www.health.state.ny.us/community /infants_children/early_intervention/index.htm  

 

 

4. THE K-12 SCHOOL YEARS 

Once the child starts receiving preschool special education services through the school district, 

the child is counted in the Special Education Data Profiles submitted by all districts in New York 

State for each year. The profiles are available on the Vocational and Educational Services for 

Individuals with Disabilities (VESID) website. (http://www.vesid.nysed.gov/sedcar/home.html.)  

The profiles not only record numbers of children receiving special education services, they also 

ÉÎÃÌÕÄÅ ÉÎÆÏÒÍÁÔÉÏÎ ÏÎ ÅÁÃÈ ÄÉÓÔÒÉÃÔȭÓ ÃÏÍÐÌÉÁÎÃÅ ×ÉÔÈ ρτ ÉÎÄÉÃÁÔÏÒÓȟ ÁÓ ÉÄÅÎÔÉÆÉÅÄ ÂÙ ÔÈÅ 5Ȣ3Ȣ 

$ÅÐÁÒÔÍÅÎÔ ÏÆ %ÄÕÃÁÔÉÏÎȭÓ /ÆÆÉÃÅ ÏÆ 3ÐÅÃÉÁÌ %ÄÕÃÁÔÉÏÎ ɉ/3%0ɊȢ )ÎÄÉÃÁÔÏÒÓ ÁÒÅ ÕÓÅÄ ÔÏ ÍÏÎÉÔÏÒ 

and assess the distriÃÔȭÓ ÐÅÒÆÏÒÍÁÎÃÅ ÏÎ ÍÅÅÔÉÎÇ ÔÈÅ ÎÅÅÄÓ ÏÆ ÓÐÅÃÉÁÌ ÅÄÕÃÁÔÉÏÎ ÓÔÕÄÅÎÔÓȢ &ÏÒ 

each of the indicators, New York State must establish measurable targets and improvement 

activities for a six-ÙÅÁÒ ÐÅÒÉÏÄȟ ×ÈÉÃÈ ÁÒÅ ÉÎÃÌÕÄÅÄ ÉÎ ÔÈÅ 3ÔÁÔÅȭÓ ÓÉØ-year State Performance Plan 

(SPP), as required under the Individuals with Disabilities Education Act (IDEA) of 2004. The 

current NYS plan spans the years 2005-2010. An Annual Performance Report (APR) is submitted 

every year to the Secretary of Education and to the public on the 3ÔÁÔÅȭÓ ÐÅÒÆÏÒÍÁÎÃÅ ÕÎÄÅÒ ÔÈÅ 

SPP, describing overall progress and slippage in meeting the targets. ` 

The 2007-2008 Special Education Data Profiles show the numbers of preschoolers (ages 4-5), 

as well as K-12 students, receiving special education services, broken down by districts in 

Putnam and Westchester Counties.  

Westchester and Putnam County Combined   

According to the 2007-08 Special Education Profiles13, Westchester and Putnam County students 

receiving special education services are as follows:  

 21,336 K-12 students or 11.4 percent of total Westchester and Putnam K-12 school 
district enrollment (187,651).  

 2,599 preschoolers  
 23,935 K-12 and preschoolers  

 

 

                                                                 
13 These 2007-2008 figures from the Special Education Profile do not include students with disabilities enrolled in the seven New 

York State Special Act Districts.  

http://www.health.state.ny.us/community/infants_children/early_intervention/index.htm
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Westchester County  

Westchester County students receiving special education services are as follows: 

 18,839 K-12 students or 11.1 percent of total Westchester K-12 school district enrollment 
(170,052) 

  2,383 preschoolers  
 21,222 K-12 and preschoolers  

 

 

Putnam County  

Putnam County students receiving special education services are as follows: 

 2,497 K-12 students or 14.2 percent of total Putnam K-12 school district enrollment 
(17,599) 

    216 preschoolers  
 2,713 K-12 and preschoolers 

 

There are variations in school districts with regard to the percentages of students with 

disabilities in both Westchester and Putnam counties. In Westchester County, the rate of students 

receiving special education services varies from a low of 4.7 percent in the Rye City school 

district to a high of 16.1 percent in the Lakeland Central district. In Putnam County, the rate of 

students receiving special education services varies from a low of 8.6 percent in the Garrison 

school district to a high of 16.8 percent in the Mahopac Central district. 

2007 -2008, Numbers and Percent of Preschool & K -12 Special Education Student s in Westchester 

and Putnam County School Districts  

School District Name 

Special Ed 

# Total # 

% 

Special 

 # 

Preschool 

Putnam School Districts : 

Brewster Central School District 513 3900 13.2% 43 

Carmel Central School District 715 5010 14.3 76 

Garrison Union Free School District 26 301 8.6 3 

Haldane Central School District 90 897 10 6 

Mahopac Central School District 937 5576 16.8 59 

Putnam Valley Central School District 216 1915 11.3 29 

Putnam County Total  2497  17599  14.2%  216  

Westchester School Districts:  

http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=480601060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0607&school=480102060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=480404020000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=480401040000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=480101060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=480503040000
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Ardsley Union Free School District  260 2270 11.5 46 

Bedford Central  School District  365 5058 7.2 68 

Blind Brook -Rye Union Free School District  115 1530 7.5 30 

Briarcliff Manor Union Free School District  173 1922 9 31 

Bronxville Union Free School District  132 2061 6.4 14 

Byram Hills Central School District  309 2845 10.9 49 

Chappaqua Central School District  482 4284 11.3 70 

Croton-Harmon Un ion Free School District  232 1783 13 28 

Dobbs Ferry Union Free School District  185 2392 7.7 23 

Eastchester Union Free School District  244 3312 7.4 63 

Edgemont Union Free School District  241 1948 12.4 27 

Elmsford Union Free School District  86 1178 7.3 20 

Greenburgh Central School District  278 3123 8.9 48 

Harrison Central  School District  455 3985 11.4 69 

Hastings-On-Hudson Union Free School District  228 1656 13.8 20 

Hendrick Hudson Central School District  328 2907 11.3 39 

Irvington Union Free School District  202 2069 9.8 34 

Katonah -Lewisboro Union Free School District  597 4384 13.6 74 

Lakeland Central School District  1123 6981 16.1 116 

Mamaroneck Union Free School District  650 6373 10.2 84 

Mount Pleasant Central School District  334 2105 15.9 42 

Mount Vernon City School District  1376 10546 13.1 128 

New Rochelle City School District  1214 13571 9 126 

North Salem Central School District  163 1513 10.8 25 

Ossining Union Free School District  591 4670 12.7 83 

Peekskill City  School District  466 3060 15.2 59 

Pelham Union Free School District  316 2900 10.9 40 

Pleasantville Union Free School District  233 1845 12.6 30 

http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660405030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660102060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661905020000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661402020000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660303030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661201060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661004060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660202030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660403030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660301030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660406030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660409020000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660407060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660501060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660404030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660203060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660402020000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660101030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662401060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660701030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660801060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660900010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661100010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661301040000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661401030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661500010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661601030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660809030000
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Pocantico  Hills Central School District  53 502 10.6 3 

Port Chester -Rye Union Free School District  518 4176 12.4 108 

Rye City School District  205 4346 4.7 41 

Rye Neck Union Free School District  149 1467 10.2 19 

Scarsdale Union Free School District  388 4968 7.8 61 

Somers Central School District  484 4408 11 58 

Tuckahoe Union Free School District  37 365 10.1 3 

Union Free School District Of The Tarrytowns  332 3556 9.3 31 

Valhalla Union Free School District  175 1683 10.4 35 

White Plains City School District  807 9571 8.4 149 

Yonkers City School District  3747 27977 13.4 327 

Yorktown Central School District  566 4762 11.9 62 

Westchester County Total  18,839 170,052  11.1%  2383  

Westchester/Putnam Counties Combined  21,336 187,651  11.4%  2599  

Source: 2007-2008 Special Education Profile, New York State Department of Education, Vocational and Educational Services for 

those with Disabilities. 

Disabilities By Type  

In both Westchester and Putnam Counties the learning disabilities category comprises by far the 

largest category of special education students. This has been the case in both counties for the past 

five school years, from 2003 to 2007. According to data from VESID, in the 2007-08 school year, 

6,933 students in Westchester schools were diagnosed with learning disabilities, representing 

36.7 percent of total special education students. And in Putnam schools for the same 2007-08 

year, there were 1,222 students with learning disabilities , representing 49.0 percent of total 

students with disabilities.  

Because many children carry their learning disabilities into adulthood, it would be beneficial if 

workforce training programs for adults include accommodations and modifications suitable for 

adults with learning disabilities. Qualitative data collected as a part of this research supports the 

notion that workforce training programs should be adapted in order to successfully train adults 

with learning disabilities. That concern is discussed further in the gap and needs analysis and in 

the final summary report. 

Although the number of students diagnosed with autism in 2007 comprises only 4.9 percent in 

Westchester and 5.0 percent in Putnam, the autism category merits special attention due to 

several factors:  

 A sharp increase of students with autism  

http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660802040000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661904030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661800010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=661901030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662001030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662101060000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660302030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660401030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=660805030000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662200010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662300010000
http://eservices.nysed.gov/sepubrep/mainservlet?f=report0708&school=662402060000
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 The high costs of providing services to autistic students  
 The lack of certification or education requirements for special educators and therapists 

trained in Applied Behavioral Analysis (ABA), considered to be the most comprehensive 
and effective approach to improving the lives of children with autism14   

 The lack of affordable programs for families that provide training and practical 
application of ABA principles15 

 Particular difficulties involved in the early childhood and secondary-school transition and 
later transitioning to college and to jobs 

 Agency providers in Westchester and Putnam report that individuals with autism are 
among the most difficult to place in jobs 

 
In Westchester County schools, the number of students ages 4 to 21 with autism increased by 

55.8 percent, from 591 students in 2003 to 921 students in 2007. Similarly, in Putnam County the 

number of autistic students ages 4 to 21 increased by 30.5 percent for the same period, from 95 

students in 2003 to 124 in 2007.  The increase in autism was the greatest among 14- to 17-year-

olds. In Westchester County the number of students ages 14 to 17 diagnosed with autism jumped 

from 72 students in 2003 to 198 students in 2007, a 175 percent increase. In Putnam County, 

while only impacting a small number of students, the 2003 to 2007 increase in autism was 136.4 

percent among ages 14 to 17, from 11 students in 2003 to 26 students in 2007. Based on figures 

ÆÒÏÍ 6%3)$ȭÓ 3ÐÅÃÉÁÌ %ÄÕÃÁÔÉÏÎ 0ÒÏÆÉÌÅÓȟ ÔÈÅ ÐÒÅÖÁÌÅÎÃÅ ÏÆ ÁÕÔÉÓÍ ÇÒÅ× ÁÔ ÁÎ ÁÖÅÒÁÇÅ ÁÎÎÕÁÌ ÒÁÔÅ 

of 12 percent in Westchester County and 7 percent in Putnam County from the school year 2002 -

2003 until the 2007-2008 school year.  

The sharp rise in autism from 2003 to 2007 is notable in both counties, particularly compared to 

trends in three other disability categories: learning disabilities, emotional disturbances, and 

mental retardation.  As the prevalence of autism increases, the number of students diagnosed 

with learning disabilities, emotional disturbances, and mental retardation decreases. In 

Westchester County, from 2003 to 2007, as the number of children diagnosed with autism 

increased by 55.8 percent, the number of children diagnosed with emotional disturbances 

declined by 6.7 percent, while those with learning disabilities decreased by 13.3 percent, and 

those with mental retardation declined by 21.2 percent. In Putnam County, as autism increased 

by 30.5 percent from 2003 to 2007, the prevalence of emotional disturbances decreased by 21.2 

percent, learning disabilities decreased by 4.4 percent, and mental retardation declined by 60 

percent.  

WESTCHESTER COUNTY # OF STUDENTS (AGES 4-21),  

Disability  2003  2004  2005  2006  2007  

Autism 591 649 762 828 921 

Emotional Disturbance 1,802 1,791 1,760 1,760 1,682 

                                                                 
14 ASD Interventions, Services, and Supports, Third Annual Autism Information Fair, April 26, 2009, Sponsored by 

Navigating the Spectrum and Westchester County Department of Community Mental Health 

15 Ibid. 
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Learning Disability 8,000 7,685 7,536 7,301 6,933 

Mental Retardation 359 320 317 280 283 

Deafness 57 58 51 55 61 

Hearing Impairment 112 117 130 125 121 

Speech or Language Impairment 4,106 4,234 4,442 4,698 4,743 

Visual Impairment 48 49 47 53 56 

Orthopedic Impairments 165 164 200 222 241 

Other Health Impairments 2,083 2,219 2,399 2,586 2,769 

Multiple Disabilities 1,228 1,175 1,161 1,126 1,074 

Deaf - Blindness 0 0 0 1 0 

Traumatic Brain Injury 28 35 41 39 42 

Total  18,579  18,496  18,846  19,074  18,926  
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WESTCHESTER COUNTY PERCENT INCREASES (AGES 4-21)  

Disability  
2003 -

2004  

2004 -

2005  

2005 -

2006  

2006 -

2007  2003 -2007  

Autism  9.8% 17.4% 8.7% 11.2% 55.8% 

Emotional Disturbance  -0.6% -1.7% 0.0% -4.4% -6.7% 

Learning Disability  -3.9% -1.9% -3.1% -5.0% -13.3% 

Mental Retardation  -10.9% -0.9% -11.7% 1.1% -21.2% 

Deafness  1.8% -12.1% 7.8% 10.9% 7.0% 

Hearing Impairment  4.5% 11.1% -3.8% -3.2% 8.0% 

Speech or Language Impairment  3.1% 4.9% 5.8% 1.0% 15.5% 

Visual Impairment  2.1% -4.1% 12.8% 5.7% 16.7% 

Orthopedic Impairments  -0.6% 22.0% 11.0% 8.6% 46.1% 

Other Health Impairments  6.5% 8.1% 7.8% 7.1% 32.9% 

Multiple Disabilities  -4.3% -1.2% -3.0% -4.6% -12.5% 

Deaf - Blindness          -100%  

Traumatic Brain Injury  25.0% 17.1% -4.9% 7.7% 50.0% 
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Special education services provided to students with disabilities vary from district to district. For 

example, the table below identifies the seven school districts in Westchester that had the greatest 

percentages of students who are eligible for free or reduced price meals (a commonly used 

measure of socioeconomic status), as well as districts with the least amount of free or reduced 

price lunch. There is a relationship between the socioeconomic status of children in the districts 

and the inclusion of special education students in regular classrooms.  

PUTNAM COUNTY # OF STUDENTS (AGES 4-21)  

  

Disability  2003  2004  2005  2006  2007  

Autism 95 103 111 117 124 

Emotional Disturbance 226 226 209 196 178 

Learning Disability 1,174 1,138 1,134 1,143 1,122 

Mental Retardation 20 16 13 10 8 

Deafness 0 0 0 2 0 

Hearing Impairment 0 8 11 11 12 

Speech or Language Impairment 327 334 383 388 392 

Visual Impairment 0 0 0 4 6 

Orthopedic Impairments 12 10 12 12 10 

Other Health Impairments 338 610 425 456 511 

Multiple Disabilities 129 117 120 118 124 

Deaf - Blindness 0 0 0 1 0 

Traumatic Brain Injury 12 12 12 11 7 

Total  2,333  2,574  2,430  2,469  2,494  

PUTNAM COUNTY PERCENT INCREASES (AGES 4-21)  

Disability  2003 -

2004  

2004 -

2005  

2005 -

2006  

2006 -

2007  2003 -
2007  

Autism  8.4% 7.8% 5.4% 6.0% 
30.5% 

Emotional Disturbance  0.0% -7.5% -6.2% -9.2% 
-21.2% 

Learning Disability  -3.1% -0.4% 0.8% -1.8% 
-4.4% 

Mental Retardation  -20.0% -18.8% -23.1% -20.0% 
-60.0% 

Deafness        -100.0% 

  
Hearing Impairment    37.5% 0.0% 9.1% 

  
Speech or Language Impairment  2.1% 14.7% 1.3% 1.0% 

     19.9% 

Visual Impairment        50.0% 

  
Orthopedic Impairments  -16.7% 20.0% 0.0% -16.7% 

 -16.7% 

Other Health Impairments  80.5% -30.3% 7.3% 12.1% 
 51.2% 

Multiple Disabilities  -9.3% 2.6% -1.7% 5.1% 
 -3.9% 

Deaf - Blindness        -100.0% 

  
Traumatic Brain Injury  0.0% 0.0% -8.3% -36.4% 

-41.7% 
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School 

District  

Total 

Student 

Enrollment  

% Students 

Eligible for 

free/reduced 

price lunch  

% K-12 

Students 

receiving 

Special 

Education 

Services 

in District  

Number of 

Students 

with 

Disabilities 

ages 6-21 

on 

December 

3 

% 

Inclusion 

80% or 

more of 

the day 

% 

Inclusion 

40 to 79 

% of the 

day 

% 

Inclusion 

Less than 

40 % of 

the day 

% In 

separate 

facilities  

% In 

other 

settings  

Westchester  

County 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

  

Yonkers 22736 73% 13.4% 3549 42.5% 1.7% 46.7% 6.8% 2.2% 

Mount 

Vernon 

9276 60 13.1 1322 47.6 12.3 32.8 6.9 0.4 

Peekskill 2775 59 15.2 443 79.9 6.5 5.6 7.9 0 

Port Chester-

Rye 

3801 49 12.4 472 49.6 17.6 25.6 6.1 1.1 

Greenburgh 

Central 

1661 48 8.9 265 37.7 25.3 31.3 5.7 0 

Tarrytown  2478 45 9.3 317 42.9 34.1 17 5.7 0.3 

New Rochelle 10223 43 9.0 1166 48.1 32.8 8.4 6.9 3.8 

Blind Brook- 

Rye 

1506 0 7.5 111 70.3 9.0 15.3 5.4 0 

Bronxville 1569 0 6.4 129 51.9 31.0 11.6 4.7 0.8 

Croton- 

Harmon 

1731 0 13.0 217 73.7 6.9 17.1 2.3 0 

Eastchester 3023 0 7.4 229 58.1 22.3 17.9 0.9 0.9 

Edgemont 1928 0 12.4 231 65.4 23.8 9.1 1.7 0 

Katonah- 

Lewisboro 

3949 0 13.6 576 74.8 14.4 7.5 2.1 1.2 

Scarsdale 4714 0  369 65.3 13.8 12.7 7.9 0.3 

Putnam 

County 

         

Carmel 4693 10 14.3 678 52.8 26.7 11.5 8.3 0.7 

Garrison 295 0 8.6 21 71.4 23.8 0 4.8 0 
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The table reveals that in Yonkers, where 73 percent of students are eligible for free or reduced 

price lunch, less than half of the students (42.5 percent) are included in regular classrooms at 

least 80 percent of the time. Similarly, in Mount Vernon, where 60 percent of students are eligible 

for free or reduced price lunch, 47.6 percent of students are included in regular classrooms at 

least 80 percent of the day. The New York State target for this indicator is that 53.1 percent of 

special education students should be included in regular classrooms at least 80 percent of the 

day.  

Thus, the majority of the seven school districts with the greatest percent of students eligible for 

free or reduced price lunch did not meet the state target. The only exception is Peekskill, where 

49 percent of students are eligible for free or reduced price lunch, and almost 80 percent of 

students with disabilities are included in regular classrooms at least 80 percent of the day. In the 

other seven districts, where none of the students are eligible for free or reduced price lunch, over 

half of the special education students are included in regular classrooms at least 80 percent of the 

day. In addition, all of these districts are meeting the state target, except for Bronxville, where 

51.1 percent of the special education students are included in regular classrooms at least 80 

percent of the day.  

While overall teacher layoffs have caused concerns in the Mount Vernon school district, the 

district recently created jobs for 22 special education teachers, six speech pathologists, and a 

school psychologist who will help implement a new inclusion model. The model requires both a 

subject or grade-level teacher and a special-education teacher to be in a classroom with mixed-

needs students.16 

 

5. THE COLLEGE YEARS 

According to data provided by the Connecticut State Data Center, the 2000 U.S. Census found that 

there were 9,656 college and graduate school students with disabilities in Westchester and 

Putnam Counties. Although data exist for the exact numbers of students receiving special 

education services in Westchester and Putnam schools, there are no similar numbers for college 

and graduate school students.  

The primary reason for the lack of numbers is because the federal Individuals with Disabilities in 

Education Act (IDEA) does not apply to colleges and universities. Although two other federal laws 

require colleges and graduate schools to assist students with disabilities, neither law requires 

students to reveal their disabilities, and neither law provides students with free diagnosis of their 

disabilities. College disability coordinators whom we interviewed indicated that the prevalence 

of college students with disabilities might be higher than the numbers of students who seek and 

qualify for services. This issue is discussed further in the gaps and needs analysis chapter. 

 

B. WHAT DOES THE WORKFORCE PIPELINE LOOK LIKE FOR STUDENTS WITH DISABILITIES? 

                                                                 
16 !ÄÅÌÙȟ (ÁÎÎÁÎȟ Ȱ4ÅÁÃÈÅÒ ,ÁÙÏÆÆÓ 0ÒÏÍÐÔ #ÏÎÃÅÒÎ ÉÎ -ÏÕÎÔ 6ÅÒÎÏÎȟȱ The Journal News, July 3, 2009, p.3A. 
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As noted, in accordance with the Individuals with Disabilities Education Act, the New York State 

Education Department has prepared Special Education Data Profiles of each school district's 

performance on 14 special education indicators against the State's targets. The data compiled 

from these profiles are part of Annual Performance Reports, which ÁÒÅ ÉÎÃÌÕÄÅÄ ÉÎ ÔÈÅ ÓÔÁÔÅȭÓ ÓÉØ-

year 2005-2010 State Performance Plan. While there are several indicators that could help 

understand what the workforce pipeline looks like for students with disabilities, annual data are 

not always available or reported for each district for several reasons.  

For example, Indicator 1 asks for the graduation rate of students with disabilities, but only if at 

least 30 students with disabilities graduated. In many cases, particularly in smaller districts, the 

number is less than 30. Indicator 14 asks for post-school outcomes including: the percent of 

students who had IEPs, are no longer in secondary school, are enrolled in some type of post-

secondary school, and who have been competitively employed within one year of leaving high 

school. However, over the six-year evaluation period, school districts are on rotating schedules 

for reporting results for several indicators, including Indicator 14. Each district is expected to 

report only once on Indicator 14 over the six-year period.  In 2007-08, only five school districts 

reported their post-school outcomes: New Rochelle, Ossining, Rye Neck, Tuckahoe, and White 

Plains. 

 

High School Graduation Rates 

!ÌÔÈÏÕÇÈ ÉÔȭÓ ÄÉÆÆÉÃÕÌÔ ÔÏ ÍÁËÅ ÁÎÙ ÃÏÕÎÔÙ×ÉÄÅ ÁÓÓÅÓÓÍÅÎÔÓ ÏÆ ÇÒÁÄÕÁÔÉÏÎ ÒÁÔÅÓ ÏÆ ÓÔÕÄents with 

disabilities, it is possible to make some comparisons between districts that have posted data on 

these indicators. For example, as the table on p. 52 illustrates, for the school year 2007-2008 in 

the three largest urban school districts in Westchester CountyɂYonkers, New Rochelle, and 

Mount Vernonɂthe percentage of students with disabilities receiving a regular diploma in four 

years was 34.3 percent, 45.8 percent, and 36.6 percent, respectively. The state target for four-

year graduation rates for students with disabilities is 38 percent or higher. Four-year graduation 

rates for all students in 2008 were 83 percent in Westchester and 88 percent in Putnam.17 

In the smaller, more affluent districts, such as Edgemont, Katonah-Lewisboro, and Scarsdale, the 

percentage of students with disabilities receiving a regular diploma in four years was 88.2 

percent, 85.2 percent, and 84.3 percent. Thus, there are major differences in the four-year 

graduation dates when comparing these districts, with less than half of students with disabilities 

graduating in four years at the largest urban districts compared to a majority of students with 

disabilities graduating in four years at some of the smaller, wealthier districts.  

A Five-Year Graduation Rate Can Make a Difference  

The New York State Board of Regents is considering whether it should use either a four-year or a 

five-year graduation rate or both for federal accountability purposes. The extra time can make a 

difference, as the results in the following table illustrate. In the majority of school districts shown 

in the table on p. 52 the percentage of students with disabilities that graduated in five years is 

                                                                 
17 #ÏÓÔÅÌÌÏȟ $ÉÁÎÁȟ Ȱ3ÔÁÔÅ ÇÒÁÄ ÒÁÔÅÓ ÕÐ ÁÇÁÉÎȟȱ The Journal News, p.8A, June 23, 2009 
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greater than the percentage that graduated in four years. The table shows four-year and five-year 

graduation rates by comparing the cohort who began school in 2003 and graduated five years 

later in 2008 versus the cohort who started in 2004 and graduated four years later in 2008. For 

example, in New Rochelle, 65.3 percent of students with disabilities graduated after five years, up 

from 45.8 percent after four years. Similarly, in Mount Vernon, 41.3 percent graduated after five 

years, up from 36.6 percent after four years. The graduation rates apply to those who graduate 

with a Regents or local diploma. 

2007-2008 School 
Districts 

Total 
Enrollment 

Special 
Education 
Enrollment 

% 4 Yr. Graduation 
Rate 

% 5 Yr. Graduation 
Rate 

Westchester 
School Districts  

    

Yonkers 27977 3747 34.3 39.9 

Mount Vernon 10546 1376 36.6 41.3 

Peekskill 3060 466 50.0 NA 

Port Chester-Rye 4176 518 NA 19.4 

Greenburgh Central 3123 278 NA NA 

Tarrytown  3556 332   

New Rochelle 13571 1214 45.8 65.3 

Blind Brook 1530 115 71.0 79.4 

Bronxville 2061 132 NA NA 

Croton- Harmon 1783 232 NA NA 

Eastchester 3312 244 NA NA 

Edgemont 1948 241 88.2 NA 

Katonah- Lewisboro 4384 597 85.2 90.7 

Scarsdale 4968 388 84.3 90.0 

Putnam School 
Districts  

    

Carmel 5010 715 75.0 68.6 

Garrison 301 26 NA NA 

 

At the same time, however, the state has implemented increasingly rigorous graduation rate 

targets for students with disabilities. While the 4-year graduation rate target for students with 

disabilities was 38 percent in 2007-2008, the target increases each year and will reach 52 

percent in 2010-2011. It is also phasing out the local diploma. While requirements for the local 

diploma have been increased in recent years, they are less stringent than the regular Regents 

diploma.  

Educators in interviews and focus groups pointed to the difficulties of fitting both academics and 

vocational education into four years and indicated that many special education students needed 

more timeɂat least five yearsɂto successfully transition to college, jobs, or other post-

secondary options. They are also worried that the phase out of the local diploma would then 

leave only two options: the Regents diploma and the IEP certificate, which many colleges and 

employers do not accept as a high school diploma.  These issues are discussed in greater detail in 

the gaps and needs analysis chapter of this report.  
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C. WHAT DOES THE TRANSITIONING YOUTH WITH DISABILITIES PICTURE LOOK LIKE? 

Although successful transitions are easier to achieve in smaller districts with greater financial 

resourcesɂand money is a critical ingredient for successɂÉÔȭÓ ÎÏÔ ÔÈÅ ÏÎÌÙ ÅÌÅÍÅÎÔ ÔÈÁÔ ÍÁÔÔÅÒÓȢ 

Dedicated teachers and assistants acting as job developers and coaches, parent and student 

involvement, district-and school-level leadership, and partnerships with businesses all contribute 

ÔÏ Á ÓÔÕÄÅÎÔȭÓ ÓÕÃÃÅÓÓÆÕÌ ÔÒÁÎÓÉÔÉÏÎ ÅØÐÅÒÉÅÎÃÅȟ ×ÈÅÔÈÅÒ ÄÉÒÅÃÔÌÙ ÔÏ ÔÈÅ ×ÏÒËÆÏÒÃÅȟ ÃÏÌÌÅÇÅȟ ÏÒ 

other post-secondary options. School districts are also much better equipped to implement 

ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÓ ÉÆ ÔÈÅÙȭÖÅ ÈÉÒÅÄ ÔÒÁÎÓÉÔÉÏn coordinators or have an individual on staff whose main 

responsibility is transition coordination. While several districts have transition coordinators, 

many do not and transition planning is carried out on an ad hoc basis.  

Several school districts in Westchester are recipients of the state Model Transition Program 

(MTP) grants through the Vocational and Educational Services for Individuals with Disabilities 

(VESID). Clearly, some of these districts have implemented innovative transition programs for 

students with disabilities. For example, New Rochelle High School has partnered with several 

community agencies, colleges, and local businesses to offer a variety of career-related courses, 

college exploration classes, and community-based workplace experiences including workplace 

visits, job shadowing, and internships that may lead to paid employment.  

Another district that received a MTP grant offers its students training in self-advocacy, resume 

writing, job interviewing, and creating a portfolio. Students learn how to assess their strengths 

and weaknesses, talk about their disability and what it means for them when they leave school 

and enter the community. During the school year, special days are designated as transition days, 

self-advocacy days or career days. Former students that have successfully transitioned return to 

the school to discuss their experiences and how they overcame obstacles.  The MTP grant has 

allowed another district to hire a job developer who has been very active in meeting with 

students on an individualized basis to discuss their career and vocational interests and 

ÄÅÖÅÌÏÐÉÎÇ ÉÎÔÅÒÎÓÈÉÐÓ ÉÎ ÔÈÅ ÃÏÍÍÕÎÉÔÙ ÔÈÁÔ ÍÅÅÔ ÓÔÕÄÅÎÔÓȭ ÎÅÅÄÓȢ !ÃÃÏÒÄÉÎÇ ÔÏ ÔÈÅ ÓÐÅÃÉÁÌ 

education director, many students are getting jobs.  

Other districts that do not have the benefit of MTP funds also have success stories in developing 

work -related experiences. For example, in one small district, students initially go out to employer 

sites in groups to learn about different types of jobs and then as they get older move into more 

individualized job placements. They learn about the bus system and receive training in how to 

ride the bus. In order to build communication skills, students develop Power Point presentations 

about their goals, interests, and work experiences, and present their experiences in Committee 

for Special Education meetings. The district has partnerships with both small and large 

employers, such as the local pizzeria and an exercise club, as well as major chain restaurants and 

hotels. Among the types of jobs filled: food preparation, kitchen work, housekeeping, and library 

work.  

!ÎÏÔÈÅÒ ÄÉÓÔÒÉÃÔ ÈÁÓ ÄÅÓÉÇÎÅÄ Á ÓÐÅÃÉÁÌ ÖÏÃÁÔÉÏÎÁÌ ÐÒÏÇÒÁÍ ÔÈÁÔ ȰÄÅ-ÓÔÉÇÍÁÔÉÚÅÓȱ ÖÏÃÁÔÉÏÎÁÌ 

training and also helps students acclimate to community college life. A teaching assistant rides 

with students on the bus and helps them navigate the campus, classrooms, cafeteria, and other 
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college resources. In some cases, students can take a community college course. Another district 

organizes College Fairs for its students with disabilities who are college-bound. 

Because finding and funding transportation to work sites is a problem, several districts have 

developed work experiences on school grounds. For example, on-campus jobs include library 

work, filing and other office tasks in various school departments, and working in the physical 

education department. In rural Putnam County, where transportation is especially difficult, one 

school district has developed an enclave approach by partnering with Green Chimneys, which 

operates a residential treatment program and special education school on a 550-acre farm in 

Brewster. Students choose from a variety of job experiences, such as working in the school, 

cafeteria jobs, organic farming, or caring for animals.  

D. ARE STUDENTS WITH DISABILITIES BEING EDUCATED IN HIGH-GROWTH SECTORS?  

On the one hand, students with disabilities are entering fields that do project long-term growth, 

such as the retail field. But the positions they fill are often basic, entry-level jobs that do not 

require any further education or training. The high growth sectors implied by this question are 

those that require a post-secondary educational path or formal training beyond high school. In 

general, high school students with disabilities are not being engaged in such jobs in high growth 

sectors unless there are programs specifically designed with that goal in mind. 

Some of the best examples are in districts with Model Transition Programs. For example, New 

Rochelle High School has partnered with Monroe College and Sound Shore Medical Hospital in a 

program providing opportunities in health-related careers, a high-growth sector. Juniors or 

seniors can take a pre-employment course providing skills specific to a career path in such 

health-related fields as radiology, emergency room, nursing, pharmacy, physical therapy, or 

administration. A Monroe College professor from the Allied Health Career Program teaches the 

course, and students have opportunities for internships in various departments at Sound Shore 

Medical Center.  Students receive a college credit for the course. The program offers a beginning 

ÆÏÒ ÓÔÕÄÅÎÔÓ ÉÎÔÅÒÅÓÔÅÄ ÉÎ ÅØÐÌÏÒÉÎÇ ÃÁÒÅÅÒÓ ÁÓ ÈÏÍÅ ÈÅÁÌÔÈ ÁÉÄÅÓȟ ÔÅÁÃÈÅÒȭÓ ÁÉÄÅȟ %-3ȟ ÍÅÄÉÃÁÌ 

assistant, nursing assistant, etc.  In another College Exploration program, high school students 

can enroll in college courses on a non-matriculated basis as a way to explore various fields, such 

as accounting, business management, culinary arts, criminal justice, hospitality management, and 

information technology. 

Southern Westchester BOCES and Putnam/Northern Westchester BOCES work with school 

districts to offer technical and vocational training in a wide variety of fields for high school 

students with a range of disabilities, including those receiving local or Regents diploma, who may 

be college bound, and those receiving the IEP diploma.  

The service providers we interviewed noted the lack of ability of students with low functioning 

learning or cognitive disabilities to pursue jobs in high growth careers that require considerable 

education or training. For many people with cognitive disabilities, one service provider 

explained, their disability is a lifelong condition, and they have very limited ability to multitask, 

×ÈÉÃÈ ÍÏÓÔ ÊÏÂÓ ÔÏÄÁÙ ÒÅÑÕÉÒÅȡ Ȱ/ÕÒ ÐÒÏÂÌÅÍ ÉÓ ÔÈÁÔ Á ÌÏÔ ÏÆ ÐÅÏÐÌÅ ÔÈÁÔ ×ÅȭÒÅ ÓÕÐÐÏÒÔÉÎÇ ÃÁÎȭÔ ÄÏ 

ÔÈÁÔȢ 3Ï ÆÏÒ ÊÏÂÓ ÉÎ ÈÅÁÌÔÈÃÁÒÅȟ ÆÏÒÇÅÔ ÁÂÏÕÔ ÉÔȟ ÎÏ ÏÎÅ ×ÅȭÒÅ ×ÏÒËÉÎÇ ×ÉÔÈ ÉÓ ÇÏÉÎÇ ÔÏ ÇÅÔ ÉÎÔÏ 

ÈÅÁÌÔÈÃÁÒÅȢ )ÔȭÓ ÔÈÅ ÍÏÒÅ ÂÁÓÉÃ ÊÏÂÓȢȱ 
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However, if computer technology can be adapted to support those with such disabilities, 

opportunities in some high-growth fields may emerge. For example, Westchester ARC is 

partnering with the Westchester Institute of Human Development to develop computers that can 

be used by people with disabilities who lack literacy skills. Some service providers noted the 

difficulties of keeping up with industry trends that show high growth and working with the right 

employers in order to make the best placements. But another service provider pointed out that 

ÉÎÄÕÓÔÒÙ ÇÒÏ×ÔÈ ÔÒÅÎÄÓ ÁÒÅ ÕÓÅÆÕÌ ÏÎÌÙ ÁÓ ÇÕÉÄÅÌÉÎÅÓȢ Ȱ)t still comes down to the issue of whether 

the individuals want to do those jobs, and whether or not they can do those jobs. You have to be 

ÃÁÒÅÆÕÌ ×ÈÅÒÅ ÙÏÕ ÐÌÁÃÅ ÐÅÏÐÌÅ ÂÅÃÁÕÓÅ ÔÈÅÙ ÍÁÙ ÎÏÔ ×ÁÎÔ ÔÏ ÄÏ ÉÔȢȱ  

In general, college students with disabilities may be pursuing studies in high growth sectors at 

the same rate as students without disabilities if they have learned to successfully advocate for 

ÁÐÐÒÏÐÒÉÁÔÅ ÅÄÕÃÁÔÉÏÎÁÌ ÁÃÃÏÍÍÏÄÁÔÉÏÎÓȢ !ÌÔÈÏÕÇÈ ÓÅÖÅÒÁÌ ÃÏÌÌÅÇÅÓ ×Å ÉÎÔÅÒÖÉÅ×ÅÄ ÄÏÎȭÔ ÈÁÖÅ 

special career advising services or programs for students with disabilities, some do. Iona 

#ÏÌÌÅÇÅȭÓ #ÅÎÔÅÒ ÆÏÒ #ÁÒÅÅÒ $ÅÖÅÌÏÐÍÅÎÔ ÏÒÇÁÎÉÚÅÓ ÓÅÓÓÉÏÎÓ ÁÎÄ ÄÅÖÅÌÏÐÓ ÉÎÔÅÒÎÓÈÉÐÓ ÔÈÁÔ ÆÏÃÕÓ 

on students with learning disabilities. The Iona career Center actively seeks students with 

disabilities and has contacts in the corporate world that are more likely to have that kind of 

ÄÉÖÅÒÓÉÔÙ ÉÎ ÔÈÅÉÒ ×ÏÒËÆÏÒÃÅȟȱ ÁÃÃÏÒÄÉÎÇ ÔÏ ÔÈÅ ÃÏÌÌÅÇÅȭÓ ÄÉÒÅÃÔÏÒ ÏÆ ÁÃÁÄÅÍÉÃ ÓÕÐÐÏÒÔȢ  3ÅÖÅÒÁÌ 

colleges offer students with disabilities some assistance in finding jobs by connecting them to 

state agencies, such as VESID, Commission for the Blind and Visually Handicapped, and other 

community-based agencies. Westchester Community College offers job fairs that focus on 

students with disabilities and also serves as the interview site for the Federal Workforce 

Recruitment Program for College Students with Disabilities. Interviews are held for students 

interested in permanent or summer jobs in the federal government or in participating private 

sector companies.  

E.  ARE  STUDENTS BEING INFORMED OF THE EVOLVING ECONOMY AND ENGAGED IN THE 

WORLD OF WORK AT AN EARLY AGE? 

Actual work-based experiences for students with disabilities usually start in the high school years 

beginning in ninth grade; some examples of how high school students are engaged in the world of 

work have been described in the prior two questions. Several districts recognize that education 

about the work world and careers could start earlier in middle school and have implemented 

career assessment planning when students are in seventh or eighth grade. In one school district, 

students start meeting with their guidance counselors when they are 12 years old. The 

assessments and follow-up conversations with guidance counselors provide students with 

insights about their interests, which help them later on as they explore various technical 

education or college opportunities. 

But several educators noted that not enough career assessment planning takes place in middle 

schools. They point to lax enforcement of the New York State law Level 1 Career Assessment for 

Students with Disabilities, which requires school districts to ensure that students age 12 and over 

shall receive an assessment that includes a review of school records, teacher assessments, and 

parent and student interviews to determine vocational skills aptitudes and interests.  As one 

educator pointed out, these assessments are not about getting jobs, since students are only 12, 
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ÂÕÔ ÉÆ ÄÏÎÅ ÒÉÇÈÔ ÔÈÅÙ ÂÕÉÌÄ ÓÔÕÄÅÎÔÓȭ ÓÅÌÆ ËÎÏ×ÌÅÄÇÅ ÁÎÄ ÓÅÌÆ ÁÄÖÏÃÁÃÙ ÓËÉÌls which are critical for 

applying to colleges or jobs.  

Chapter Four: Gaps and Needs Analysis 

A. RESEARCH METHODS 

The research methodology involves both quantitative and qualitative data. The quantitative data 

includes 2000 U.S. Census data, 2005 and 2007 American Community Survey data, New York 

3ÔÁÔÅ %ÄÕÃÁÔÉÏÎ $ÅÐÁÒÔÍÅÎÔȭÓ 6ÏÃÁÔÉÏÎÁÌ ÁÎÄ %ÄÕÃÁÔÉÏÎÁÌ 3ÅÒÖÉÃÅÓ ÆÏÒ )ÎÄÉÖÉÄÕÁÌÓ ×ÉÔÈ 

Disabilities (VESID) data; results from a survey distributed to school principals, district level 

special education coordinators, and transition coordinators; results from a survey distributed to 

service providers, and data from other sources. The Connecticut State Data Center at the 

University of Connecticut in Storrs compiled the 2000 U.S. Census and American Community 

Survey data for our analysis.  

The research includes surveys of 92 service providers and 45 educators in the CT-NY Talent for 

Growth region, as well as interviews and focus groups with 82 people in Westchester and Putnam 

Counties representing the key stakeholders in the regionɂpeople with disabilities, governmental 

and non-governmental service providers, K-12 and college educators, parents of students with 

disabilities, and advocates for people with disabilities. Individual interviews were conducted with 

52 of these people, and others participated in focus groups.  

The surveys do not represent a random sample. Some of the service providers who responded to 

the survey and participated in the interviews and focus groups may serve primarily 

disadvantaged populations. The response rate to the educator survey was low. We received 45 

responses (6 percent) to the educator survey that was emailed to 735 educators in the CT-NY 

Talent for Growth region of southwestern Connecticut and Westchester and Putnam Counties, 

including the principals of public and private schools as well as district level special education 

directors and transition coordinators. By contrast, we received 92 responses (31 percent) to the 

service provider survey that was emailed to 299 service providers in the CT-NY Talent for 

Growth Region.  Although we received a low response rate on the educator surveys, the 

Westchester and Putnam educators we interviewed work in 16 school districts representing both 

large, urban districts and small rural districts.  

The survey responses, combined with the focus group and interview results, offer valuable 

insights from a variety of stakeholders, involved in different aspects of the employment and 

education of both working-age adults and young people with disabilities. 

The following is a discussion of the education results first, and then discussion of the workforce 

results. Within both sections we identify the strengths, and then discuss weaknesses and gaps in 

service.   

B. EDUCATION GAPS AND NEEDS 

Discussion of the gaps and needs in the educational system focus on the following key issues: 

1. Disparities in Special Education Services 
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2. The Trials of K-12 Transitions 

3. Lack of Workforce and College Readiness skills 

4. Disconnect Between the Youth and Adult Systems 

5. Vocational Training vs. Academics 

6. College Transition Difficulties 

STRENGTHS 

Although the stated task of this research was to identify gaps and needs in the educational system 

in southwestern Westchester and Putnam Counties, we found numerous strengths as well. There 

are strong examples of success in both K-12 and college transition experiences. And while 

successful transitions may be easier to achieve in the smaller, wealthier school districts, money is 

not the only critical element; dedicated teachers and teaching assistants acting as job developers 

and coaches, parent and student involvement, district- and school-level leadership and support, 

and partnerships with businesses are all necessary ingredients.  

Particularly noteworthy when discussing strengths are the people who shared their views-- 

educators, parents, service providers, and especially young people with disabilities who are 

developing leadership and advocacy skills that will benefit them regardless of the path they 

choose ɂworkforce, college, or other post-secondary education.  

Among the resources that strengthen the educational system for youth with disabilities: 

innovative transition programs that combine career-related classroom lessons with work 

experiences, school-ÂÕÓÉÎÅÓÓ ÐÁÒÔÎÅÒÓÈÉÐÓ ÔÈÁÔ ÐÒÏÖÉÄÅ ÓÔÕÄÅÎÔÓ ×ÉÔÈ ȰÒÅÁÌ-×ÏÒÌÄȱ experiences, 

parent networking groups, peer support programs for young adults, after-school and recreational 

activities that build important social skills, collaboration among educators and service providers 

to address key transition problems, development of enclave programs for students with autism 

and other developmental disabilities, supported college education programs that help students 

stay on track, and cross-systems community initiatives that address educational, employment, 

and residential challenges of transitioning youth.  

When asked what schools do best to prepare students with disabilities for postsecondary 

education or employment, most educator and service provider survey respondents agree that 

schools do academics best. Other strengths of schools noted: diagnostic testing for identifying 

disabilities in students and transition planning.  

The educator and provider results from our CT-NY Talent for Growth region are noted in the 

tables that follow. About half of the educator and service provider respondents agreed that 

schools provide academic instruction best.  About half of the educator respondents and almost 40 

percent of provider respondents said schools provide diagnostic testing for disability indication 

best. About 40 percent of the educators responded that schools do best at college counseling and 

providing personalized counseling to match interests, aptitudes, and skills with job opportunities. 

One third of service providers reported that schools do best at involving parents in transition 

planning. 



 

54 | P a g e 

Provider Survey Question:   

What do K-12 schools do best to prepare students in special education programs and 

students with disabilities for employment or post -secondary education?  

    Count Column N % 

Provide academic instruction Yes 44 47.8% 

Provide diagnostic testing for disability indication Yes 34 37.0% 

Involve parents in transition planning Yes 31 33.7% 

Help students understand the work world through 

classroom curriculum 
Yes 19 20.7% 

Help students understand the work world through field 

activities, special projects, guest speakers, etc. 
Yes 18 19.6% 

Equip students with workforce readiness skills Yes 20 21.7% 

Provide college counseling, including counseling about 

assistance available to students with disabilities 
Yes 13 14.1% 

Equip teachers with workforce-readiness curriculum 

resources 
Yes 11 12.0% 

Equip students with college readiness skills Yes 10 10.9% 

Help students understand their legal rights and become 

better self advocates 
Yes 8  8.7% 

Educator Survey Question:    

Which of the following does your school(s) do best to prepare students with disabilities 

for post -secondary education or employment?  

    Count Column N %        

Academic courses Yes 23 51.1% 

Diagnostic testing for disability indication Yes 21 46.7% 

Personalized counseling to match interests, aptitudes, and 

skills with job opportunities  
Yes 18 40.0% 

College counseling Yes 17 37.8% 

Workforce readiness training Yes 13 28.9% 

Mentorships and internships Yes 10 22.2% 

Self-advocacy training Yes 9 20.0% 

Assistive technology training Yes 6 13.3% 

Job search training Yes 3 6.7% 

Computer training Yes 0 0.0% 
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SURVEY GAPS AND NEEDS RESULTS FROM OUR CT-NY TALENT FOR GROWTH REGION 

Questions were included on both the educator and provider surveys about what K-12 schools 

need to improve to prepare students with disabilities for employment or post-secondary 

education. Nearly 50 percent of the providers answered that schools need to help students with 

ÄÉÓÁÂÉÌÉÔÉÅÓ ȰÕÎÄÅÒÓÔÁÎÄ ÔÈÅ ×ÏÒË ×ÏÒÌÄ ÔÈÒÏÕÇÈ ÆÉÅÌÄ ÁÃÔÉÖÉÔÉÅÓȟ ÓÐÅÃÉÁÌ ÐÒÏÊÅÃÔÓȟ ÇÕÅÓÔ ÓÐÅÁËÅÒÓȟ 

etcȢȟȱ ÁÎÄ ÏÖÅÒ τπ ÐÅÒÃÅÎÔ ÓÁÉÄ ȰÅÑÕÉÐ ÓÔÕÄÅÎÔÓ ×ÉÔÈ ×ÏÒËÆÏÒÃÅ ÒÅÁÄÉÎÅÓÓ ÓËÉÌÌÓȢȱ   

 

Educator Survey Question:  
Which of the following does y our school(s) need to improve in order to better prepare 

students with disabilities for post -secondary education or employment?  
    Count Column N % 

Workforce readiness training Yes 23 51.1% 
Mentorships and internships Yes 20 44.4% 
Job search training Yes 19 42.2% 
Self-advocacy training Yes 19 42.2% 
Personalized counseling to match interests, aptitudes, 
and skills with job opportunities 

Yes 15 33.3% 

Assistive technology training Yes 12 26.7% 
College counseling Yes 10 22.2% 
Academic courses Yes 5 11.1% 
Diagnostic testing for disability indication Yes 4 8.9% 
Computer training Yes 4 8.9% 

 

4ÈÉÒÔÙ ÆÉÖÅ ÐÅÒÃÅÎÔ ÏÆ ÐÒÏÖÉÄÅÒÓ ÁÎÓ×ÅÒÅÄ ÔÈÁÔ ÓÃÈÏÏÌÓ ÎÅÅÄ ÔÏ ȰÅÑÕÉÐ ÔÅÁÃÈÅÒÓ ×ÉÔÈ ×ÏÒËÆÏÒÃÅ-

ÒÅÁÄÉÎÅÓÓ ÃÕÒÒÉÃÕÌÕÍ ÒÅÓÏÕÒÃÅÓȱ ÁÎÄ ÁÌÍÏÓÔ σπ ÐÅÒÃÅÎÔ ÒÅÐÏÒÔÅÄ ÔÈÅ ÎÅÅÄ ÔÏ ȰÉÎÖÏÌÖÅ ÐÁÒÅÎÔÓ ÉÎ 

ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÎÉÎÇȢȱ /ÖÅÒ ÈÁÌÆ ÏÆ ÔÈÅ ÅÄÕÃÁÔÏÒ ÒÅÓÐÏÎÄÅÎÔÓ ÁÇÒÅÅÄ ÔÈÁÔ ÔÈÅÉÒ ÓÃÈÏÏÌÓ ÎÅÅÄ ÔÏ 

improve workforce readiness training. Over 40 percent of the educators agreed that their schools 

need to improve mentorships and internships, job search training, and self-advocacy training in 

order to better prepare students with disabilities for post-secondary education or employment. 
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1. DISPARITIES AMONG SCHOOL DISTRICTS 

The largest challenge in serving children with disabilities is financialɂschool districts need 

money to fully implement the provisions of the 

Individuals with Disabilities Education Act. 

Educators. The increase in the prevalence of 

autism is a particular concern due to the high 

costs associated with provision of services for 

autistic children. The financial difficulties of 

fully implementing the law have been increasing 

and will continue to increase. 

According to parents interviewed, another 

major challenge is that not all teachers and 

administrators comply with mandates of the 

Individuals with Disabilities Education Act or 

with the provisions of Individual Education 

Programs (IEPs) created pursuant to the law. 

Some of the compliance failures occur due to 

lack of resources. Other compliance failures 

occur due to lack of knowledge about the 

education needs of students with disabilities 

and the provisions of the law. 

 

One parent advocate leader noted a lack of 

adequate training for teachers who instruct 

students with disabilitiesɂboth special 

education teachers and regular teachersɂ

which impacts the ability to properly 

mainstream students with disabilities: Ȱ3ÐÅÃÉÁÌ 

ed teachers are overwhelmed and under trained. 

Some special education teachers do their jobs 

very well. The teachers still need to be equipped 

×ÉÔÈ ÔÏÏÌÓ ÔÏ ÈÅÌÐ ÔÈÅÍȢȱ  

4ÈÅ ÖÁÒÉÁÂÉÌÉÔÙ ÉÎ ÓÃÈÏÏÌ ÄÉÓÔÒÉÃÔÓȭ 

implementation of IDEA and transition planning 

can be a reflection of district-level leadershipɂor lack of itȢ Ȱ) ÔÈÉÎË ÉÔ ÃÏÍÅÓ ÄÏ×Î ÔÏ ×ÈÁÔ ÉÓ 

valued. There may be an instance where an administrator believes strongly in special education, but 

the superintendent says it costs too much mÏÎÅÙȢ !ÎÄ ÔÈÅ ÓÕÐÅÒÉÎÔÅÎÄÅÎÔ ÉÓ ÇÏÉÎÇ ÔÏ ×ÉÎȟȱ notes a 

special education educator and consultant who has evaluated school districts. Ȱ7ÈÅÎ ÔÈÅÒÅ ÉÓ ÎÏÔ 

Á ÓÔÒÏÎÇ ÁÄÍÉÎÉÓÔÒÁÔÉÖÅ ÃÏÁÃÈȟ ÔÅÁÃÈÅÒÓ ÄÏ ÔÈÅÉÒ Ï×Î ÔÈÉÎÇ ÂÅÃÁÕÓÅ ËÉÄÓ ÎÅÅÄ ÔÈÅÍȢȱ 

Quotes from Educators: 

Ȱ -ÏÓÔ ÃÏÌÌÅÇÅÓ ÁÎÄ employers do not consider the 

IEP diploma (Individualized Education Program) a 

high school diploma. Yet parents may not 

understand or realize that; this is a particular 

problem in Spanish-ÓÐÅÁËÉÎÇ ÆÁÍÉÌÉÅÓȢȱ 

Ȱ)ÔȭÓ ÔÈÅ ÓÔÕÄÅÎÔÓ ×ÉÔÈ ÅÍÏÔÉÏÎÁÌ ÄÉÓÏÒÄÅÒÓ ÔÈÁÔ I 

worry about the most. The agency that handles 

them, Office of Mental Health, provides mostly 

mental health services rather than connecting to 

the world of work. They need to go through the 

adult classification system to get psychiatric 

services. Yet, uneducated and low-income families 

ÄÏÎȭÔ ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔɂÁÎÄ ÓÃÈÏÏÌ ÄÉÓÔÒÉÃÔÓ ÁÒÅÎȭÔ 

ÇÏÉÎÇ ÔÏ ÐÁÙ ÆÏÒ ÔÈÅ ÐÓÙÃÈÉÁÔÒÉÃ ÃÌÁÓÓÉÆÉÃÁÔÉÏÎ ÔÈÁÔȭÓ 

ÎÅÅÄÅÄ ÔÏ ÑÕÁÌÉÆÙ ÆÏÒ ÔÈÏÓÅ ÓÅÒÖÉÃÅÓȢȱ   

Ȱ7ÈÅÎ ÙÏÕ ÌÏÏË ÁÔ ÉÔȟ ÔÈÅ ÓÃÈÏÏÌÓ ÔÈÁÔ ÈÁÖÅ ÂÅÅÎ 

successful and put their name on the map for 

ÓÐÅÃÉÁÌ ÅÄȟ ÔÈÅÙȭÒÅ ÓÕÃÃÅÓÓÆÕÌ ÂÅÃÁÕÓÅ ÏÆ ÍÏÎÅÙȢ 

4ÈÁÔȭÓ ×ÈÁÔ ÉÔ ÃÏÍÅÓ ÄÏ×Î ÔÏȢȱ 

Ȱ4ÈÅÒÅ ÁÒÅ ÇÏÏÄ ÔÈÉÎÇÓ ÈÁÐÐÅÎÉÎÇ ÉÎ ÄÉÓÔÒÉÃÔÓ 

where it may look like they are not happening. The 

ÄÉÆÆÅÒÅÎÃÅ ÉÓ ÔÈÁÔ ×ÈÅÎ ÙÏÕ ÄÏÎȭÔ ÈÁÖÅ 

administrative leadershÉÐ ÔÒÙÉÎÇ ÔÏ ÒÅÐÌÉÃÁÔÅ ×ÈÁÔȭÓ 

working, and looking at what kids need, it then 

ÈÁÐÐÅÎÓ ÏÎÌÙ ÉÎ ÉÓÏÌÁÔÉÏÎȢȱ 
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Appropriate technological accommodations for students with disabilities can make a major 

ÄÉÆÆÅÒÅÎÃÅ ÉÎ ÓÔÕÄÅÎÔÓȭ ÌÅÁÒÎÉÎÇ ÁÂÉÌÉÔÉÅÓȢ 9ÅÔȟ ×ÈÅÎ ÔÅÃÈÎÏÌÏÇÙ ÉÓ ÁÖÁÉÌÁÂÌÅȟ ÅÄÕÃÁÔÏÒÓ ÈÁÖÅ 

difficulty using it; survey results from our CT-NY Talent for Growth region in the following table 

reveal that 26.7 percent of educators ranked technology the second lowest in ease-of-use. 

Overall, how easy or difficult is it for your school(s) to provide the following 

accommodations to students with disabilities?  

    Count Column 

N % 

Modifications to the curriculum Very easy 18 40.0% 

Modified assessments Very easy 18 40.0% 

Modified in-class assignments Very easy 17 37.8% 

Extra time with a teacher or other professional Very easy 17 37.8% 

Modified homework assignments Very easy 15 33.3% 

Modifications to the physical environment Very easy 12 26.7% 

Technology to help students function in the 

school 

Very easy 12 26.7% 

Modifications to the school's discipline system Very easy 10 22.2% 

 

2. THE TRIALS OF K-12 TRANSITION  

Educator ÓÕÒÖÅÙ ÒÅÓÕÌÔÓ ÓÈÏ× Á ÇÁÐ ÂÅÔ×ÅÅÎ ÔÈÅ ÓÃÈÏÏÌÓȭ ÕÓÅ ÏÆ ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÎÉÎÇ ÁÎÄ ÔÈÅÉÒ 

perception of its effectiveness. While nearly all educator respondents identify individual 

transition plans as the most used (88.9 percent) and most needed (86.7 percent) strategy to 

help students with disabilities learn about their post-high school options, only about half 

said it was the most helpful strategy. In focus groups and interviews, Westchester and 

Putnam educators acknowledged the need for improvements in how transition plans were 

implemented, but cited the lack of two critical resources: time and money.  

Because the transition provisions of the federal law are relatively new and because the 

provisions came without sufficient funding to fully implement the law, many school districts are 

currently focusing on compliance, documentation, and paperwork issues rather than focusing on 

developing exemplary programs for transitioning students. 
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Transportation difficulties, lack of certification for transition planners, and lack of personnel 

plague transition efforts. In many cases, no one person is assigned to the role of transition 

coordinator, resulting in a haphazard, ad-hoc approach to transitioning planning. Implementation 

varies from district to district; and success depends upon 

teacher dedication on the front-line and strong 

leadership and support at the district and school level. 

To be successful, transition planning should be a 

collaborative process, involving students, parents, and 

teachers; and it needs to start early. In many cases that 

ÄÏÅÓÎȭÔ ÈÁÐÐÅÎȟ ÁÎÄ ÔÈÅ ÐÒÏÃÅÓÓ ÂÅÃÏÍÅÓ ÁÄÖÅÒÓÁÒÉÁÌȟ 

with miscommunication and lack of trust preventing 

successful transition plans. Several parents felt schools 

are interested only in saving money rather than in 

providing the best services for their children. One parent 

wished for more openness on the part of school officials: 

Ȱ)ȭÄ ÌÉËÅ ÔÏ ÓÅÅ Ôhe school being more open about what 

options are available. I am sort of on my own to find things 

ÏÕÔȟ ÁÎÄ )ȭÍ ÔÉÒÅÄ ÏÆ ÄÏÉÎÇ ÉÔ ÏÎ ÍÙ Ï×ÎȢȱ Another parent 

felt the push for college was inappropriate: Ȱ-Ù ÓÏÎ ÉÓ ÉÎ 

11th grade. The transition plan according to his school 

ÄÉÓÔÒÉÃÔ ÉÓ ÔÈÁÔ ÈÅ ÉÓ ÇÏÉÎÇ ÔÏ ÇÏ ÔÏ ÃÏÌÌÅÇÅȢ )ÔȭÓ Á ÇÒÅÁÔ ÐÌÁÎȢ 

)ÔȭÓ ÊÕÓÔ ÎÏÔ ÒÅÁÌÉÓÔÉÃȢ -Ù ÓÏÎ ÄÏÅÓÎȭÔ ÈÁÖÅ ÓÏÃÉÁÌ ÓËÉÌÌÓȟ ÈÅȭÓ 

ÁÎ !ÓÂÅÒÇÅÒȭÓȟ ÁÎÄ ÈÅ ÊÕÓÔ ÒÅÃÅÎÔÌÙ ÓÔÁÒÔÅÄ ÔÒÁÖÅÌÉÎÇ ÏÎ ÈÉÓ 

own with a tremendous amount of anxiety on my parÔȢȱ  

Several reasons are cited for the lack of parent and 

student involvement. One transition director noted that 

parents living in inner cities may have trouble getting to 

transition planning sessions, partly due to transportation 

problems or they lack acÃÅÓÓ ÔÏ ÏÒ ÄÏÎȭÔ ËÎÏ× ÈÏ× ÔÏ ÕÓÅ 

ÃÏÍÐÕÔÅÒÓȟ ÓÏ ÔÈÅÙȭÒÅ ÎÏÔ ÇÅÔÔÉÎÇ ÔÈÅ ÉÎÆÏÒÍÁÔÉÏÎ ÎÅÅÄÅÄ 

to make the right choices. Also at a disadvantage are 

students in families that speak English as a second 

ÌÁÎÇÕÁÇÅ ÁÎÄ ×ÈÏÓÅ ÐÁÒÅÎÔÓ ÍÁÙ ÎÏÔ ÕÎÄÅÒÓÔÁÎÄ ×ÈÁÔȭÓ 

needed for a successful educational or transition 

experience. Lack of transportation is also cited as a 

problem in rural Putnam County, where educators and 

service providers report low parent student turnout at 

transition fairs.  

ȰȰIȱȱ)ÔȭÓ ÎÏÔ Á ÍÁÔÔÅÒ ÏÆ ÄÉÓÔÒÉÃÔÓ ÎÅÇÌÅÃÔÉÎÇ 

ÒÅÓÐÏÎÓÉÂÉÌÉÔÙȣ ÉÔȭs a matter of districts not 

having enough resources or personnel to 

make this happen. To do it right takes a lot 

ÏÆ ÔÉÍÅ ÁÎÄ ÆÏÃÕÓȢ !ÎÄ ÉÆ ÙÏÕȭÒÅ ÇÏÉÎÇ ÔÏ ÂÅ 

developing jobs in the community, that 

takes a lot of time and personal attention 

to the employer, ÓÔÕÄÅÎÔÓȟ ÁÎÄ ÆÁÍÉÌÉÅÓȢȱ --

Educator  

Ȱ) ÔÈÉÎË ÉÆ ×Å ÈÁÄ ÔÈÅ ÒÅÓÏÕÒÃÅÓ ÔÏ ÈÉÒÅ Á 

transition coordinator that could help the 

kids. If one person could just focus on 

ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÎÉÎÇȟ ÔÈÅÎ ÙÏÕȭÄ ÈÁÖÅ Á 

much more robust and effective 

transitioning ÐÒÏÇÒÁÍȣÁÓ ÏÐÐÏÓÅÄ ÔÏ 

people wearing many different hats and 

ÄÏÉÎÇ ÉÔ ÏÎ ÔÈÅ ÓÐÏÔȢȱ --Educator 

Ȱ4ÈÅÙ ÏÎÌÙ ×ÁÎÔÅÄ ÔÏ ÔÁÌË ÁÂÏÕÔ ÇÅÔÔÉÎÇ ÒÉÄ 

of some of his services, and I was looking to 

get him potentially more services for 

ÔÕÔÏÒÉÎÇȢ ) ÓÁÉÄ ÆÉÎÅȟ ×ÅȭÌÌ ÔÒÙ it but I think 

ÔÈÅÙ ×ÅÒÅ ËÉÎÄ ÏÆ ÐÌÁÙÉÎÇ ÇÁÍÅÓȢȱ --Parent  

Ȱ,ÅÔȭÓ ÆÁÃÅ ÉÔȟ ÆÁÒ ÔÏÏ ÍÁÎÙ #3% ɍ#ÏÍÍÉÔÔÅÅ 

for Special Education] meetings happen 

where students are nowhere in sight, and 

ÔÈÁÔȭÓ ÎÏÔ ÒÅÁÌÉÔÙȟ ÐÌÁÎÎÉÎÇ ÓÏÍÅÏÎÅȭÓ 

ÆÕÔÕÒÅ ×ÉÔÈÏÕÔ ÔÈÅÍ ÉÎ ÓÉÇÈÔȢȱ --Service 

Provider 
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Several service providers note that students are often not present at Committee for Special 

Education meetings, when transition planning takes place. In some cases, providers note that  

parents are trying to shield their children, not wanting them to hear about their disabilities. Yet 

ÐÁÒÅÎÔÓȭ ÔÅÎÄÅÎÃÙ ÔÏ ÂÅ ÏÖÅÒÐÒÏÔÅÃÔÉÖÅ ÒÏÂÓ ÃÈÉÌÄÒÅÎ of the ability to understand their disability, 

build self-advocacy skills, and be an active participant in the transition planning process. 

Disability advocates stress the importance of building self-advocacy skills and note it can begin as 

early as elementary school age.   

3. LACK OF WORKFORCE READINESS SKILLS  

Many parents and providers reported that 

schools focus more resources on college-

bound students rather than those entering the 

workforce directly. When asked about the 

areas for improvement in K-12 schools 

needed to prepare students with disabilities 

for employment or post-secondary education, 

less than a fifth of provider survey 

respondents (17.4 ÐÅÒÃÅÎÔɊ ÃÉÔÅÄ ÓÔÕÄÅÎÔÓȭ 

need for college readiness skills, while over 

two-fifths (42.4 percent)  reporÔÅÄ ÓÔÕÄÅÎÔÓȭ 

need for workforce readiness skills. Nearly 50 

ÐÅÒÃÅÎÔ ÏÆ ÐÒÏÖÉÄÅÒÓ ÉÎÄÉÃÁÔÅÄ ÓÔÕÄÅÎÔÓȭ ÎÅÅÄ 

ÔÏ ȰÕÎÄÅÒÓÔÁÎÄ ÔÈÅ ×ÏÒË ×ÏÒÌÄ ÔÈÒÏÕÇÈ ÆÉÅÌÄ 

activities, special projects, guest speakers, 

ÅÔÃȢȱ /ÖÅÒ ÈÁÌÆ ÏÆ ÔÈÅ ÅÄÕÃÁÔÏÒÓ ÁÇÒÅÅÄ ÔÈÅÉÒ 

schools need to improve workforce readiness 

training and over 40 percent cited needed 

improvements in mentorships and 

internships, and job search training. 

Middle school is a good time to lay the 

groundwork for effective transition planning, 

and that includes raising sÔÕÄÅÎÔÓȭ Á×ÁÒÅÎÅÓÓ 

ÏÆ ÔÈÅ ×ÏÒË ×ÏÒÌÄȢ 4ÈÁÔ ÏÆÔÅÎ ÄÏÅÓÎȭÔ ÈÁÐÐÅÎȟ 

and one reason may be weak enforcement of 

a New York State law known as Level 1 Career 

Assessment for Students with Disabilities. 

Career assessments are intended to start school-parent-studenÔ ÄÉÓÃÕÓÓÉÏÎÓ ÏÆ ÓÔÕÄÅÎÔÓȭ ÓËÉÌÌÓȟ 

abilities, and interests in middle school. When done right, career and vocational assessments 

provide students with insights and direction, whether they are exploring technical education 

opportunities or are college-bound, according to one Westchester County school district 

administrator. 

Another challenge for everyone involved is understanding how to best meet the different 

workforce readiness needs of students with different disabilities, whether physical, cognitive, 

Ȱ3ÅÌÆ ÁÄÖÏÃÁÃÙ ÉÓ ÓÏ ÉÍÐÏÒÔÁÎÔ for the kids and needs 

to be started early on. It could start as early as five 

years old. What are their challenges? What do they 

find difficult in class? When kids are five or six you 

can talk to them on their level of understandingɂ

instead of first having those conversations with them 

in 12th ÇÒÁÄÅȟ ×ÈÅÎ ÉÔȭÓ ÔÏÏ ÌÁÔÅ ÁÔ ÔÈÁÔ ÐÏÉÎÔȢȱ  --

Disability Advocate 

Ȱ0ÁÒÅÎÔÓ ÄÏ Á ÄÉÓÓÅÒÖÉÃÅ ÔÏ ÔÈÅÉÒ ÃÈÉÌÄÒÅÎ ÉÆ ÔÈÅÙ 

overprotect them. Their families have to teach them 

how to navigate the things they have to navigate, so 

they know what their needs are and how to address 

them. Schools, teachers, psychologists need to do 

ÔÈÁÔȢ 9ÏÕ ÈÁÖÅ ÔÏ ÓÔÁÒÔ ÔÅÁÃÈÉÎÇ ÓÏÍÅÏÎÅ ÔÈÁÔ Ȭ)ȭÍ 

ÎÏÔ ÇÏÉÎÇ ÔÏ ÄÏ ÉÔ ÆÏÒ ÙÏÕȟ ÙÏÕ ÈÁÖÅ ÔÏ ÄÏ ÔÈÉÓȢȭȱ  --

Disability Advocate  

Ȱ0ÁÒÅÎÔ ÉÎÖÏÌÖÅÍÅÎÔ ÉÓ ÔÒÉÃËÙȢ )ÔȭÓ Á ÐÒÏÂÌÅÍ ÔÈÁÔ ×Å 

ÈÁÖÅȟ ÁÎÄ ÔÈÁÔ ×ÅȭÖÅ ÂÕÉÌÔȢ 7Å ÔÅÌÌ ÐÁÒÅÎÔÓ ÔÈÁÔ ÔÈÅ 

kids need to be more independent, yet with 

transition planning, we try to call the parents back 

in after we have already pushed them away. This is 

because the kids are going to need them again once 

we drop out of the picture. We cannot, however, let 

the parents get too involved in the process. There is a 

ÆÉÎÅ ÌÉÎÅȢȱ --Educator and Consultant 
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senÓÏÒÙȟ ÏÒ ÅÍÏÔÉÏÎÁÌ ÄÉÓÁÂÉÌÉÔÉÅÓȢ Ȱ)ÎÃÒÅÁÓÅÄ ÃÏÍÐÌÅØÉÔÙ ÏÆ ×ÏÒË ÒÏÌÅÓȟȱ ×ÁÓ ÃÉÔÅÄ ÂÙ ÈÁÌÆ ÏÆ ÔÈÅ 

ÐÒÏÖÉÄÅÒÓ ÁÓ Á ȰÖÅÒÙ ÃÈÁÌÌÅÎÇÉÎÇȱ ÆÁÃÔÏÒ ÉÎ ÆÉÎÄÉÎÇ ÏÒ ÒÅÔÁÉÎÉÎÇ ÊÏÂÓ ÆÏÒ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓȢ 

The transitioning and placement of students with more severe intellectual and cognitive 

ÄÉÆÆÉÃÕÌÔÉÅÓ ÉÓ ÅÓÐÅÃÉÁÌÌÙ ÄÉÆÆÉÃÕÌÔȟ ÇÉÖÅÎ ÅÍÐÌÏÙÅÒÓȭ ÉÎÃÒÅÁÓÅÄ ÎÅÅÄÓ ÆÏÒ ÍÕÌÔÉ-tasking and 

computer skills, even in the case of less-skilled entry level jobs. Placement of those with 

emotional or psychiatric disabilities but with high IQs may involve learning appropriate behavior 

and social interaction on the job. 

In focus groups and interviews, educators and service providers noted that parents and students 

may have unrealistic expectations of the workforce readiness skills needed in a changing, more 

demanding job market: 

Ȱ0ÁÒÅÎÔÓ ÓÁÙ ) ×ÁÎÔ ÍÙ ÃÈÉÌÄ ÔÏ ÍÁËÅ Ευψ ÁÎ ÈÏÕÒȟ ×ÈÙ ÁÒÅ ÔÈÅÙ ÏÎÌÙ ÍÁËÉÎÇ Εύȩ 4ÈÅÙ ÓÏÍÅÔÉÍÅÓ 

ÄÏÎȭÔ ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÊÏÂÓ ÁÒÅ ÂÅÃÏÍÉÎÇ ÍÏÒÅ ÁÎÄ ÍÏÒÅ ÄÅÔÁÉÌÅÄȟ ×ÈÅÔÈÅÒ ÉÎ ÏÆÆÉÃÅ ÊÏÂÓ ÏÒ ÓÔÏÃË 

work. Employers are asking employees to multitask, to be able to sub for other jobs when needed, 

ÂÕÔ ÏÕÒ ÃÌÉÅÎÔÓ ÍÁÙ ÎÏÔ ÂÅ ÃÁÐÁÂÌÅ ÏÆ ÄÏÉÎÇ ÔÈÁÔȢȱ  Service Provider 

We are working with people who have cognitive disabilities that are lifelong conditions. They have 

very limited ability to multitask. Most of the jobs available today you need to be able to do a variety 

ÏÆ ÔÁÓËÓȣȢÎÏ ÏÎÅ ×ÅȭÒÅ ×ÏÒËÉÎÇ ×ÉÔÈ ÉÓ ÇÏÉÎÇ ÔÏ ÇÅÔ ÉÎÔÏ ÔÈÅÓÅ ÔÙÐÅÓ ÏÆ ÊÏÂÓȢ )ÔȭÓ ÔÈÅ ÍÏÒÅ ÂÁÓÉÃ ÊÏÂÓȢ   

Service Provider 

Schools noted lack of personnel resources as one of the gaps in transition services. Yet, fewer 

than half of the respondents to the educator survey indicated that they use nonprofit and 

government agencies for vocational assessment, job training, job placement, and job support, and 

even fewer rely on businesses for those services.  The following charts indicate that most 

educator survey respondents said they used school employees for those tasks.  

 

What types of personnel, organizations, or agencies does our school(s) use to help 

students with disabilities in the area of vocational assessment?  

    Count Column 

N % 

School employees for vocational training Yes 35 77.8% 

Non-profit organizations for vocational 

training  

Yes 17 37.8% 

Government agencies for vocational training Yes 16 35.6% 

Consultants for vocational training Yes 12 26.7% 

Businesses for vocational training Yes 6 13.3% 

What types of personnel, organizations, or agencies does our school(s) use to help 

students with disabilities in the area of job training?  

    Count Column 

N % 

School employees for job training Yes 32 71.1% 

Non-profit organizations for job training Yes 17 37.8% 

Government agencies for job training Yes 14 31.1% 

Businesses for job training Yes 12 26.7% 

Consultants for job training Yes 10 22.2% 
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What types of personnel, organizations, or agencies does our school(s) use to help 

students with disabilities in the area of job placement?  

    Count Column 

N  % 

School employees for job placement Yes 26 57.8% 

Government agencies for job placement Yes 17 37.8% 

Non-profit organizations for job placement Yes 16 35.6% 

Businesses for job placement Yes 13 28.9% 

Consultants for job placement Yes 7 15.6% 

What types of personnel, organizations, or agencies does our school(s) use to help 

students with disabilities in the area of job support?  

    Count Column 

N  % 

School employees for job support Yes 26 57.8% 

Non-profit organizations for job support Yes 17 37.8% 

Government agencies for job support Yes 13 28.9% 

Businesses for job support Yes 9 20.0% 

Consultants for job support Yes 7 15.6% 

 

4. DISCONNECT BETWEEN THE YOUTH AND ADULT SYSTEMS  

When students graduate from high school, whether at age 18 or beyond by age 21, if they have 

not connected with an adult service agency, the opportunity for a successful transition to work 

diminishes significantly, as well as the resources available. One service provider noted Ȱ×ÈÅÎ ÙÏÕ 

go from special education to adult services, the amount of dollars available for a student reduces by 

ÁÂÏÕÔ ϋω ÐÅÒÃÅÎÔȢȱ Yet, service providers say many students and families have not connected with 

transition agencies in time. If students have not applied with VESID, Office of Mental Retardation 

and Developmental Disabilities, or the Commission for the Blind and Visually Handicapped for 

services, they may sit at home for months or longer, doing nothing and losing valuable skills 

ÔÈÅÙȭÖÅ ÌÅÁÒÎÅÄ ÉÎ ÓÃÈÏÏÌÓȢ  

Several school districts suggested that earlier and more frequent representation of VESID in the 

high school transition process would be helpful. This has been difficult since VESID notes that 

budget cuts and state hiring freezes have caused an overload of clients applying for services, 

making it increasingly difficult to reach out to school districts. The Westchester VESID district 

office cites a 50 percent increase in clients, jumping from 2,100 to 3,200 clients in the past year. 

The average caseload is between 150 to 250 clients per counselor. Private service providers can 

help school districts get students connected to the right state agencies and services, but several 

providers noted schools were not always responsive to their outreach attempts.  
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Parent advocates say the process of connecting to adult agencies can be overwhelming to 
parents, since different state agencies have different application procedures, eligibility 
requirements, and levels of job support. 
The adult system does not have the 
flexibility and intensive support that is 
available in the school system. Several 
educators and service providers noted 
that students with emotional disabilities 
could fall through the agency cracks, 
since the Office of Mental Health 
provides mostly mental health services 
rather than employment services, but 
ÔÈÅÙ ÄÏÎȭÔ ÑÕÁÌÉÆÙ ÆÏÒ /-2$$ ÓÅÒÖÉÃÅÓ 
because they may be above the IQ limit.  
 
In most cases, VESID funding for 
employment is designed to be short-
term, providing for intensive job 
coaching in the beginning and then 
tapering off. For some, this may not be 
enough support. For those with more 
severe cognitive disabilities, OMRDD 
may be a better fit. But, disability 
advocates note that parents need to 
understand how to best advocate for 
their children in order to qualify for 
OMRDD services. 
 
According to the transition services 
office of the Westchester County 
Department of Community Mental 
Health, the majority of transitioning 
youth are entering day treatment 
services, rather than vocational training, 
jobs, or college. In June 2009, 98 
students aged out of Westchester 
County school districts at age 21. The 
majority, 60 students, entered day 
habilitation services; 30 entered 
vocational programs; 8 went on to 
college. The trend has been the same for 
the past three years.  
 

County transition officials and parent 
networking groups stress the importance of 
Medicaid Service Coordination (MSC) as a 
critical step in linking to adult service agencies that have contracts with OMRDD. According to 
Parent to Parent of New York (www.parenttoparentnys.org), a statewide not-for- profit 
organization with a mission to support and connect families of individuals with special needs, 
MSC means families will be assigned a service coordinator who can help navigate complex benefit 

Ȱ3ÏÍÅ ËÉÄÓ ÃÏÍÅ ÉÎÔÏ ÈÉÇÈ ÓÃÈÏÏÌ ×ÉÔÈ $Ï×Î 3ÙÎÄÒÏÍÅ 

or an IQ of 50, and the parents want just academics. 

We give them academics, and then in their senior year 

ÏÒ ÅÖÅÎ ÁÆÔÅÒ ÔÈÅÙȭÖÅ ÂÅÅÎ ÈÅÒÅ ÆÏÒ ÆÉÖÅ ÙÅÁÒÓȟ ÔÈÅÙ ×ÁÎÔ 

vocational tÒÁÉÎÉÎÇȢ -Ù ÐÏÉÎÔ ÉÓ ÙÏÕ ÃÁÎȭÔ ÈÁÖÅ ÉÔ ÁÌÌȢ 

9ÏÕ ÃÁÎȭÔ ÇÏ ÆÏÒ ÁÃÁÄÅÍÉÃÓ ÉÎ ÆÏÕÒ ÙÅÁÒÓ ÁÎÄ ÔÈÅÎ 

ÖÏÃÁÔÉÏÎÁÌ ÔÒÁÉÎÉÎÇ ÉÎ ÏÎÅȣȢ 0ÁÒÅÎÔÓ ÔÈÉÎË ÔÈÅ 

academics is going to change the student and make 

ÔÈÅÍ ÂÅÔÔÅÒȟ ÁÎÄ ÍÙ ÐÕÓÈ ÉÓ ÆÏÒ ÖÏÃÁÔÉÏÎÁÌȢȱ --Educator 

Ȱ)Î ÈÉÇÈ school the focus switches to getting a diploma 

as the most important issue surrounding the student.  

3ÃÈÏÏÌÓ ×ÏÎȭÔ ÄÏ ÁÓ ÍÕÃÈ ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÎÉÎÇ ÂÅÃÁÕÓÅ 

of the limited time, if getting a diploma is the main 

ÆÏÃÕÓȢ  )ÔȭÓ ÍÕÃÈ ÅÁÓÉÅÒ ÔÏ ÍÅÁÓÕÒÅ Á ÔÅÓÔ ÓÃÏÒÅ than it 

ÍÁÙ ÂÅ ÔÏ ÍÅÁÓÕÒÅ ÏÎÅȭÓ ÉÍÐÁÃÔ ÏÎ ÔÈÅ ÃÏÍÍÕÎÉÔÙȢ  3Ï 

ÉÔȭÓ ËÉÎÄ ÏÆ ÌÉËÅ ÔÁËÉÎÇ ÔÈÅ ÅÁÓÙ ×ÁÙ ÏÕÔ ÂÙ ÆÏÃÕÓÉÎÇ ÏÎ 

ÔÈÅ .#," !ÃÔȢ 4ÈÏÓÅ ÎÕÍÂÅÒÓ ÄÏÎȭÔ ÍÅÁÎ ÁÎÙÔÈÉÎÇȟ 

ÔÈÏÕÇÈȟ ÉÎ ÒÅÇÁÒÄ ÔÏ ÔÒÁÎÓÉÔÉÏÎ ÐÌÁÎÎÉÎÇȢȱ --Educator 

 Ȱ) ÄÏÎȭÔ ÔÈÉÎË ÓÔÕÄÅÎÔÓ ×ÁÎÔ ÔÏ Ótay to do a fifth year of 

vocational training. They want to get out of there in 

four years, like everyone else. So they choose a path 

ÔÈÁÔȭÓ ÇÏÉÎÇ ÔÏ ÇÅÔ ÔÈÅÍ ÏÕÔ ÉÎ ÆÏÕÒ ÙÅÁÒÓȢ )Æ ÔÈÅÙ ÃÈÏÏÓÅ 

the BOCES program, they still have to complete four 

academic subjects. A lot of them are not willing to stay 

the extra fifth year in the public school to get the 

ÔÒÁÉÎÉÎÇȢ 4ÈÅÙ ×ÏÕÌÄ ÆÅÅÌ ÁÓ ÉÆ ÔÈÅÙ ×ÅÒÅ ÌÅÆÔ ÂÅÈÉÎÄȢȱ --

Educator 

 

  

 

 

 

Ȱ4ÈÏÓÅ ÓÔÕÄÅÎÔÓ ×ÈÏ ÇÏ ÔÈÒÏÕÇÈ ÔÈÅ ÐÒÏÃÅÓÓ ÏÆ ɍÌÉÎËÉÎÇ ×ÉÔÈ 

an adult agency] and get their toe into the work world 

earlier on while still in high school, generally will be 

ÓÕÃÃÅÓÓÆÕÌ ÁÎÄ ÔÈÅÙȭÌÌ ÎÅÖÅÒ ÇÏ ÉÎÔÏ Á ÓÈÅÌÔÅÒÅÄ 

×ÏÒËÓÈÏÐȣ)ÔȭÓ ÔÈÅ ÓÔÕÄÅÎÔ ×ÈÏ ÇÒÁÄÕates without all those 

supports ahead of time where we find they are floundering, 

ÈÁÖÅ ÌÉÔÔÌÅ ÄÉÒÅÃÔÉÏÎȟ ÁÎÄ ÄÏÎȭÔ ËÎÏ× ×ÈÅÒÅ ÔÏ ÇÏȢȱ --Service 

Provider 

Ȱ7ÅȭÖÅ ÓÅÅÎ ËÉÄÓ ×ÉÔÈ ÓÏÍÅ ÓËÉÌÌÓ ÉÎ ÒÅÁÄÉÎÇ ÃÏÍÐÒÅÈÅÎÓÉÏÎȟ 

ÍÁÔÈȟ ÃÏÍÐÕÔÅÒȠ ÂÕÔ ÏÎÃÅ ÔÈÅÙȭÒÅ ÏÕÔ ÏÆ ÓÃÈool they 

ÆÌÏÕÎÄÅÒȠ ÔÈÅÙ ÌÏÓÅ ÔÈÅÉÒ ÓËÉÌÌÓ ÉÆ ÔÈÅÙȭÒÅ ÎÏÔ ÕÓÉÎÇ ÔÈÅÍ 

everyday and then training is more difficult since the 

ÌÅÁÒÎÉÎÇ ÃÕÒÖÅ ÉÓ ÇÒÅÁÔÅÒȢȱ --Service Provider 

Ȱ4ÈÅ /-2$$ ÓÔÕÄÅÎÔÓ ÁÒÅ ÆÉÎÄÉÎÇ ÐÌÁÃÅÓ ÁÓ ÌÏÎÇ ÁÓ ÔÈÅÒÅȭÓ 

funding, the students with learning disabilities can go 

ÔÈÒÏÕÇÈ 6%3)$ȟ ÂÕÔ ÉÔȭÓ ÔÈÅ ÓÔÕÄÅÎÔÓ ×ÉÔÈ ÅÍÏÔÉÏÎÁÌ 

ÄÉÓÁÂÉÌÉÔÉÅÓ ×ÈÏ ÁÒÅ ÓÏ ÄÉÆÆÉÃÕÌÔ ÔÏ ÔÒÁÎÓÉÔÉÏÎ ÏÕÔȣȢ4ÈÅÙȭÒÅ 

ÔÈÅ ÏÎÅÓ ÃÏÍÉÎÇ ÂÁÃË ÁÆÔÅÒ ÏÎÅ ÏÒ Ô×Ï ÙÅÁÒÓ ÓÁÙÉÎÇȟ Ȭ) ÎÅÅÄ 

ÈÅÌÐȢ 7ÈÁÔ ÄÏ ) ÄÏȩ ) ÆÅÅÌ ÔÈÉÓ ÉÓ Á ÈÕÇÅ ÇÁÐȢȱ --Educator 

Ȱ4ÈÅ /-2$$ ÆÕÎÄÉÎÇ ÓÙÓÔÅÍȟ ×ÈÉÃÈ ÉÓ ÔÈÒÏÕÇÈ -ÅÄÉÃÁÉÄȟ ÉÓ 

Á ÍÅÄÉÃÁÌ ÍÏÄÅÌȟ ÂÁÓÅÄ ÏÎ ÓÔÕÄÅÎÔÓȭ ÄÅÆÉÃÉÔÓ ÒÁÔÈÅÒ ÔÈÁÎ 

abilities. In order to qualify for these services and get the 

ÍÏÓÔ ÍÏÎÅÙ ÆÏÒ ÁÄÕÌÔ ÓÅÒÖÉÃÅÓȟ ÉÔȭÓ ÂÅÓÔ ÔÏ ÄÏ×ÎÐÌÁÙ 

ÓÔÕÄÅÎÔÓȭ ÔÁÌÅÎÔÓ ÏÒ ÓËÉÌÌÓȢ /ÎÃÅ ÙÏÕȭÒÅ ÉÎ ÔÈÅ ÓÙÓÔÅÍȟ ÉÔ ÍÏÖÅÓ 

into person-centered planning and individualized services, 

ÆÏÃÕÓÉÎÇ ÍÏÒÅ ÏÎ ÓÕÐÐÏÒÔÉÎÇ ÓÔÕÄÅÎÔÓȭ ÓÔÒÅÎÇÔÈÓ ÁÎÄ 

ÁÂÉÌÉÔÉÅÓȢ 0ÁÒÅÎÔÓ ÎÅÅÄ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÔÈÉÓȢ )ÔȭÓ Á ÖÅÒÙ 

ÃÏÎÆÕÓÉÎÇ ÐÒÏÃÅÓÓȢȱ --Parent and Disability Advocate 

 

 
 

 

http://www.parenttoparentnys.org/
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and employment systems and develop a personalized plan including not only work goals, but also 
residential, social, and recreational activities.  
 

5. VOCATIONAL TRAINING VS. ACADEMICS 

Several educators interviewed noted the difficulties of fitting vocational training and academics 

into four years of high school. Federal mandates under No Child Left Behind reward school 

districts for graduating students in four years versus the extra time often needed by many 

students with disabilities to successfully transition directly to the workforce or to college.  

Additionally, in New York State, the push has been to obtain a Regents diploma in four yearsɂa 

goal also voiced by some students with disabilities, eager to graduate in the same amount of time 

as their peers without disabilities, and parents who believe college is the appropriate next step 

for their children. In that case, say educators, the focus is on providing academics, with very little 

ÔÉÍÅ ÔÏ ÐÒÏÖÉÄÅ ÖÏÃÁÔÉÏÎÁÌ ÔÒÁÉÎÉÎÇ ÏÒ ÔÒÁÎÓÉÔÉÏÎ ÓÅÒÖÉÃÅÓȢ )ÔȭÓ Á ÐÁÒÔÉÃÕÌÁÒ ÐÒÏÂÌÅÍ ×ÈÅÎ ÐÁÒÅÎÔÓ 

push for academics and the college route versus the vocational 

path, and educators disagree. 

Educators noted the need to bring more BOCES technical 

training into the schools rather than send students out to 

BOCES locations. Offering such courses in the high schools and 

making it available to all students might reduce the stigma that 

some educators and parents reported is attached to 

attendance at a vocational or technical program. Southern 

Westchester BOCES is increasingly locating more of its special 

education vocational classes in schools rather than at BOCES 

locations in order to provide students an integrated social 

experience. 

One educator suggested a model career pathways program, 

operating successfully in a New Jersey high school, which 

offers courses for all students to increase their awareness of 

various career and vocational education options and the 

training requirements. The program has helped reduce 

dropout rates because students are more engaged in their 

learning and see a connection between their education and 

work.  

6. COLLEGE TRANSITION DIFFICULTIES  

Two major themes emerged in interviews with college 

educators:  

 Students with disabilities who transition from the 

protective K-12 special education environment 

regulated under the Individuals with Disabilities 

Education Act have difficulty adjusting to the college 

system of disability service provision under the Americans with Disabilities Act. The K-12 

Ȱ!ÄÖÏÃÁÃÙ ÉÓ ÔÈÅ ÂÉÇÇÅÓÔ ÔÈÉÎÇȢ ! ÌÏÔ 

ÏÆ ÏÕÒ ÙÏÕÔÈ ÃÏÍÅ ÉÎ ÁÎÄ ÔÈÅÙ ÄÏÎȭÔ 

have that skill because they have had 

a treatment team that told them 

×ÈÁÔ ÔÏ ÄÏȢ 9ÏÕȭÒÅ ÃÏÎÓÉÄÅÒÅÄ ÁÎ 

adult once you get to college, so if a 

ÓÔÕÄÅÎÔ ÄÏÅÓÎȭÔ ÄÉÓÃÌÏÓÅ ÔÈÅÒÅȭÓ ÎÏ 

×ÁÙ ÆÏÒ ÔÈÅÉÒ ÉÎÓÔÒÕÃÔÏÒÓ ÔÏ ËÎÏ×Ȣȱ  

College Disability Officer 

Ȱ3ÔÕÄÅÎÔÓ ÎÅÅÄ ÔÏ ÈÁÖÅ ÒÅÁÌÉÓÔÉÃ 

expectations academicallyɂthis is 

the biggest need, because what we 

see with all students (including those 

without disabilities) is that the gap 

between high school and college is 

increasingly wide. College is a shock 

once they get there. The level of 

expectation is so much different. In 

high school, students with disabilities 

ÇÅÔ ÓÏ ÍÕÃÈ ÁÔÔÅÎÔÉÏÎȟ ÓÏ ÉÔȭÓ Á ÓÈÏÃË 

×ÈÅÎ ÔÈÅÒÅȭÓ ÎÏÔ ÔÈÅ ÓÁÍÅ ÌÅÖÅÌ ÏÆ 

supportȢȱ #Ïllege Disability Director 
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system expects schools and teachers to provide services; in college, disability services are 

only provided if students take the initiative to reveal and to prove their disability and 

request appropriate accommodations.  

 Students with certain types of disabilities are entering college academically unprepared 

to do college-level work.  

College students with disabilities who need accommodations must have self-advocacy skills and 

be willing to disclose their disabilities, yet many appear not to have acquired that skill and are 

not aware of their legal rights. One college disability officer noted that this is a problem 

particularly among first-ÇÅÎÅÒÁÔÉÏÎ ÃÏÌÌÅÇÅ ÓÔÕÄÅÎÔÓ ×ÈÏ ÄÏÎȭÔ ÈÁÖÅ Á ÓÔÒÏÎÇ ÆÁÍÉÌÙ ÓÕÐÐÏÒÔ 

system. Several college disability officers noted that some students do eventually disclose and 

apply for services, but only after struggling in 

classes for weeks. One college disability officer 

said incoming high school students with 

disabilities are not aware of and have not used 

the various types of assistive technology 

available to people with disabilities.   

When the transition plan for a student with an 

intellectual disability includes post-secondary 

education, the student is often not able to 

succeed in college-level courses due to an 

inability to read or write on a college level. Lack 

of academic preparation is a problem that 

applies to students without disabilities as well, 

but bringing students with more severe learning 

or cognitive disabilities up to speed is especially difficult. Colleges have little or no funding for 

disability diagnosis testing, and few college instructors have special education training.  Several 

college disability officers noted the increased need for more academic support and extra tutoring 

ÔÏ ÈÅÌÐ ÓÔÕÄÅÎÔÓ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓȢ /ÔÈÅÒÓ ÓÁÙ ÔÈÅÙ ×ÏÒË ÃÌÏÓÅÌÙ ×ÉÔÈ ÆÁÃÕÌÔÙ ÔÏ ÍÁËÅ ÓÕÒÅ ÔÈÅÙȭÒÅ 

attentive to students with special needs, especially freshman, and to be very upfront early on 

about course requirements and deadlines.  

Despite these problems, there are several success stories pertaining to students with various 

types of disabilities attending colleges, including physical, sensory, psychiatric, and learning 

disabilities. For example, Westchester County students who enter college with a diagnosed 

mental illness can receive special coaching and support, regardless of where they attend college, 

through a Supported Education Program offered by The Guidance Center of New Rochelle.  The 

majority of students enrolled in this program attend SUNY Purchase. The program offers both 

academic and emotional support, including academic counseling, time management, peer 

mentors, advocacy, social skills, and assistance with managing disclosure issues and in 

identifying learning disabilities. The program is also well connected to other departments on 

campus, such as the learning center, career services, and the advising center, which are all 

ÉÎÔÅÇÒÁÌ ÐÁÒÔÓ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÓÕÃÃÅÓÓÆÕÌ ÅØÐÅÒÉÅÎÃÅÓ ÏÎ ÃÁÍÐus. Jawonio of Yonkers has also 

 Ȱ3ÔÕÄÅÎÔÓ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÎÅÅÄ ÔÏ ÓÔÁÎÄ ÕÐ 

for themselves. They need to adjust to that. 

With students who identify themselves, we try 

to acclimate them and explain that the rules of 

the game are different. Self-advocacy and time 

management are big deals. Students need to 

inform the faculty of their needs before classes 

begin so that proper accommodations can be 

ÍÁÄÅȢȱ --College Disability Director 

Ȣȱ   
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recently started a Supported Education Program to help students with various types of 

disabilities prepare for and succeed at college. 

New Rochelle High School seniors can take a college-level course at Westchester Community 

College that teaches them critical thinking, goal setting, and study skills they will need as entering 

freshmen. In a panel discussion of students with disabilities attending Westchester Community 

College, students were appreciative of the support they receive from both the college disabilities 

office and from WCC faculty, and said these are key factors in their successful experiences at the 

college. Iona College offers a College Assistance Program for students with learning disabilities 

and/or attention d eficit disorders that includes professional tutoring and other support services.  

One school district special education director noted an increase in college-level programs for 

students with learning disabilities being offered in New York State and nearby states, including 

Pennsylvania. Both high school and college representatives in Westchester County noted 

increased outreach efforts on both sides, with more colleges reaching out to high schools to let 

them know of their programs, and more high schools contacting colleges in order to learn about 

programs and place their students with disabilities. Some school districts have initiatives 

underway to help students with disabilities succeed in college. For example, one Westchester 

school district offers a college transition program for its students ages 18 to 21 to introduce them 

to college life at Westchester Community College and become familiar with the various college 

resources, including the tutoring and disability services, cafeteria, and classrooms. Another 

district organizes annual College Fairs for its students with disabilities.  

Community organizations offer teens and young adults in this area the opportunity to build 

leadership and self-advocacy skills, through such peer support groups as the Youth Forum, 

sponsored by Family Services of Westchester. Youth Forum members include young people ages 

16 to 24 who have been involved in mental health services, substance abuse systems, and the 

juvenile system. The Forum provides members the opportunity to socialize, support one another, 

and learn how to take charge of their lives. Members plan skill-building and goal-setting activities 

and invite outside speakers from various professions. 

A helpful Post Secondary Readiness Rubric has been developed that students, parents, school 

counselors, and teachers can use to help students determine how they perform at some of the 

critical academic and social skills needed to succeed in a post-secondary setting, such as a 

vocational school, community college, or four-year college or university. The guide was 

developed as part of the Model Transition Program and funded by VESID. 18 

 

C. WORKFORCE GAPS AND NEEDS 

Discussion of workforce gaps and needs focuses on the following seven issues: 

1. The Economic Crisis 

2. Transportation Problems 
                                                                 
18 Post Secondary Readiness Rubric, August 2008, NYS Education Department, Vocational and Educational Services for 

Individuals with Disabilities; University at Buffalo, The State University of New York. 
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σȢ ,ÁÃË ÏÆ %ÍÐÌÏÙÅÒÓȭ +ÎÏ×ÌÅÄÇÅ ÁÂÏÕÔ 0ÅÏÐÌÅ ×ÉÔÈ $ÉÓÁÂÉÌÉÔÉÅÓ 

4.  Work Environment Concerns 

5. Difficulties in Navigating Complex Benefit/Work Incentive Systems 

6. Financial Disincentives to Work 

7. Training and Funding Gaps 

 

STRENGTHS 

Although our stated task is to find gaps and needs in the workforce system in Westchester and 

Putnam Counties, there are numerous strengths as well. Employers find there are  bottom-line 

benefits to hiring people with disabilities. There are tax incentives and employer supports 

available, such as prescreened employees, free job coaching and on-the-job training. Service 

providers are building relationships with employers and developing successful job placement 

and retention strategies. There are examples of interagency collaboration to share best practices 

and job leads, as well as partnerships with research organizations and universities to advance 

technology that will improve the job prospects of people with disabilities. The determination and 

resourcefulness of the people we interviewed is also a major strength: employees and job seekers 

with disabilities, government employees, nonprofit agency employees, job coaches, job 

developers, and disability advocates. Many of these individuals have dedicated themselves to 

improving employment opportunities for people with disabilities.  

 

SURVEY GAPS AND NEEDS RESULTS FROM OUR CT-NY TALENT FOR GROWTH REGION 

In an effort to discover which employer factors, employee factors, and service provider factors 

are most challenging to people with disabilities, we included a series of three questions on the 

service provider survey.  

 

Employer -related challenges   

When we ranked the employer factors according to the number of respondents who rated each 

ÆÁÃÔÏÒ ÁÓ ȰÖÅÒÙ ÃÈÁÌÌÅÎÇÉÎÇȟȱ ÔÈÅ ÍÏÓÔ ÃÈÁÌÌÅÎÇÉÎÇ ÆÁÃÔÏÒ ×ÁÓ ÌÁÃË ÏÆ ȰÁÄÅÑÕÁÔÅ ÐÕÂÌÉÃ 

transportation to the employment ÓÉÔÅȢȱ /ÔÈÅÒ ÃÈÁÌÌÅÎÇÉÎÇ ÅÍÐÌÏÙÅÒ ÆÁÃÔÏÒÓ ÉÎÃÌÕÄÅÄ ÔÈÅ 

ȰÉÎÃÒÅÁÓÅÄ ÃÏÍÐÌÅØÉÔÙ ÏÆ ×ÏÒË ÒÏÌÅÓȱ ÁÎÄ ȰÌÁÃË ÏÆ ËÎÏ×ÌÅÄÇÅ ÁÂÏÕÔ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓȢȱ 4ÈÅ 

ÌÅÁÓÔ ÃÈÁÌÌÅÎÇÉÎÇ ÆÁÃÔÏÒ ×ÁÓ ÔÈÅ ȰÃÏÓÔ ÔÏ ÁÃÃÏÍÍÏÄÁÔÅ ÄÉÓÁÂÉÌÉÔÙȢȱ 
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How challenging are the following employer -related factors in finding and/or retaining jobs 
for people with disabilities?  

   Count Column N % 

Lack of adequate public transportation to the 
employment site Very challenging 52 56.5% 

Increased complexity of work roles Very challenging 46 50.0% 

Lack of knowledge about people with disabilities Very challenging 32 34.8% 

Lack of flexible work hours Very challenging 27 29.3% 

Negative perceptions of people with disabilities Very challenging 25 27.2% 

Lack of suitable training resources Very challenging 16 17.4% 
Fear of legal repercussions Very challenging 17 18.5% 

Lack of advancement opportunities Very challenging 14 15.2% 

Cost to accommodate disability Very challenging 11 12.0% 

 

Employee-related challenges  

 

When we ranked the employee-related factors according to the number of respondents who 

ÒÁÔÅÄ ÅÁÃÈ ÆÁÃÔÏÒ ÁÓ ȰÖÅÒÙ ÃÈÁÌÌÅÎÇÉÎÇȟȱ ÔÈÅ ÍÏÓÔ ÃÈÁÌÌÅÎÇÉÎÇ ÆÁÃÔÏÒ ×ÁÓ ȰÌÁÃË ÏÆ ÓËÉÌÌÓȟ ÅÄÕÃÁÔÉÏÎȟ 

ÏÒ ÅØÐÅÒÉÅÎÃÅ ÔÏ ÍÁÔÃÈ ÁÖÁÉÌÁÂÌÅ ÏÐÅÎÉÎÇÓȢȱ /ÔÈÅÒ ÃÈÁÌÌÅÎÇÉÎÇ ÅÍÐÌÏÙee-related factors included 

ȰÆÅÁÒ ÏÆ ÌÏÓÉÎÇ ÇÏÖÅÒÎÍÅÎÔ ÓÕÐÐÏÒÔ ÂÅÎÅÆÉÔÓȱ ÁÎÄ ȰÌÁÃË ÏÆ ÁÂÉÌÉÔÙ ÔÏ ÎÁÖÉÇÁÔÅ ÃÏÍÐÌÅØ ÅÍÐÌÏÙÍÅÎÔ 

ÓÙÓÔÅÍÓȢȱ  

 

 

 

 

How challenging are the following employee -related factors in finding and/or retaining jobs 
for people with disabilities?  

   Count Column N % 

Lack of skills, education, or experience to match 
available openings Very challenging 47 51.1% 

Fear of losing government support benefits Very challenging 42 45.7% 

Lack of ability to navigate complex employment 
systems Very challenging 42 45.7% 

Lack of job search skills Very challenging 30 32.6% 
Unrealistic expectations for the type of job and 
salary Very challenging 31 33.7% 

Increased incidence of emotional problems Very challenging 29 31.5% 
Lack of awareness of government support 
benefits Very challenging 27 29.3% 
Increased incidence of drug/alcohol addiction 
and/or abuse Very challenging 21 22.8% 
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Provider -related challenges  

When we ranked the provider-related factors according to the number of respondents who rated 

ÅÁÃÈ ÆÁÃÔÏÒ ÁÓ ȰÖÅÒÙ ÃÈÁÌÌÅÎÇÉÎÇȟȱ ÔÈÅ ÍÏÓÔ ÃÈÁÌÌÅÎÇÉÎÇ ÆÁÃÔÏÒ ×ÁÓ ȰÆÕÎÄÉÎÇ ÃÕÔÓȢȱ !ÎÏÔÈÅÒ 

challenging provider-ÒÅÌÁÔÅÄ ÆÁÃÔÏÒ ×ÁÓ ȰÌÁÃË ÏÆ ÐÅÒÓÏÎÎÅÌ ÔÏ ÁÄÅÑÕÁÔÅÌÙ ÓÅÒÖÅ ÃÌÉÅÎÔ ÌÏÁÄȢȱ   

How challenging are the following provider -related factors in finding and /or retaining jobs 
for people with disabilities?  

   Count Column N % 

Funding cuts Very challenging 46 50.0% 

Lack of personnel to adequately serve client load Very challenging 34 37.0% 

Accountability changes that interfere with the 
provision of services Very challenging 20 21.7% 

Overlap or duplication of services Very challenging 11 12.0% 

 

 

Successful job placement and retention strategies  

Respondents to the service provider survey have had their greatest success placing people with 

disabilities in retail sales positions, and have also had success with placements in administrative 

support positions. 

 
 

3ÅÒÖÉÃÅ ÐÒÏÖÉÄÅÒ ÒÅÓÐÏÎÄÅÎÔÓ ÎÏÔÅ ÔÈÁÔ ȰÏÎ-ÓÉÔÅ ÊÏÂ ÃÏÁÃÈÉÎÇȱ ÉÓ ÔÈÅ ÍÏÓÔ ÈÅÌÐÆÕÌ ÓÔÒÁÔÅÇÙ ÆÏÒ 

finding and/or retaining jobs for people with disabilities. Other very helpful strategies include 

ȰÐÅÒÓÏÎÁÌÉÚÅÄ ÃÏÕÎÓÅÌÉÎÇ ÔÏ ÍÁÔÃÈ ÉÎÔÅÒÅÓÔÓȟ ÁÐÔÉÔÕÄÅÓȟ ÓËÉÌÌÓ ×ÉÔÈ ÊÏÂ ÏÐÐÏÒÔÕÎÉÔÉÅÓȠȱ ȰÍÅÎÔÏÒÉÎÇ 

ÁÎÄ ÉÎÔÅÒÎÓÈÉÐÓȠȱ ÁÎÄ Ȱ×ÏÒËÆÏÒÃÅ ÒÅÁÄÉÎÅÓÓ ÔÒÁÉÎÉÎÇȢȱ 3ÅÒÖÉÃÅ ÐÒÏÖÉÄÅÒÓ ÃÉÔÅ ȰÊÏÂ ÆÁÉÒÓȱ ÁÓ ÔÈÅ 

least helpful strategy.  

 

 

 

 

 

 

 

 

 

In what positions has your agency had the greatest succe ss with placement of people 
with disabilities?  

   Count Column N % 

Retail sales Yes 60 65.2% 
Administrative support  Yes 33 35.9% 
Construction, maintenance or repair Yes 22 23.9% 
Production or transportation Yes 21 22.8% 
Professional Yes 9 9.8% 
Management Yes 5 5.4% 
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How helpful have you found the following strategies for finding and/or retaining jobs 

for people with disabilities?  

   Count Column N % 

On-site job coaching Very helpful 69 75.0% 

Personalized counseling to match interests, 

aptitudes, skills with job opportunities 

Very helpful 50 54.3% 

Mentoring and internships Very helpful 43 46.7% 

Workforce readiness training Very helpful 42 45.7% 

Computer training Very helpful 36 39.1% 

Job search training Very helpful 36 39.1% 

Self-advocacy training Very helpful 35 38.0% 

Disability awareness training for employers Very helpful 30 32.6% 

Assistive technology Very helpful 20 21.7% 

Diagnostic testing for disability indication Very helpful 20 21.7% 

Online databases of disability employment 

resources 

Very helpful 14 15.2% 

Job fairs Very helpful 9    9.8% 

 

 

We asked educators to tell us which from a list of resources or strategies are most needed to help 

students with disabilities learn about their post-high school options. The educators placed 

individual transition plans at the top of the list, followed by mentorships or internships and 

guidance counselors.  

 

Which of the following resources or  strategies are most needed to help students with 

disabilities learn about their post -high school options?  

   Count Column N % 

Individual transition plans Yes 39 86.7% 

Mentorships or internships Yes 36 80.0% 

Guidance counselors Yes 31 68.9% 

Visits to colleges Yes 18 40.0% 

Visits to local businesses Yes 13 28.9% 

Internet resources Yes 13 28.9% 

Job fairs Yes 12 26.7% 

Visits from employment agency personnel Yes 10 22.2% 

Visits from college admissions counselors Yes 10 22.2% 

Parent or community volunteers Yes 8 17.8% 

Visits to employment agencies Yes 4   8.9% 

 

The service providers, educators, and others interviewed individually and in focus groups in 

Westchester and Putnam Counties provided information that illustrates and helps to understand 

the most critical workforce gaps and needs as identified by survey results. A discussion of the key 

issues follows. 
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1. THE ECONOMIC CRISIS 

According to many people we interviewed, the biggest workforce-related gap affecting people 

with disabilities is the tremendous loss of jobs due to the worst economic recession that has 

affected this nation since the Great Depression. The CT-NY Talent for Growth region, like the rest 

of the nation, has felt the impact of the economic crisis. And although the latest U.S. Labor 

$ÅÐÁÒÔÍÅÎÔ ÒÅÐÏÒÔ ÉÎ 3ÅÐÔÅÍÂÅÒ ςππω ÉÎÄÉÃÁÔÅÄ Á ÓÌÏ×ÄÏ×Î ÉÎ ÔÈÅ ÊÏÂ ÌÏÓÓȟ ÔÈÁÔȭÓ ÎÏ ÃÏÎÓÏÌÁÔÉÏÎ 

for the thousands of individualsɂwith and without disabili tiesɂwho have lost their jobs and are 

still out of work. The impact on those with disabilities is especially severe. According to the 

Bureau of Labor Statistics, only 18.4 percent of people with disabilities nationwide were working 

in September 2009, compared with 64.1 percent of people with no disability who were 

working.19   

Almost three-quarters (72.8 percent) of service providers in the CT-NY Talent for Growth region 

ÒÅÓÐÏÎÄÉÎÇ ÔÏ ÏÕÒ ÓÕÒÖÅÙ ÓÁÉÄ ÔÈÅ ÃÕÒÒÅÎÔ ÅÃÏÎÏÍÉÃ ÃÒÉÓÉÓ ÈÁÓ ÉÍÐÁÃÔÅÄ ÔÈÅÉÒ ÁÇÅÎÃÉÅÓȭ ability to 

serve people with disabilities. Over two-thirds (68.5 percent) noted people with disabilities face  

ȰÉÎÃÒÅÁÓÅÄ ÃÏÍÐÅÔÉÔÉÏÎ ÆÏÒ ÌÉÍÉÔÅÄ ÓÕÐÐÌÙ ÏÆ ÊÏÂÓȟȱ ÁÎÄ σψ ÐÅÒÃÅÎÔ ÒÅÐÏÒÔÅÄȟ ȰÐÅÏÐÌÅ ×ÉÔÈ 

ÄÉÓÁÂÉÌÉÔÉÅÓ ÁÒÅ ÌÏÓÉÎÇ ÊÏÂÓȢȱ !ÂÏÕÔ ÏÎÅ ÔÈÉÒÄ ÏÆ ÔÈÅ ÓÅÒÖÉÃÅ ÐÒÏÖÉÄÅÒÓ ÎÏÔÅÄ  ȰÌÏÓÓ ÏÒ ÒÅÄÕÃÔÉÏÎ ÉÎ 

ÆÕÎÄÉÎÇ ÆÏÒ ÏÕÒ ÓÅÒÖÉÃÅÓȱ ɉσπȢτ ÐÅÒÃÅÎÔɊ ÁÎÄ ȰÆÅ×ÅÒ ÐÅÒÓÏÎÎÅÌ ÔÏ ÈÁÎÄÌÅ ÉÎÃÒÅÁÓÅÄ ÃÌÉÅÎÔ ÌÏÁÄÓȱ 

(32.6 percent). People we interviewedɂservice providers, educators, and people with 

disabilitiesɂrepeatedly expressed concerns about current and future job prospects for those 

with disabilities. Service providers talked about case overloads and long wait lists at their 

agencies for services. In focus groups and interviews, educators also noted that layoffs of special 

education staff due to budget cuts were impacting their ability to serve students with disabilities. 

 

2. TRANSPORTATION DIFFICULTIES  

Lack of transportation to work sites is the greatest challenge affecting the employment prospects 

of people with disabilities in the CT-NY Talent for Growth region. When asked about a variety of 

factors affecting their ability to find or retain jobs for people with disabilities, over half (56.5 

ÐÅÒÃÅÎÔɊ ÏÆ ÔÈÅ ÓÅÒÖÉÃÅ ÐÒÏÖÉÄÅÒÓ ÃÉÔÅÄ ȰÌÁÃË ÏÆ ÁÄÅÑÕÁÔÅ ÐÕÂÌÉÃ ÔÒÁÎÓÐÏÒÔÁÔÉÏÎ ÔÏ ÔÈÅ ÅÍÐÌÏÙÍÅÎÔ 

ÓÉÔÅȱ ÁÓ Á ȰÖÅÒÙ ÃÈÁÌÌÅÎÇÉÎÇȱ ÆÁÃÔÏÒȟ ×ÈÉÌÅ ÔÈÅ ÏÖÅÒ×ÈÅÌÍÉÎÇ ÍÁÊÏÒÉÔÙ ɉ85.8 percent) consider it a 

ȰÖÅÒÙȱ ÏÒ ȰÓÏÍÅ×ÈÁÔ ÃÈÁÌÌÅÎÇÉÎÇȱ ÆÁÃÔÏÒȢ 

Results from two other questions in the service provider survey indicate that better 

transportation services is both a highly needed and helpful resource for people with disabilities 

in our CT-NY Talent for Growth region. According to three-fourths of the respondents (76.1 

ÐÅÒÃÅÎÔɊȟ ȰÉÍÐÒÏÖÅÄ ÔÒÁÎÓÐÏÒÔÁÔÉÏÎ ÓÅÒÖÉÃÅÓȱ ÉÓ Á ȰÍÏÓÔ ÎÅÅÄÅÄȱ ÒÅÓÏÕÒÃÅȢ  !ÎÄȟ ÁÃÃÏÒÄÉÎÇ ÔÏ Ô×Ï-

ÔÈÉÒÄÓ  ɉφφȢσ ÐÅÒÃÅÎÔɊȟ ȰÉÍÐÒÏÖÅÄ ÔÒÁÎÓÐÏÒÔÁÔÉÏÎ ÓÅÒÖÉÃÅÓȱ ÈÁÖÅ ÂÅÅÎ ȰÖÅÒÙ ÈÅÌÐÆÕÌȱ ÆÏÒ ÆÉÎÄÉÎÇ 

and/or retaining jobs for people with disabilities. 

 

                                                                 
19 Retrieved October 6, 2009 from http://www.bls.gov/cps/cpsdisability.htm 
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What other resources are most needed to find and/or retain jobs for people with 
disabilities?  

   Count Column N % 
Improved transportation services Yes 70 76.1% 
Flexible work hours Yes 57 62.0% 
Volunteering to familiarize people with work 
setting 

Yes 40 43.5% 

Employer tax credits and incentives for training Yes 32 34.8% 
Collaboration with other community services Yes 27 29.3% 
Work from home or telework Yes 18 19.6% 

 
 

How helpful have the following factors been for finding and/or retaining jobs for people 
with disabilities?  

   Count Column N % 
Improved transportation services Very helpful 61 66.3% 
Flexible work hours Very helpful 58 63.0% 
Volunteering to familiarize people with work 
setting 

Very helpful 36 39.1% 

Collaboration with other community agencies Very helpful 35 38.0% 

Employer tax credits and incentives Very helpful 25 27.2% 

Work from home or telework Very helpful 17 18.5% 

 

Many interviewees and focus group participants cited lack of transportation as a major problem 

ÆÏÒ ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓȢ !ÍÏÎÇ ÔÈÅ ÃÏÎÃÅÒÎÓ ÅØÐÒÅÓÓÅÄȡ ÂÕÓ ÒÏÕÔÅÓ ÄÏÎȭÔ ÒÅÁÃÈ ÁÌÌ ÅÎÄÓ ÏÆ ÔÈÅ 

ÃÏÕÎÔÉÅÓȟ ÂÕÓÅÓ ÄÏÎȭÔ ÁÌ×ÁÙÓ ÃÏÍÅ ÏÎ ÔÉÍÅȟ ÁÎÄ ÔÈÅÒÅ ÉÓ ÎÏ ÒÅÃiprocity between counties. 

Transportation is a particular problem in Putnam County and northern Westchester County 

because of their rural nature. Putnam County lacks major east-west highways and in the western 

part of the county has no north-south public bus transportation. One third of Putnam County is 

not served by any bus systemɂregular or ParaTransit.  

The ParaTransit system provides an important public service for people with disabilities but has 

limitations for those who work. By law, it has to be avaÉÌÁÂÌÅ ×ÉÔÈÉÎ ÔÈÒÅÅ ÑÕÁÒÔÅÒȭÓ ÏÆ Á ÍÉÌÅ ÏÆ 

the regular bus route. Westchester County has a better ParaTransit system than Putnam: it not 

only mirrors the regular six bus routes, it provides service outside of the mandated areas served 

by the regular buses.  Even so, commuters with disabilities note the schedules are not conducive 

for someone who needs flexibility on the jobɂÁÎÄ ÙÅÔ ÆÌÅØÉÂÉÌÉÔÙ ÏÎ ÔÈÅ ÅÍÐÌÏÙÅÅȭÓ ÐÁÒÔ ÉÓ ÖÁÌÕÅÄ 

by employers. The necessity of placing reservations days in advance makes it difficult to arrange 

for a later pick up on the same day if the employee needs to stay late for work.  Also noted were 

recent fare increases from $3 to $4 for a one-way tripɂa considerable expense especially for 

those in lower-paying jobs.  
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In a 2003-2004 needs assessment study of critical human care issues in Putnam County, United 

7ÁÙ ÏÆ 7ÅÓÔÃÈÅÓÔÅÒ ÁÎÄ 0ÕÔÎÁÍ ÃÉÔÅÄ ȰÌÁÃË ÏÆ ÓÕÆÆÉÃÉÅÎÔ ÐÕÂÌÉÃ ÔÒÁÎÓÐÏÒÔÁÔÉÏÎȟȱ ÁÓ ÔÈÅ ÎÕÍÂÅÒ 

one issue facing Putnam residents, in general. The report noted that while many in Putnam have 

cars and do not need public transportation, the lack of public transportation presented particular 

barriers for cerÔÁÉÎ ÇÒÏÕÐÓȟ ÉÎÃÌÕÄÉÎÇ ÔÈÏÓÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓȡ Ȱ,ÁÃË ÏÆ ÔÒÁÎÓÐÏÒÔÁÔÉÏÎ ÁÇÇÒÁÖÁÔÅÓ 

the social isolation issue for those with mental health challenges and is also a barrier to self-

sufficiency for this population, for people with other disabilities as well ÁÓ ÆÏÒ ÓÅÎÉÏÒÓȢȱ 4ÈÅ 

ÒÅÐÏÒÔ ÁÌÓÏ ÎÏÔÅÄ ÔÈÁÔȟ ÁÃÃÏÒÄÉÎÇ ÔÏ ÔÈÅ 0ÕÔÎÁÍ #ÏÍÍÕÎÉÔÙ !ÃÔÉÏÎ 0ÒÏÇÒÁÍȟ ȰÍÁÎÙ ÌÏ×-income 

working families in Putnam are significantly hampered by the lack of public/personal 

transportation options that can effectively enable them to ÒÅÁÃÈ ÄÁÙ ÃÁÒÅ ÁÎÄ ×ÏÒË ÓÉÔÅÓȣȱ20 

 

 

 

 

 

 

 

 

 

 

 

 

The lack of reliable public transportation was cited 

as a major employment barrier at the Putnam 

County Legislative Forum. At this annual event, 

organized by the Putnam County Office for People 

with Disabilities, the Putnam County Coordinating 

Council for People with Disabilities and other county 

and community organizations, people with 

disabilities speak on the various issues they face 

before a panel of federal, state, and local 

representatives: 

                                                                 
20 Focusing on Community: Issues and Impact in Putnam, United Way of Westchester and Putnam, 2003-2004, p. 21. 

Transportation Concerns 

Ȱ4ÈÅ ÍÏÓÔ ÃÒÉÔÉÃÁÌ ÅÍÐÌÏÙÍÅÎÔ 

challenge? Number one is 

transportation. I take a taxi and two 

buses to get to work. That means I 

have to be in the taxi by 5:47 am in 

ÏÒÄÅÒ ÔÏ ÍÁËÅ ÔÈÅ ÂÕÓȣȢ $ÉÓÁÂÌÅÄ 

people are not riding buses because 

ÔÈÅÙ ÄÏÎȭÔ ×Ánt to wait out there, the 

ÄÒÉÖÅÒÓ ÏÎ ÔÈÅ ÂÕÓ ÄÏÎȭÔ ËÎÏ× ÈÏ× ÔÏ 

ÏÐÅÒÁÔÅ ÔÈÅ ÌÉÆÔȟ ÂÅÃÁÕÓÅ ÔÈÅÙ ÄÏÎȭÔ 

pick up disabled people enough to 

ÍÁÓÔÅÒ ÉÔȢȱ ɀ Employee with disability 

who commutes daily from Rockland 

to Westchester County 

Ȱ4ÒÁÎÓÐÏÒÔÁÔÉÏÎ ÉÓ ÊÕÓÔ Á ÎÉghtmare. I 

ÇÕÅÓÓ ÉÔȭÓ ÓÏÍÅÔÈÉÎÇ ÔÈÁÔ ÈÁÐÐÅÎÓ ÉÎ 

any rural area. It definitely makes a 

ÌÏÔ ÏÆ ÔÈÅ ÉÎÆÏÒÍÁÔÉÏÎ ×ÅȭÒÅ ÔÒÙÉÎÇ ÔÏ 

get out about jobs and services 

ÉÒÒÅÌÅÖÁÎÔȢ )Æ ÙÏÕ ÃÁÎȭÔ ÇÅÔ ÔÏ ×ÈÅÒÅ 

you need to be, none of that 

ÉÎÆÏÒÍÁÔÉÏÎ ÁÐÐÌÉÅÓȣ)ÔȭÓ Á ÂÁÒÒÉer for 

people who live on one side of the 

county and need to work cross-

ÃÏÕÎÔÙȢȱ Putnam County Service 

Provider 
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Lack of affordable public transportation becomes especially difficult for young people with 

disabilities who may be aging out of the school system, potentially able to work, but who must 

rely upon parents to drop them off and pick them up at work:  

 

 

 

 

 

 

 

3. LACK OF EMPLOYER KNOWLEDGE ABOUT 

PEOPLE WITH DISABILITIES 

 Interviews and focus groups with service 

providers and disability advocates revealed 

the need for increased outreach and 

ÍÁÒËÅÔÉÎÇ ÔÏ ÉÎÃÒÅÁÓÅ ÅÍÐÌÏÙÅÒÓȭ Á×ÁÒÅÎÅÓÓ 

of:  

 The advantages of employing people 
with disabilities, including available employer supports such as pre-screened candidates, 
job coaching, tax credits, and other financial incentives.  

 The wide variety of disabilities, and the fact that people with disabilities can bring diverse 
skills and abilities to the job. 

 Actual cost of accommodations ÖÅÒÓÕÓ ÅÍÐÌÏÙÅÒÓȭ ÐÅÒÃÅÐÔÉÏÎÓ ÏÆ ÔÈÅ ÃÏÓÔ ÏÆ 
accommodations. 

 
Service providers note that many employees are reluctant to disclose their disability, even in 

circumstances where disclosure would entitle them to accommodations. Businesses may have 

more emplÏÙÅÅÓ ×ÏÒËÉÎÇ ÆÏÒ ÔÈÅÍ ×ÈÏ ÈÁÖÅ Á ÄÉÓÁÂÉÌÉÔÙȟ ÂÕÔ ÄÏÎȭÔ ËÎÏ× ÁÂÏÕÔ ÉÔȢ 4ÈÅ ÒÅÌÕÃÔÁÎÃÅ 

ÔÏ ÄÉÓÃÌÏÓÅ ÒÅÓÕÌÔÓ ÉÎ ÅÍÐÌÏÙÅÒÓȭ ÌÁÃË ÏÆ Á×ÁÒÅÎÅÓÓ ÁÎÄ ÒÅÃÏÇÎÉÔÉÏÎ ÏÆ ÔÈÅ ÃÏÎÔÒÉÂÕÔÉÏÎÓ ÂÙ 

ÅÍÐÌÏÙÅÅÓȭ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÉÎ ÔÈÅ ×ÏÒËÐÌÁÃÅȢ 9ÅÔȟ ÁÓ ÓÅÖÅÒÁÌ ÐÒÏÖÉÄÅÒÓ ÎÏÔÅÄ, the decision to 

disclose is difficult, particularly for those with psychiatric disabilities: 

In the absence of information about the potential of people with disabilities, employers may 

develop negative perceptions due to the stigma attached to disabilities and the tendency to look 

at limitations rather than abilities. When service providers talk to employers about placing 

ÐÅÏÐÌÅ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÉÎ ÊÏÂÓȟ ÔÈÅÙ ÎÏÔÅ ÔÈÁÔ ÏÆÔÅÎ ÔÈÅ ÅÍÐÌÏÙÅÒÓȭ ÉÍÍÅÄÉÁÔÅ ÁÓÓÕÍÐÔÉÏÎ ÉÓ ÔÈÁÔ 

the person is in a wheelchair and that costly accommodations will be required. In fact, data 

collected by the Job Accommodation Network suggest that more than half of all 

accommodations cost less than $500. (http://www.jan.wvu.ed u/links/faqs.htm#fund ).  

Similarly, VESID notes that the majority of their job placements do not involve costly 

accommodations. VESID can provide business with free technical assistance, including 

Ȱ) ÎÅÅÄ Á ÂÕÓ ) ËÎÏ× ×ÏÎȭÔ ÆÏÒÇÅÔ ÍÅȟ 

or at the very least get me to work 

reliably in a somewhat close and 

ÔÉÍÅÌÙ ÆÁÓÈÉÏÎȣ) ËÎÏ× ÔÈÅ ÂÕÓ ÓÙÓÔÅÍ 

×ÏÎȭÔ ÂÅ ÆÉØÅÄ ÓÏÏÎȟ ÂÕÔ ×Å ÎÅÅÄ ÔÏ 

start with awareness of what is going 

on and how important public 

transportation is for people with 

ÄÉÓÁÂÉÌÉÔÉÅÓȢȱ  Speaker with disability 

presenting at the Putnam County 

Legislative Forum, March 28,2009  

 

 Ȱ4ÈÅ ÍÅÄÉÁ ÐÁÉÎÔÓ ÓÕÃÈ Á ÄÉÓÍÁÌ 

picture of mental illness. Meanwhile 

there are people with mental illness 

who are totally functioning in the 

×ÏÒËÐÌÁÃÅȣÂÕÔ ÐÅÏÐÌÅ ÁÒÅ ÁÆÒÁÉÄ ÏÆ 

the rejection if somebody finds out. 

For people with mental health issues, 

ÔÈÅÒÅ ÉÓ Á ÖÅÒÙ ÂÉÇ ÓÔÉÇÍÁȢȱ 

Ȱ) ÓÕÓÐÅÃÔ ÔÈÁÔ ÂÕÓÉÎÅÓÓÅÓ ÈÁÖÅ ÍÁÎÙ 

more people with disabilities working 

for them than they know. And if they 

knew that many of their most 

productive employees may have an 

emotional disability, and take 

medication to keep it under control, 

then they would be more open to 

hiring someone with an emotional 

disability.  

 

http://www.jan.wvu.edu/links/faqs.htm#fund

































































































































